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Introduction 
 

 

In this report, we present findings of the EDUMIGROM survey in Slovakia. This survey is an 
important step in our attempt to examine the reasons for the differing education and work 
prospects of urban youth who belong to the ethnic majority and to ethnic minority groups in 
Slovakia. In this introduction, we would like to explain the conditions of this demanding 
enterprise that go beyond the scope of the sampling issue (Chapter 2).  

For our research, EDUMIGROM’s focus on urban youth is both welcome and problematic. It is 
estimated that a substantial part of Roma in Slovakia—p possibly the majority—lives in rural 
areas. In the electronic media, Roma living in destitute conditions in segregated, rural 
settlements are very prevalent. On the one hand, focusing on Roma urban youth is more than 
welcome, as the project findings can help discover the less visible and more subtle limitations 
of Roma’s prospects than those caused by living in dilapidated, creaky shacks located in remote 
rural areas. Moreover, the findings of such research can contribute to challenging the highly 
stereotypical representation of Slovakian1 Roma as uncultivated inhabitants of segregated, 
rural settlements. According to a  sociographic mapping of Roma communities (2004), about 
60% of Slovakian Roma live among the majority. As well, even experts are generally unaware 
that a substantial part of Roma lives in towns. For instance, in the region where Hrdé is located, 
Roma living in towns comprise one-third of the population.   

                                               

On the other hand, an urban focus brings about several obstacles. Many Roma, especially those 
living in towns and mixed within the majority, do not identify themselves as Roma. It is highly 
probable that surveying in towns distinguished by a high disparity between Census data and 
data from the 2004 sociographic mapping of Roma communities will result in a shortage of 
Roma respondents. One solution would be to select urban localities such as Lunik IX in Košice or 
Poštárska in Bardejov, which are widely known to be inhabited by Roma. Inhabitants of these 
communities can hardly resist declaring Roma identity: their Roma identity has been weaved 
into an ‘enlightened’ discourse of human and social rights by their frequent EU and human 
rights visitors,  foreign TV crews, and others, who emphasise the need to improve their difficult 
living conditions. Frequent visits and surveys by foreign and domestic mass media have made 
these communities ‘over-surveyed’, with all the risks that a frequent staging in the role of a 
victim of bad living conditions or of life in a ghetto might entail.  

There is not enough space here to explain the reasons why we have considered over-surveying 
or over-staging to be more risky and to cause more distortions for our research than possible 
problems with undeclared Roma ethnicity. We have decided to take the sample risk and to 
select towns that have slipped under the radar of the mass media and with Roma communities 
that have been far less surveyed. However, this selection results in an insufficient number of 
respondents who identify themselves as Roma.   

This survey was held in two Slovakian towns and two villages belonging to a district of one of 
them in April-May 2009. Two versions of the questionnaires were used as one of the towns has 

 

1 We use adjective ‘Slovakian’ for designating the total population that is comprised of Slovak, Hungarian, Roma 
and other ethnic groups. We use the expression ethnic groups instead of usual translation of Slovak ‘národnostná 
menšina’ (‘national minority’) to avoid confusion with the term ‘national’. 
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a strong Hungarian population. The Hungarian version of the questionnaire was an adapted 
version of the one used by the Hungarian EDUMIGROM team. 

The names of towns and villages as well as the names of all schools where the survey was held 
are anonymised. In both towns, the survey was held in the ninth grades of all elementary 
schools in the town (with exception of the special elementary school in the town Hrdé). After 
discovering that there were not a sufficient number of self-declared Roma pupils in our sample, 
we had to extend the sampling. Two village schools and two vocational schools in the district of 
the town of Krásne were added and surveyed. Our sample now comprises 20 schools in total 
and covers 510 pupils.  

Slightly more than 14% of these pupils identified themselves as Roma, Hungarian-Roma, or 
Slovak-Roma. Because of the data shortage, we work with the ‘merged’ category of Roma 
pupils. Following the ‘smaller wins’ rule, this category includes those pupils who claim Roma 
ethnicity as well as those who claim double or mixed Slovak-Roma or Hungarian-Roma 
ethnicity. Similarly, the category of Hungarian pupils comprises those who claim a mixed or 
double Slovak-Hungarian ethnic identity.  

Due to insufficient data, we also had to alter some important variables (mostly by merging 
some of their variants)—for instance, with regard to compound variables of the type of school 
and living conditions, among others. Moreover, we had to abandon part of our analysis not only 
because of a lack of data, but also for the very fact that the responses of ethnic groups are 
prevailingly concentrated in one variant. This concerns variables such as the atmosphere in 
school, attitudes about one’s own ethnicity, the occurrence of dramatic experiences in 
childhood, and many others. We deal with these limitations in detail in the chapters related to 
these topics.  

Chapters 1-3 are descriptive in their main focus. We examine the structural conditions of 
pupils’ lives represented by the material conditions and socio-economic position of their 
families and the type of school they attend. These conditions can—in complex intermediation—
impact a pupil’s life experiences. Our effort here is to find out how one’s ‘ethnic fate’ is shaped 
through  interrelationships with specific structural conditions. We also try to identify which 
‘variable’ can serve as a reliable proxy in our analysis in the following chapters.  

More analytical work is done in Chapters 4-6, where we study important sorts of experiences 
related to school, self-perception, ethnic identity and desires and plans concerning adulthood. 
We examine similarities and differences in these experiences among groups of pupils, who 
differ according to their ethnic origin and gender and according to two groups of life conditions 
that are hypothetically essential for the attitudes of pupils toward school and toward 
themselves. These groups of conditions are  ‘structural’ and ‘biographical’. Structural conditions 
are represented by the regularity of income of the pupil’s family, while biographical conditions 
are represented by a reflection on one’s own achievement, which can also be an important 
source of ‘fuel’ (certainty or uncertainty, trust and mistrust) for an individual’s life aspirations. 
Biographical conditions are (due to insufficient data) represented here only by the pupils’ school 
results, experience of being kept behind, and feelings of comfort and discomfort related to 
school.  
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1. Main characteristics of the selected communities and schools 
 

 

In order to keep the ethical standards of the project and personal commitments to pupils, 
parents, teachers, and organisation representatives who have been taking part in the 
EDUMIGROM survey and community case study in Slovakia, we consistently use pseudonyms for 
towns, villages, schools, and streets in this report. We also avoid all topographical information 
and names of firms or historical information that can lead to revealing the identity of towns 
and villages in which the survey research and community case studies have been conducted. 
The pseudonyms chosen for the two towns and two villages in which schools covered by the 
survey are located are words that are sufficiently general and sufficiently fitting to any towns 
and villages that are held dear. Schools in Krásne are called after fruits (Schools 1-12) and 
schools in Hrdé are called randomly after colours (Schools 21-28).  

In this report, as in the previous Slovak EDUMIGROM report, we do not distinguish among 
‘older’ and ‘younger’ ethnic groups or among ethnic groups that have a mother country and 
those that do not. We use the term ethnicity and ethnic evenly for all three (Slovak, Hungarian, 
Roma) groups that appear in our analysis. We prefer the term ethnicity instead of ‘nationality’ 
(národnost’), in spite of the fact that the latter term is used in the English-language written 
materials of the Statistical Office of the Slovak Republic (SR).2 We prefer the term ethnicity 
which, we believe, helps avoid a confusing association with state citizenship. At the same time, 
in the Slovak version of the questionnaire we have translated ethnicity as nationality 
(národnost’), which better suits traditions as well as everyday classification and self-
identification practice. We also use the term ‘národnost’’, but solely in Slovak EDUMIGROM 
texts.  

 

 

1.1 Selected communities 
In identifying towns with larger interethnic communities, we have made use of the Census data 
and data from an extensive sociographic mapping of Roma communities (2004). While we 
consider the Census to be the most correct method of surveying ethnic identity from both 
methodological and ethnical points of view, as it preserves individual free choice of ethnic 
identity, we are aware that Census data significantly underestimate the number of Roma in 
individual towns and villages in comparison with other surveys and qualified estimations. For 
that reason we also use the findings of the sociographic mapping of Roma communities 
(further ‘Mapping’), which provides the most comprehensive documentation of inhabitants and 
housing conditions in Slovakian Roma communities.  

Our basic assumption in the town selection process has been that it is important to select 
localities with interethnic communities that differ both by structural and cultural conditions. 
Structural conditions represent structures of economic opportunities and can be specified by 
indicators such as urbanization of a district of the town, the economic history and present 
economic situation of the town and related job opportunities. Cultural conditions are more 

                                                
2  See the Statistical Office of the Slovak Republic, at: http://portal.statistics.sk/ 
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difficult to grasp empirically, but we can tentatively approach them as the tradition (or the 
lack) of interethnic acceptance as materialised in the organisation of education and cultural life 
and by residential proximity and Roma residential inclusion. A memory of interethnic tolerance 
and Roma acceptance before 1989 can also serve as its indicator. We assume that such a 
memory is contextually bound and is more often transmitted and preserved in everyday 
participation in ethnically mixed interactions that are considered to be ordinary, common, and 
routine than in specialised organisational settings and by formalised tools.  

Two towns do not exhaust the total variance of selected dimensions of opportunity and 
acceptance. In spite of this limitation, we have attempted to maximize the opportunity to study 
the impact of (hypothetically) different economic opportunities and the (hypothetically) 
different intercultural acceptance of the education ambitions of Roma youth. On the one hand, 
the town of Hrdé represents a hypothetical type of community with relatively good economic 
opportunities, but an insufficient cultural habituation of interethnic acceptance. On the other 
hand, the town of Krásne is considered to have a shortage of economic opportunities and a 
relatively strong habituation of interethnic peaceful coexistence.  

Outlining a local tradition of interethnic acceptance (or interethnic distance) before the 
community study could be executed necessitated a reliance on the institutionalised resources of 
memory and the tools of its preservation. We found—to our surprise—that besides the local 
chronicles, which focused only rarely on interethnic relations, almost no special research or 
documentation efforts had been done for the selected towns and their districts. Books 
published on town or district history almost ignore the existence of ethnic minorities. The 
exceptions are two publications concerning the wider region of Krásne (Gecelovský 1990, 1992). 
Although these resources are not identical to the memory of the local community, their 
examination at least casts doubts on our preliminary assumptions. In the course of studying 
local history, we have discovered that neither of the selected towns seems to have a perceptible 
tradition of interethnic acceptance. It was probably an erroneous assumption to think that good 
Slovakian-Hungarian coexistence could be extrapolated to relations between Roma and Slovak 
or Hungarian communities.  

 

Hrdé 

Hrdé is located in the central part of Slovakia, 20 km from the regional administrative, 
economic, and cultural centre. In a Slovakian context, the district where Hrdé is the seat more 
urbanised than the average (the urbanisation rate is 70.7%), with almost 68,000 inhabitants in 
2001 (50,523 inhabitants in the 1970 Census).3 Hrdé is the 12th biggest town in the country 
with 42,778 residents (as of December 31, 2007). According to the 2001 Census, 96% of 
inhabitants are of Slovak ethnicity, 0.94% of Roma ethnicity, and 0.5% of Hungarian ethnicity. 
According to the aforementioned sociographic Mapping, there were six Roma neighbourhoods4 
or settlements in Hrdé in 2003 with 2,610 inhabitants in total (6.2% of Hrdé inhabitants). 
According to the Plan of Social and Economic Development of the Town of Hrdé for the Period 

                                                
3 From the Statistical Office of the Slovak Republic, at: 
http://portal.statistics.sk/files/Sekcie/sek_600/Demografia/SODB/Tabulky/tab49.pdf 
4 Roma neighbourhood is defined as ‘grouping of at least three houses inhabited solely by Roma inhabitants’. 
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2007-2013,5 there are approximately 3,000 Roma in Hrdé, which makes up 7% of the town 
population.  

Within 30 years, between 1961 and 1991, the population of Hrdé increased twofold, from 
21,000 to 41,000 inhabitants. Since 1991, the population has oscillated between 41,000-
44,000. Since 2003, there has been a small but continuous decrease of the population caused 
mainly by emigration.  

Hrdé has six districts. Half of the population lives in the two largest districts. One of them 
consists of old houses and some housing estates built for the employees of a wood-processing 
company. This district is located on the south eastern outskirts of town and is separated from 
the town centre by a well-frequented road with heavy traffic and also by rails. This district is 
the furthest from the centre and it is almost impossible to get there on foot. Most people use 
bus transport or cars. The other district is situated in the western part of town and was built as 
a large neighbourhood in the 1980s. This district is better linked with the centre, which is 
reachable within 15 minutes on foot. The other half of the population lives in two central 
districts (30%) and two smaller districts (20%) at the north eastern outskirts of Hrdé.  

 

Economic situation 

Hrdé had grown mainly under the Communist regime. A wood-processing factory, a truck 
component factory, railway coach garages, and housing estates were built under that period. It 
is an important railway junction and intersection for road transport. The nearby airport has a 
daily service to Prague. Hrdé is also the seat of the regional technical university. The top five 
employers in Hrdé have over 500 employees. Two of them are manufacturing companies: a 
textile manufacturer and a railway engineering company. The other three belong to the social 
and service sector: a bus transport company, university and hospital.  

In the 1990s, most of the factories went through a process of transformation and many 
employees have been made redundant. Especially in the late 1990s and the beginning of the 
2000s, the number of unemployed increased. In 2000, the unemployment rate peaked at around 
15%  of all economically active persons living in Hrdé. Since then, the economic situation has 
stabilized and the number of unemployed has started to drop. Between 2000 and 2009, the 
number of unemployed decreased by half. Today, only around 6% of economically active 
persons are unemployed.  

However, it is estimated that average Roma unemployment is about 95% and their 
unemployment is long-term. The income of 80% of the Roma in town is thought to be under 
the poverty threshold.6  

 

Interethnic relations 

Roma residents live partly mixed with the majority population, but there are also streets and 
blocks of flats where Roma families are concentrated. Such areas can be found in every district. 
The most destitute housing conditions are in a block of flats separated from the town by the 

                                                
5 From official pages on the strategic aims of the Town of Zvolen, at: 
http://strategia.zvolen.sk/download_file_f.php?id=44758 
6 This information is taken from the Plan of economic and social development of Hrdé for the period 2007-2013, 
which is available on the Hrdé web site.  
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river, main road and rails. In the neighbourhood of this accommodation unit, there is scrap yard 
and a sewage water treatment plant. The accommodation unit was initially built for railway 
workers and sold in the 1990s to sitting tenants by the municipality. There is a suspicion that 
the municipality representatives wanted to divest themselves of responsibility for the needed 
reconstruction. At present, the building has no water supply. The second accommodation unit is 
situated at the western edge of the town and the street where it is located is well known for 
retail activities. This street is also separated from other houses or blocks of flats. Car shops and 
big ‘cash-and-carry’ stores are situated there. The accommodation unit is hidden behind these 
shops. The municipality decided to renovate the building and transform it into social housing. 
Only those Roma families who have no rent debts are eligible to return after the reconstruction, 
and the municipality takes responsibility for their housing during this time. As many Roma 
families refused to leave their flats, the case became a tell-all published by local newspapers. 
Some families are still waiting for a decision because the municipality has not been able to 
provide them temporary housing. 

The municipality of Hrdé employs several field social workers—the program is funded from the 
state budget via the Social Development Fund--whose task is to provide social counselling and 
services in the localities with higher concentration of Roma residents first. There are two Roma 
NGOs active in the town that offer after school activities and art education for children.  

  

Memory of interethnic acceptance  

As has been suggested above, we have only succeeded in finding out mere snatches of 
information about history of Roma in Hrdé. The town chronicle contains only one piece of 
information concerning World War II and the Roma Holocaust. Two local Roma families that 
had been executed because of their non-Aryan ethnic origin were identified when found in 
mass graves in Hrdé. No information is included about a possible intention to build a memorial 
for Roma victims. The next record comes from 1960 and states that there are around 200 Roma 
in Hrdé, who ”live at south-eastern outskirt and make living by road construction [...] are polite 
and [...] no youngsters are illiterate.” More systematic information about Roma was collected in 
the 1980s, when the state integration policy towards Gypsies came into force.7 The chronicle 
cites statistics on Roma pupils at schools, Roma delinquency, and gives general information 
about the percentage of Roma in town. For example, in 1991, 1,835 Roma lived there, out of 
whom 384 were pupils attending elementary schools. This number represents 5% of the school 
population. 

In the 1990s, only two records about the Roma population were made in the town chronicle. In 
1996, chronicle mentions an accident, which happened close to the main railway station. One 
Roma man assaulted a pensioner, who shot him to death. This information suggests that 
delinquency is one context in which Roma ethnicity was commonly ascribed without asking for 
self-declaration. The last record comes from 1999 and states that the town has approximately 
400 Roma inhabitants and names the localities in which they live. This number is apparently 
adopted from the 1991 Census and highly underestimated. 

We can conclude that in spite of documentation of how the Roma way of life conformed to 
majority norms in the 1960s, there is no stronger public memory of interethnic acceptance. 
Instead, prevailing ignorance or a run-of-the-mill linking ethnic identity with situations of 

                                                
7 For information about the Roma integration policy under the communist regime see EDUMIGROM Working Paper 
3 ‘Ethnic relations in Slovakia’ and also (Kotvanová et al. 2003)  
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violating order and transgressing the rules gives evidence of a practice of othering relating to 
the Roma community in Hrdé.  

 

Elementary education 

There are seven elementary schools in the town of Hrdé, one eight-year grammar school and a 
special school for children with mental disabilities. Since 1987, there has been no official 
information about Roma pupils at Hrdé schools. School has become a context in which 
ethnicity is not explicitly used. Only a few schools provide their statistics on children with 
special educational needs and/or from a socially disadvantaged background.  

 

Krásne 

Krásne is a town located approximately 75 km from the regional centre and less than 30 km 
from the Slovakian-Hungarian border. It is the district seat with 61,997 inhabitants. The district 
population has stagnated for several decades: there were 59,474 inhabitants according to the 
1970 Census.8 Stagnation can be attributed first of all to an above average migration of the 
population and to mortality. The district urbanisation level is low, about 39%. The majority of 
the district’s inhabitants live in villages.  

The population of Krásne district is ethnically mixed. According to the 2001 Census, Hungarians 
make up 30% of its population and Roma make up 4.7%. The majority of Roma speaks and 
consider themselves to be Hungarian; the Roma population is thought to be much higher than 
the Census shows. Experts estimate that the number of Roma in Krásne district is 15,500, which 
accounts for 25% of the district’s permanent inhabitants.  

A rich ethnic structure has been characteristic for the district throughout its history. In the late 
middle ages, a significant share of Germans also came into the area as a result of the 
foundation of a mining industry and gradually merged with the local population throughout the 
centuries. In the 20th century, a Czech minority settled in the Krásne region as military quarters 
for the Czechoslovak army were established in the town.  

The town of Krásne had 19,043 residents in December 2007. The population has been 
decreasing slightly (in 2006 by 139 persons, in 2007 by 49 persons).  

According to the 2001 Census, 69.27% of Krásne town residents are Slovaks, 26.8% are 
Hungarians, and 1.59% are Roma. However, according to the estimations of the coordinator of 
field social work in Krásne, approximately 3,500 Roma live in the town. There are no other 
available resources of data about the Roma population in Krásne as the town unaccountably 
does not occur in the aforementioned Mapping. 

  

Economic situation 

The economic development and subsequent decline of the district has been closely connected 
with the development of the mining industry and the numerous crises of this sector in the last 
century. The greatest slump in the industry in Krásne district came after 1993, when all the 

                                                
8 Data from ‘Počet obyvate•ov, bytov a domov v krajoch a okresoch SR - 2001, 1991, 1980, 1970 (pod•a územnej 
štruktúry v roku 2001),’ from the Statistical Office of the Slovak Republic page, at:  
http://portal.statistics.sk/files/Sekcie/sek_600/Demografia/SODB/Tabulky/tab49.pdf 
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ironstone mines were gradually closed. The last ironstone mine in the district, which also was 
the last mine of this sort in Slovakia, was closed in 2008.  

Besides mining, in which a substantial share of Krásne residents took part starting in the 15th 
and 16th centuries, people made their living from agriculture and trade. In the second half of 
the 19th century, Krásne became an important centre of education. The grammar school in 
Krásne was attended by many important personalities of Hungarian and Slovak science, 
literature, and art.  

After the First World War, Krásne and its district became part of Czechoslovakia. In spite of 
developed industry and crafts, the economic situation got worse because of the loss of 
connection with the Hungarian market and poor transport connections with the other parts of 
the Slovak/Czechoslovak territory. Living standards fell. The inter-war period is considered to be 
one of the most dramatic periods in Krásne history. During the Economic depression in 1930s, 
Krásne had one of the highest rates of unemployment in the country.   

In 1938, Krásne and the southern part of the present Krásne district were annexed to Horthy 
Hungary. The economic situation of these annexed areas did not improve, although the 
importance of the mining industry grew (mines were considered to be an army industry). 

Beginning in 1945, the Krásne again became part of Czechoslovakia. The situation of 
inhabitants of Hungarian ethnic origin was dire. In the period of 1945-1947, they were the 
target of repressive measures, such as the forced exchange of inhabitants, deportations to the 
western parts of Czechoslovakia and the confiscation of property. In 1948, measures 
discriminating against inhabitants of Hungarian origin were cancelled. 

In the post-war period, Krásne and its district underwent rather significant economic 
development. Employment opportunities grew, infrastructure of the town was built and housing 
construction was also significant.  In spite of this progress, the district remained one of the less 
industrialised areas in former Czechoslovakia.  

Since 1989, the town of Krásne has experienced a considerable economic downturn in close 
relation to the downturn of mining and industry. The gradual closure of mines and other 
factories has caused an increase in unemployment, and a chronic lack of jobs/vacancies in the 
Krásne district has made the two-digit unemployment rate permanent in the last two decades. 
In 2005, every fourth adult was unemployed in the district. In December 2008, the 
unemployment rate was 21.4%. In April and May 2009, when the survey was held, registered 
unemployment climbed to 25.18% and 25.55% respectively. In April 2009, the Krásne district 
had the third highest unemployment rate in Slovakia. Every second jobseeker registered at the 
district labour office as jobless for more than two years. Besides the lack of vacancies, the 
education of jobseekers is also considered to be part of the problem. More than 80% of 
jobseekers in Krásne district do not have a graduation certificate.9 

   

Interethnic relation and cultural acceptance 

The history of Roma in the wider region is relatively well documented and there are also a few 
monographs covering Roma life in region since the Middle Ages. Yet, there is no systematic 

                                                
9 See ‘Informácia o sociálno – ekonomickej situácii v okrese Rožňava,’’ at: 
http://www.rokovania.sk/appl/material.nsf/0/163495E075DF2F2CC12571FE002C7B98/$FILE/materi%C3%A1l%20(I
nform%C3%A1cia).doc  
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description of interethnic relations directly concerning the town of Krásne. However, the town 
chronicle is much more attentive to the Roma presence there, though not necessarily kind.  

The 17th-19th centuries sources chiefly describe the destitute living conditions, bad health and 
poverty of Roma inhabitants, as well as forceful measures aimed at Roma education and 
settling down. The majority’s negative opinions towards the Roma can be illustrated by 
quotations from articles published in the local newspapers during the first decade of the 20th 
century. Roma were seen as “not correctible and not reform-able creatures.” (Gecelovský, 1990). 
In inter-war Czechoslovakia, relations between Roma and the majority got even worse. The 
Roma also suffered from a lack of jobs. The town chronicle states: 

 

“Since 1920, some Roma searched for permanent jobs, but many did not get any job. 
Everyday they occupied the main square in town hoping to get temporary work, 
quarrelling and fighting with each other. For that reason the municipal council ordered 
Roma out of the main square” (ibid).  

 

Repressive measures against Roma, such as removing children from their families, forceful 
eviction, or the displacement of Roma communities to more distant locations, were 
characteristic for the entire interwar period of Czechoslovakia. These measures were supported 
by Slovak and Hungarian inhabitants. For instance, in 2004, Krásne residents submitted a 
petition to the municipal council asking to move the ‘Gypsy settlement’ to a more distant place. 
Similar requests by residents of several villages in the Krásne district were submitted in 1933 
and 1934 (Gecelovský 1992). The evidence of these initiatives casts considerable doubts on our 
initial assumption of a tradition of inter-cultural acceptance in Krásne.  

The difficulties of Roma life in the Krásne district are only partially documented. Almost all 
Roma were jobless, and families lacked the basic necessities to survive. As elsewhere, Roma 
were forbidden to enter certain places in town. Roma who lived on the Slovak territory of the 
present Krásne district were forced to work on road and railway constructions and men had to 
live in labour camps. Many Roma settlements close to the villages or towns were forcibly moved 
to more distant places. One of the labour camps was located 30 km from Krásne. There is no 
memorial of this period.  

After 1945, efforts to rapidly assimilate Roma dominated. Several Roma settlements in the 
Krásne district were eliminated and these Roma were transferred to under-populated western 
border areas of Czechoslovakia. The town chronicle documents the assimilation and 
acculturation efforts of the state Roma policy. These include the employment of Roma in such 
places as mines and construction sites (1948), the necessity to organise literacy courses for 
Roma recruits and regular literacy courses for Roma inhabitants (1956), the placement of Roma 
families, had been made on the basis of the Government order, in accommodation units 
inhabited solely by the majority up till then (1958) and a provision for the boarding of Roma 
with insufficient income or without any income (1958). 

The Strategy of Roma cultural and social integration adopted by the Slovakian government in 
the 1970s was aimed at raising the living standard of Roma families to that of other citizens 
(by increasing their employment rate, improving housing and eliminating Roma settlements). 
According to the town chronicle, in this period, 
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”many Gypsies have been living in the main streets of the town. However, they have not 
been able to adjust to the inhabitants in respect to cleanliness and manners.”  

 

This overview suggests that under the Communist regime, Roma presence in the town had 
gradually become commonplace. However, it is also clear that residential proximity did not 
necessarily mean full acceptance. A habitual interaction of the majority and minority in Krásne 
might have continued mainly due to external pressure or the lack of other possibilities.     

Since 1989, the situation of Roma in Krásne worsened again. Their chronically low-level of 
education continue to hamper their chances to get work. At the same time, many local Roma 
took advantage of a new opportunity for ethnic identification and association. Already in 1990, 
the first Roma organisations and associations were established. The first one was the 
Democratic union of Roma, which aimed to promote Roma ambitions to take part in municipal 
policies. In 1992, the cultural/educational organisation Roma-Krásne was established. For more 
than 15 years it has organised numerous cultural events (dancing, singing and music festivals, 
summer camps for children, etc.). Roma in Krásne are also politically active at the municipal 
level. Already in the 1990 municipal elections they obtained the deputy position in several 
villages in the district. The Krásne municipal council still has no Roma deputy however. 

There are also several Roma organisations that were established because of certain projects and 
then became passive once these were completed.  

The town council employs six or seven field social workers whose main task is to assist the 
socially excluded and help to fight against truancy in Krásne schools. Their capacities and 
powers are rather small.  

 

Milé 

Milé is a village with about 1,800 inhabitants (1,405 inhabitants in 1970). It is located in the 
Krásne district 24 km from Krásne. According to the 2001 Census, 89% of the inhabitants are 
Slovaks, 1.4% Hungarians and 8% Roma. The Mapping documented 591 Roma living in Milé in 
2004. Roma may thus constitute more than one-quarter of Milé’s inhabitants. 

The village consists of two parts: one comprises family houses; the second consists of prefab 
accommodation units originally built for the employees of the local paper mill.  

About one-fifth of Milé Roma live mixed with the majority. The others live partly concentrated 
within the village, or at its margin. Part of the Roma community also lives in segregated areas. 
The housing conditions of Roma living in the segregated settlements of Milé are rather 
destitute. Several families live in overpopulated houses without water and electricity though 
the municipality has constructed several lower standard houses in this settlement that are 
connected to duct and sewerage system. It has also repaired the road to the settlements. 
Unemployment is 100% here.  

The paper mill in Milé has been in continuous operation since the early 19th century and offered 
many jobs under the Communist regimes. Now it produces school stationery and employs less 
than 200 employees. There is about 40-50% of unemployment in Milé, which means about 200 
unemployed. Jobless households are dependant on social assistance (benefits in material need 
and allowances to the benefit), which is very low but has no time limits. Their income can be 
increased by participation in small community work if such a program is organised by the 
municipality (it is not the duty of the municipality) or by casual work.   
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During the last five years, many Roma (males and females) have left Milé to find work. They 
have migrated abroad, mainly to the Czech Republic. During 2009, the majority of them lost 
their jobs and returned home. There is one Roma NGO in Milé and it focuses mainly on extra-
curricular and leisure activities for children. There is no Roma deputy in the town council, but 
there are two Roma members of the social commission and the culture and youth commission 
established by the local council.  

 

Vážne 

Vážne in located in a hilly area 25 km away from Krásne. It now has less than 1,500 inhabitants 
(1,641 in 1970), of which are 92% Slovaks, 1.6% Hungarians, 5% Roma, and 1% Czechs. 
According to the Mapping, there were 304 Roma residents in Vážne in 2003 and they 
accounted for one-fifth of the inhabitants.  

In its glorious mining past, Vážne had the status of a town. The backbone of its economy was 
steel manufacturing. The steel industry came to an end at the beginning of the 20th century. In 
the interwar period, its inhabitants lived from agriculture and crafts. Under the communist 
regime, people from Vážne mainly worked in the Milé paper mill and other small factories in 
surrounding villages, in local landed estates or in the local plant run by the disabled people’s 
cooperative and producing Christmas decorations. The production of Christmas decorations in 
Vážne came to the end just three years ago after the plant was privatised. The production 
technique was dismantled and transported away.  

At present, the only permanent jobs to be found in Vážne are in small shops and schools. The 
local council also organises small public work projects. The unemployment rate in Vážne is 
approximately 30-40%. There were 195 jobseekers from Vážne registered at the district labour 
office in September 2009.  

In Vážne, Roma lived mixed with the majority population. The majority of houses are connected 
to the municipal duct. There is a gas conduct and a sewage water treatment plant.  

 

 

1.2 Introduction of schools 
In this part of the report, we provide a description of the schools that participated in the survey. 
There were 20 schools involved, which makes a detailed presentation of them rather difficult. 
The challenge we faced was how to introduce all necessary information about the schools we 
sampled without overwhelming our readers. It seemed that the only way out was to create a 
few meaningful categories comprising schools with similar characteristics and list individual 
schools and their characteristics under each category. There are various possibilities for 
categorising the schools and each has its pros and cons. We eventually decided to introduce the 
schools as clustered in the categories we have constructed for use in the next analysis. This 
categorisation should be well reasoned and justified. The task is especially pressing as the 
categorisation we used ranks the schools according to their quality. We are conscious that the 
quite sensitive term ‘quality of school’ could bring about not only negative associations and 
feelings of offence for schoolmasters of the schools ranked in the low quality category, but also 
give the impression that we would dare to assess the teachers’ performance or the quality of 
school management.  
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Before describing the principles used to construct the categorisation of the schools we sampled, 
for this introduction as well as for the next analysis, it is necessary to explain how we 
approached individual schools and got the informed consent of pupils’ parents for their 
participation in the survey. This is essential for understanding the differences between the 
number of ninth-grade pupils in the selected schools and in our sample, as well as our 
difficulties in finding Roma pupils for the sample.  

 

Where these children are 

In addressing schools and inviting them to take part in the survey, we proceeded according to 
the method laid out in the EDUMIGROM Background Report on Ethnic Relations (Kusá and Dráľ 
2009). We addressed headmasters of all the elementary schools in the selected towns with a 
letter containing a request for cooperation and an explanation of the purpose of the 
EDUMIGROM project, the intended means of surveying the pupils and our compliance to the 
condition of having parents’ approval. We also requested that the headmasters distribute the 
survey invitation, which included a form for parents’ informed consent, among pupils who were 
kept behind and who were below the ninth year of elementary school.10 All headmasters agreed 
with the survey and assisted with the distribution of letters for parents. The letters explained 
the project’s purpose and asked parents to confirm their approval of their child’s participation 
in the survey by signature. Letters also informed them about the next stages of EDUMIGROM 
research and suggested that the next participation would be recompensed. The letter also 
included the team leader’s contacts, including mobile phone number.  

The survey was held on the agreed day at each school. Headmasters or class-teachers only 
summoned those pupils whose parents signed the approval11 (and of course, those who were at 
school on the given day) to fill in the questionnaire. 

Two categories of pupils did not bring their parents’ consent. The first were pupils from one of 
the local elite schools in Krásne. Of the 53 pupils in the two 9th grade classes of this school, 
nine had their parents’ consent to participate in the survey. The second category were mostly 
pupils who had been kept behind and Roma pupils ‘who rarely attend school’, as several 
headmasters noted. According to their teachers’ and the class-teachers’ observation, Roma 
school attendance worsens in higher classes, and it sometimes happened that during the survey 
there would be no Roma pupils at the schools. In spite of arranging the term of the survey to 
avoid it overlapping with the days when social assistance is paid (we were warned by 
headmasters in the Krásne region that during these days Roma pupils do not attend school at 
all) the headmasters of elementary schools as a rule told us on the spot that half of the Roma 
pupils were missing.  

The result is that in our Krásne region sample, there was an even lack of elite school pupils on 
one side and pupils with disadvantaged social background and weaker school performance on 

                                                
10 In the second wave of the survey, which was meant to increase the proportion of Roma pupils in the sample, we 
also addressed two vocational schools. In these schools, we invited first year students to take part in the survey. 
Our letters to the headmasters also included a request to select those classes/apprentice branches which are 
attended by Roma students.   
11 All approvals are archived at the Institute for Sociology. Though they comprise real names and addresses of the 
survey participants, they cannot be connected by any means with the completed questionnaires, and the risk of 
identifying the child who filled out an individual questionnaire is next to zero. Thus the promise of protecting the 
anonymity of these children has been kept.   
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the other. Though the missing Roma pupils were ‘added’ by the second wave of the survey, 
which was held at two village elementary schools and two vocational schools, we did not 
attempt to add elite school pupils. This means that the Krásne sample is unbalanced and biased 
more in favour of disadvantaged pupils.  

 

Construction of school categories 

For the purposes of this analysis, we have defined school quality in a considerably simplified 
way. We have based our categorisation exclusively on data regarding the output of the 
education process. We ranked the school only according to the pupils’ results measured by their 
average grades, and the proportion of over-aged pupils and/or pupils kept behind. The only 
exception when the specific type of school was considered was the special elementary school in 
Krásne, as a good average grade from this school does not open more opportunities for its 
graduate.  

We are aware that this approach risks suggesting that it is the quality of the input, understood 
as the quality of the pedagogical process or personal and institutional investments in the pupils, 
which is fully responsible for the quality of the output, understood as the pupils’ performance. 
We strongly distance ourselves from such an interpretation! It can easily be shown as erroneous 
by looking at the case of secondary vocational schools. These education facilities, which provide 
qualification for skilled blue-collar jobs, are mainly attended by pupils whose school grades at 
elementary school have been below average. These pupils were then unable to enrol in upper 
secondary schools, which provide a graduation certificate, considered ‘a must’ these days. It is 
commonly thought that the quality of a vocational training facility cannot have any impact on 
pupils’ results at elementary school. And vice versa, no matter what the quality of pedagogical 
process at vocational schools is—and it may actually be of the highest level—these schools have 
always recruited pupils with weaker school results.  

Our selection of the output criterion for the construction of school quality categorisation has 
good reasons however. We think that this choice can be substantiated by observations on the 
importance of the overall class atmosphere for the pupils’ school results. It is almost 
commonplace that in classes where striving to know more is linked with positive approval and 
where good school marks positively contribute to a pupil’s position in class, an overall 
competitive atmosphere prevails, and this stimulates better school achievements. That said, in 
schools and classes with a lower average grade, the class atmosphere has seldom been 
favourable for those who strive for better school results. On the contrary, the atmosphere at 
schools with lower than average grades is rather discouraging and anti-educational. The 
importance of a competitive pro-educational atmosphere is the main reason for selecting 
output criterion for the construction of the school typology. We assume that overall school 
results are a good proxy for this atmosphere (but it is important to note that they are far from 
being a good indication of the quality of teaching).  

In constructing the quality school typology, we used data from the school sheets filled by the 
headmasters, students’ questionnaire and if available, data from school statistics. As already 
mentioned, the average grade from all subjects was set as the main indicator for the 
construction of the variable. At some schools, the average grade for 1-4 classes and 5-9 classes 
is present in the annual school reports. These data were compared with the overall performance 
for our pupils in the survey. Table 1-1 in the Annex documents the set range of school results in 
individual quality categories. It is clear that we have used softer criteria for ranking the schools 
in the higher quality categories than in the case of Hrdé schools. Other important data were the 
percentage of dropouts and over-aged pupils as identified in school questionnaires. Table 1-2 in 
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the Annex shows that the proportion and mean of dropouts and over-aged pupils can also 
indicate school quality. When comparing both tables, these correspond very well, with the 
exception of School 2. This school is a special elementary school and their evaluation of 
performance is much different from standard elementary schools. Schools 10 and 11 are 
secondary technical schools, and they have no data for dropouts and over-aged pupils since 
their pupils are still in the first class. 

In the next part, we introduce the sampled schools as clustered in the following quality 
categories: elite schools, strong schools, standard schools, weak schools, and ‘last resort’ 
schools. The elite and strong school categories have been merged, as have weak and last resort 
schools. The reason behind this was the necessity to construct sufficiently saturated categories 
for the sake of statistical analysis.  

Chart 1 represents condensed information about the position of the schools both according to 
the school quality categorisation and according to the proportion of Roma pupils.12 
Construction of the latter categorisation will be introduced in Chapter 2 of this report. There is 
certainly no surprise that Chart 1 shows a clear inverse relation between the level of school 
quality and its proportion of Roma pupils. As a matter of fact, this finding is evidence for the 
basic assumption of the project that pupils of an ethnic minority origin (Roma pupils in 
Slovakia) are more prevalent in education facilities that do not stimulate their aspirations to 
continue their studies.  

 

Chart 1: Sampled schools according to their quality and proportion of Roma pupils 

 % ≥ 5% of Roma 22-39% 22-39% 40-74% 

Elite school School 28*     

Strong school 
School 4 
School 6 
School 21 

School 7 
School 22 
School 25 

   

Standard school   

School 5  
School 8 
School 23 
School 24 

  

Weak school   
School 3 
School 26 
School 27 

School 10 

School 1 
School 9 
School 11 
School 12 

Last resort school    School 2  
* Identification number of school, without any relation to school quality. 

 

                                                
12 The latter categorisation is also an important aspect considered in the analysis of school facilities and their 
impact on pupils’ educational prospects. The categorisation of schools according to their differing proportion of 
Roma pupils has been constructed on the basis of a combination of several sources of information. It combines 
data on the proportion of pupils from socially disadvantaged backgrounds with data on the pupils’ ethnic origins 
from school data sheets and oral estimations of headmasters and teachers.  As we have already suggested, we have 
often been offered contradicting information on the proportion of Roma at school in oral and written 
communication by the same person. We will deal with this situation in a more thorough way in section 1.2.2.  
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1.2.1 Short profiles of the school categories  

The following description consists of two parts. First, we present the categories of schools and 
list the characteristics of schools within each category. We will avoid such details as the 
number of pupils and teachers, as condensed information about all twenty schools, including 
the number of pupils and teachers, can be found in Table 1-5 in the Annex. The next part deals 
with specific topics, such as the ethnic composition of schools or school programmes. Here we 
also give their comparative descriptions.  

 

Category of elite schools and category of strong schools 

The only elite school in our sample was school 28, the eight-year grammar school (gymnasium) 
in Hrdé, where the best students from elementary schools in the whole district come at age 11. 
Pupils are selected on the basis of entrance examinations. There are two ninth classes (fifth 
year) with 61 pupils. 18 participated in the survey. None claimed Roma ethnicity. 

The category of strong schools is better saturated. Three schools from Krásne: Schools 4, 6 and 7 
and three schools from Hrdé: School 21, 22 and 25 have been included. All strong schools have 
zero dropouts and over-aged pupils, or a negligible percentage of them and their pupils’ overall 
performance is below 2.13 Roma pupils are not present in half of the strong schools, and they 
amount to less than 5% of pupils in the other half of the strong schools.   

School 4 (Ďatľová) and School 6 (Figová) are the biggest and best equipped elementary schools 
in Krásne. They are considered to be the two elite schools in the town. Ďatľová School has 
been proclaimed ‘School of the year’ several times. It is focused on the English language 
(beginning in the first school year) and on informatics. Pupils can choose from 33 
extracurricular activities with various topics such as education (amusing math, English, etc.), 
sport, peer clubs, and arts. According to the headmaster, this school does not have Roma pupils. 
Only small percentage of pupils is entitled to meals and school supplies programmes as their 
families live on benefits. The school has two ninth classes with 53 pupils in total. Parents of 
nine pupils from this school agreed to take part in our survey. None claimed Roma ethnicity.  

 The second prominent school, School 6 Figová, is located in a newer neighbourhood of Krásne 
built in 1970-1980. According to official statistics, based on the parents’ self-declared identity, 
there are no Roma pupils in the school.14 The school also offers various extra-curricular 
activities such as arts, workshops, environmental groups, and sports. There is a small percentage 
of pupils eligible for meals and school supplies programmes.  

The school has two ninth classes with 50 pupils in total and the survey was held in both of 
them. 39 pupils have taken part in the survey.  

The last strong school in Krásne is the Reformed Protestant church school Hrušková (7) with 
instruction in Hungarian. It is a rather small school founded by teachers who had left the poor 
school Ananásová. It is located above a neighbourhood of family houses in Krásne and is 

                                                
13 Slovak school system has the five grades system of evaluating students. The best mark is a 1 (excellent) and the 
worst mark is 5 (insufficient).  
14 However, two pupils identify themselves as Roma in the survey. In question No. 096, a boy identifies himself as 
‘Gypsy’. He responds to Q50 (How does your ethnic origin affect you?) with” I have people around me who do not 
care about ethnicity or appearance but they care about the interior.” 
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sometimes called the ‘hill school’.15 The school has two ninth classes, with 26 pupils in total. 
The survey was given to two parallel groups. 20 pupils participated in the survey and two of 
them claim Roma ethnicity. According to the school data sheet, there are only pupils with 
Hungarian ethnic origin in this school.  

It is worth emphasising that we have two schools with instruction in Hungarian language in the 
sample that significantly differ according to school quality and the pupils’ socio-economic and 
ethnic background. The average values for Hungarian pupils average out extremely different 
values. As a whole, Hungarian pupils are doing average at school, but this mean effect bridges a 
huge gap between Hungarian pupils from school 7 having excellent results in all aspects and 
Hungarian pupils from weak school 1 and school 2, where their results are much worse. This has 
to be kept in mind when comparing Hungarian pupils with Slovak and Roma pupils.  

There are three strong schools in Hrdé. All are located in the very centre of town. The first, 
school 21, is also a church school. It was founded in 1992 by the Roman Catholic Church. The 
school has only a small percentage of pupils from families living on benefits (3.5%) and all 
pupils claim Slovak ethnicity in school records. School results and school attendance place this 
school among the better schools in town. The school has one ninth class with 30 pupils and 23 
of them participated in the survey. None has claimed Roma ethnicity.  

The next strong school, no. 22 Oranžová, has the longest tradition in Hrdé. Pupils from this 
school perform slightly worse in comparison to some standard quality category schools in the 
same town. However, it has prestige in Hrdé, since there is a special class for exceptionally 
gifted pupils there. Its district covers the town centre and includes a few pupils from socially 
disadvantaged backgrounds. The school specialises in natural sciences and foreign languages. 
School results and attendance place it among the best schools in town. There are two ninth 
classes with 60 pupils. 34 pupils participated in the survey. No pupil claimed Roma ethnicity.   

The last school of the strong category, no. 25 Zelená, is located in the centre of Hrdé and at 
present it is the biggest school according to the number of pupils. The school is also one of the 
best schools in town. There are three ninth classes with 84 pupils. Only 32 pupils participated in 
the survey. None claimed Roma ethnicity. 

 

Category of standard schools  

There are four schools in the standard school category. Two of them are in Krásne and the next 
two are in Hrdé. In both towns, these schools have pupils from diverse social backgrounds with 
some students from socially disadvantaged backgrounds. The share of Roma pupils in these 
schools ranges from 6% to 21%. 

Standard schools in Hrdé have a better overall performance than standard schools in Krásne. 
The discrepancy between the overall performance of our students and school statistics on 
performance is the greatest in this category. For example, the pupils from school 24 involved in 
the survey have an average grade of 1.79. However, school statistics show that the average 
mark in lower secondary level (5th – 9th class) is 2.27. The average mark at school 23 is also over 
2.  

School 5 Egrešová is situated near a small residential district with mixed Roma and non-Roma 
inhabitants. It has several buildings and a large playground. The school has many (22) 

                                                
15 e.g. when it is necessary to distinguish the two Hungarian schools in the town quickly.  
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extracurricular activities for pupils: education, sport, arts, folklore, and the like. According to 
official school statistics, there are no Roma pupils in the school. However, the headmaster 
estimates that there are about 20% Roma pupils. 20% of the pupils are also eligible for meals 
and school supplies programmes since they come from families on benefit.  

There are two ninth classes with 38 pupils in total. The survey was done separately in each 
class. In total, 28 pupils have taken part in the survey and only two of them claim Roma 
ethnicity. This school was also involved in the next parts of EDUMIGROM research (focus 
groups, interviews, and participant observations in classes).  

School 8 Jablková is located in a historic building of the former grammar school near the centre 
of the town and practically in front of the regional bus station. This is the only school that does 
not have a gym and its playground is also substandard. The school offers 12 extracurricular 
activities, including math, language, PC, sport and art. Almost one quarter of the pupils is 
eligible for meals and school supplies programmes for children from families on benefits. 
According to the headmaster, there are a lot of Roma pupils in the school. There are two ninth 
classes with 36 pupils in total. The survey was carried out in both classes separately. 19 pupils 
participated in the survey and one claimed Roma ethnicity. This school was also involved in the 
next parts of our research (focus groups and interviews).  

School 23 Modrá and school 24 Žltá are located in Hrdé. Modrá school is located in the centre 
of town and its district also covers portions of the town’s outskirts with high shares of Roma 
inhabitants. The school specialises in the education of young hockey players for the local first 
league hockey club, so boys predominate. According to its school results and school attendance 
(the latter is not very good due to a high number of unexcused absences), this school is one of 
the standard, or average, schools in town.  

There are two ninth classes with 55 pupils in total. 40 pupils have participated in the survey. 
One of them claimed Roma ethnicity. 

School 24 Žltá was built in 1991 when the construction of one of the biggest housing estates 
on the outskirts of Hrdé was completed. It is one of the biggest schools in Hrdé. There are five 
ninth classes with 99 pupils in total. Half of them have participated in the survey. The school 
organises zero class and a special class for pupils with learning disorders. The school has 
recently started collaborating with a local secondary vocational school on a programme which 
would allow pupils to continue their studies at secondary vocational school and, at the same 
time, to complete the second grade of elementary school in order to finish their basic 
education. The school has a higher share of pupils from families on benefits. Of the 48 pupils 
participating in the survey, four (8.5%) have claimed Roma ethnicity. 

This school has also been involved in the next parts of our research.  

 

Category of weak schools and category of last resort school 

The category of weak schools is the most diverse. Six schools in Krásne and two schools in Hrdé 
fall into this category. In Krásne, two of them are secondary vocational/technical schools. These 
schools have an overall performance above 2.5 and also a high absenteeism. All other schools 
are elementary schools.  

School 1, Ananásová, with Hungarian as the language of instruction, is located within five 
minutes walking distance from Krásne’s main square and at the same time, it is located near 
the north part of Krásne, where there is the largest Roma concentration. In near proximity to 
the school are good quality accommodation units constructed in the seventies. As one goes up 
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the hill, the blocks of flats become increasingly less maintained and the neighbourhood 
becomes poorer. Ground floor flats of a lower standard for rent debtors have been built here 
recently. On the top of the hillside, which is at the edge of Krásne, there is a kindergarten, a 
Roma club, and a public self-service laundry and shower cabinet for households disconnected 
from water.  

The school is rather small. More than 66% of the pupils are from families living on benefits. All 
children have declared Hungarian ethnic origin in their records. However, the headmaster 
estimates that 70% of them are Roma.  

The school has one ninth class with 22 pupils. Of the 14 pupils who participated in our survey, 
13 attended ninth class; one of them was kept behind and was therefore in the eighth class.16 
Two pupils claim Roma ethnicity. One of them is the pupil kept behind. This school was also 
involved in the next parts of our research.  

School 3, Čerešňová, is located close to Krásne’s main square. It is the smallest school in our 
sample. It was founded a few years ago by the Roman Catholic Church, and the present ninth 
class is the first graduation class in its short history. According to the headmaster, there are no 
Roma pupils in the school. There is only one ninth class and 10 pupils from the ninth class 
participated in our survey. Six of them claim Slovak ethnicity and four claim Hungarian 
ethnicity. 

School 9 and school 12 are the two village schools in our sample. School 9 located in the village 
of Vážne and is attended by pupils from Vážne and from eleven nearby villages, which have only 
small schools with grades one through four. Some of these villages are Roma settlements. The 
majority of pupils (63%) commute. The school offers 22 extra-curricular activities with various 
topics. In contrast to the town schools, it also offers training in household chores. According to 
the headmaster, the school has a high number of Roma pupils (55%) and the number of pupils 
from families living on benefits, who are entitled to meals and school supplies programmes, has 
been increasing annually. The school has only one ninth class. 9 pupils have taken part in the 
survey, three or four of whom attended the eighth grade or lower because they had repeated a 
grade. The survey was carried out in an art class. All pupils claimed Roma ethnicity.17  

This school was also involved in the next parts of our research (interviews with pupils, their 
parents and the headmaster).  

School 12, a nine year elementary school in the village of Milé, has a district covering four 
villages, including Milé. This school has had zero classes since 1994. According to official 
statistics, there are no Roma pupils in this school, but the headmaster estimates that Roma 
pupils make up half of all pupils. The school has one ninth class with 24 pupils. The survey was 
organised by an assistant teacher who is a friend of one of the researchers. 25 pupils (pupils 
from the ninth class and pupils kept behind due to class repetition) participated in the survey. 
The questionnaire was filled out in school and also individually (with pupils who were not at 
school when the survey was held). Seven pupils (28%) claim Roma ethnicity in the survey. This 
school was also involved in the next parts of our research (interviews with pupils and their 
parents).  

                                                
16 The questionnaire was in Hungarian. 
17 It seems that the headmaster, who knew of our need for more Roma pupils in the sample, had summoned only 
Roma pupils for the survey: the ninth class is a mixed class. 
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School 10 and school 11 are vocational schools. School 10 is located at the eastern edge of 
Krásne. The school offers several vocational/apprentice branches without a graduation 
certificate (maturita) such as host, waiter, candy maker, shop assistant, dressmaker, hairdresser, 
bricklayer, and painter, as well as vocational branches with a gradation certificate, such as 
hotel manager and cosmetician. According to the headmaster, the school is attended by a high 
share of Roma pupils. In the first grades of the vocational branches, more than 50% of the 
pupils are Roma. However, the school data sheet only mentions pupils of Slovak and Hungarian 
ethnicity.18 The survey was held in two classes of different branches: innkeeper-waiter and shop 
assistant. This school was also involved in the next qualitative parts of our research (interviews 
with pupils and their parents).  

School 11 is located in the village of Vážne. The school offers graduation in three-year and two-
year apprenticeship branches and a post-graduation study program.  The school has 21 
apprenticeship branches, 14 three-year specialisations (related to agricultural production and 
woodcarving), four two-year specialisations (wood processing, agricultural and forest 
production) and two postgraduate specialisations (wood processing, and the mechanisation of 
agriculture and forest production). This school was also involved in the next parts of our 
research (interviews with the headmaster, the pupils, and their parents).  

Weak schools in Hrdé are located at the town’s outskirts and have a significant share of pupils 
from socially disadvantaged backgrounds. School 26 Béžová is located in a housing estate 
distant from the town centre. The school has faced many organisational changes in recent years 
and has been re-established through the merger of three schools. The school has two special 
classes, one for the first stage and one for the second stage. There are pupils from various 
years/classes in one special class.19 According to the headmaster, the school ‘specialises’ in 
work with pupils from disadvantaged environments. The school has the highest share of Roma 
pupils in town: about 12%. There are three ninth classes with 71 pupils in total. 39 of them 
participated in the survey but none claimed Roma ethnicity. Having assumed that there would 
be a lack of interest among parents and pupils, the headmaster did not mediate our invitation 
to take part in the survey to 15 year old pupils who attended special class. This school was also 
involved in the next parts of the research.  

The material equipment and physical state of the school building of School 27 Červená is poor, 
but a massive reconstruction of the school building is expected to begin this summer. The 
school has undergone several organisational changes and it has also accepted pupils from a 
nearby school that had been attended by lot of Roma pupils. The building of the former school 
which served for several years as a Roma grammar school named after Ghandi now serves as 
low income housing. The district of Červená School covers several villages in the area 
surrounding Hrdé. On average, pupils of this school have the second worst school results and 
the highest number of unexcused absences per pupil in the town. There are three ninth classes 

                                                
18 While completing the school data sheet, the deputy headmaster noted that he could not ascribe different 
ethnicity to pupils than that which is written in school forms by pupils’ parents. Officially, the school has 20% 
ethnic Hungarian pupils and 80% ethnic Slovak pupils.    
19 Anna, a Roma girl who attends this school, told us in the interview that special classes are a kind of collecting 
reservoir where problem pupils are concentrated. These classes are situated in a distant wing of the school, so 
pupils from special classes and pupils from standard classes rarely have to face-to-face contact. However, pupils 
from standard classes often see pupils from the special class in the school yard, where they are raking, or tiding up 
during the lessons. She thinks that it is a big shame to be transferred into the special class and she would collapse 
if this happened to her. 
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with 67 pupils in total. 38 pupils have participated in the survey and two of them (5.4%) claim 
Roma ethnicity. This school was also involved in the next parts of the research. 

As elsewhere, the headmasters from schools 26 and 27 provided us with contradictory 
information. The former claimed that the school had 12% of Roma pupils, while the latter 
claimed no Roma pupils, even though they had been visibly present at school. This demonstrates 
the different approach and personal motives of the headmasters in their work with ethnic data. 
Whereas the first headmaster views Roma pupils as those ‘visibly other’ and/or living in ‘ethnic’ 
housing estates, the second headmaster sticks to the official interpretation of having no right 
to impute ethnic identity to pupils that would differ from that declared by their parents. And all 
parents declared Slovak ethnic origin as if it was inseparable from Slovakian citizenship.  

The category of last resort schools is only represented by school 2, the Broskyňová special 
elementary school in Krásne. It is located near the town centre close to the regional bus station. 
The building is not typical for a school. It is an older brick building which was the regional 
orphanage in the first part of the 20th century. It also serves as a dormitory for pupils of the 
school, a special vocational school for pupils who attend special elementary school, and as a 
counselling centre for children with learning disorders. The school has two language sections 
with parallel classes in Hungarian and Slovak. The school has 117 pupils in the Slovak language 
section (9 in the ninth class) and 31 pupils in the Hungarian language section. The 
good/average performance results of this school’s pupils are due to its lower educational 
standards.  

According to the headmaster, the majority of this school’s pupils are Roma. However, he put 
down a more conservative estimation of the Roma proportion on the school data sheet. 
Moreover, the survey results also provide contradicting information. 50% of these special 
school pupils participating in our survey claim Roma ethnicity, 28% Slovak ethnicity and 21% 
Hungarian ethnicity.20  

 

1.2.1 Schools from a comparative view  

 

Geographic position  

Our sample comprises schools that are located in two district towns with less than 50 thousand 
(Hrdé) and less than 30 thousand inhabitants (Krásne), and in two villages in the Krásne district. 
It is interesting to see how a perception of the size of the same town can vary among school 
headmasters. In their school data sheets, all headmasters of the schools located directly in 
Krásne consider it to be a small town except the headmaster of the strong school 4 Ďatľová, 
who considers it a ‘middle sized town’. A similar phenomenon occurs in the Hrdé schools’ data 
sheets. All headmasters of the Hrdé schools consider this town a ‘middle sized town’ except the 
headmaster of the elite grammar school Šedá, who considers Hrdé to be a ‘large city’. It is 
noteworthy that both •at•ová and Šedá schools are the most prominent in their towns and 
that these prominent schools also tend to perceive their town as being more prominent than 
the less prominent schools tend to see it.  

 

                                                
20 As we did not know details about the ethnic composition of the school, we only offered pupils the Slovak 
questionnaire. 
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School surroundings 

Chart 2 shows that no headmaster states that the immediate neighbourhood of their school is 
populated mainly by affluent people. The lack of affluent neighbourhoods is of no surprise in 
the country where opportunities are mostly concentrated in the capital, and where the elite 
schools are rather distant from posh districts and depend on the available infrastructure. More 
surprising is that only two of the twenty schools state in their data sheets that the immediate 
neighbourhood of their school is populated mainly by poor people. Both of these schools are 
from the Krásne district and both are ‘weak schools’ according to the constructed school quality 
typology: these are school 1 Ananásová (with instruction in Hungarian) and school 11, a 
vocational school in Vážne. On the other hand, schools 4 and 6, of the strong school category, 
are the only schools from the Krásne district that perceive their neighbourhood as mostly 
populated by people ‘living at an average level’. In contrast, half of all the schools in Hrdé say 
that people are ‘living at an average level’ in their neighbourhood. Three of them are elite and 
strong schools. In the context of the next findings, we can state that speaking about ‘average 
level’ means safety and a better living standard. More than half of all schools in the sample 
characterise their neighbourhood as ‘a mixed neighbourhood’. This characterization is still 
pertinent for large parts of neighbourhoods in villages and towns, since the prevailing owner 
occupied housing and the high prices of housing has prevented a more massive migration and 
fixed existing mixture of poor and more affluent households in same neighbourhoods. Hrdé 
School 27 Červená, belonging to the weak school category, is the only exception to the rule 
that only strong and elite schools impute ‘social normality’ to living standard of people living in 
their neighbourhood. The headmaster of Hrdé school 26 was the only one who did not indicate 
the social composition of school’s immediate neighbourhood.  

 

Chart 1: Sampled schools according their quality and school surrounding 

 Town Average level Mixed neighbourhood Poor people 
Hrdé School 28 - - 

Elite school 
Krásne - - - 
Hrdé School 21, School 22 School 25 - 

Strong school 
Krásne School 4, School 6 School 7  - 
Hrdé - School 23, school 24 - Standard school 
Krásne - School 5, school 8 - 
Hrdé School 27 - - 

Weak school 
Krásne - School 3, School 9, 

School 10 School 12 
School 1, School 11 

Hrdé - - - Last resort school 
Krásne - School 2 - 

Schools 5 and 26 did not answer the question about their school’s neighbourhood. 

 

Number of pupils 

A quick overview of information about the number of pupils, teachers, and about individual 
schools is provided by Table 1-5 in the Annex. There are great differences in number of 
students. The average number of pupils is 392 per school. With the exception of Hrdé school 21, 
a church school, the number of pupils in all Hrdé schools significantly exceeds this average. In 
the Krásne district, only three schools exceed the average number of pupils. Two of them are 
strong schools, 4 Ďatľová and 6 Figová, which have almost solely Slovak and Hungarian (that 
is ‘visibly our’) pupils. The third most populated school is however a ‘weak school’, the 
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vocational school in Krásne which supplies vocational education for the wider region. At the 
other end of the spectrum, the weak School 3, an elementary church school in Krásne, has only 
92 pupils, and the vocational school in Vážne has only 113.  

If we set vocational schools and village schools aside, we can see that the relation between 
school quality and the size of the student population develops according to a different pattern 
in both towns/districts. Both towns have the same number of elementary schools, even though 
Hrdé has almost twice as many inhabitants as Krásne. The different size of the population 
creates different conditions for the recruitment and selection of pupils. In Krásne, the issue of 
the day is to have enough pupils to preserve the school’s autonomy. Prestigious schools have a 
better capacity to recruit more pupils and for that reason the number of their pupils provides 
evidence of their strong position. In Krásne, the most prestigious schools have significantly 
more students than the town average, but in Hrdé the opposite is true. As the population of 
pupils is much more numerous here, elite schools can implement more demanding selective 
criteria. The number of their pupils, although under the town average, is still sufficient to meet 
general standards for a pupil/teacher ratio.    

 

Ethnic composition 

As we have already mentioned in the part 1.1 of this chapter, one reason for the selection of 
Krásne and Hrdé was their different composition. Krásne is located in an ethnically mixed area 
where Hungarians and Slovaks have lived for a long time. On the other hand, Hrdé district has 
been populated solely by Slovaks. Roma have lived in both districts for centuries.   

The different ethnic composition of Hrdé and Krásne districts is mirrored in the ethnic 
composition of the sampled schools, which is partially shown in Chart 1, without relation to the 
town.  

We have already indicated difficulties we have had in asking about the ethnic origin of pupils. 
Many headmasters felt obliged to follow the way pupils’ parents characterised their ethnic 
origin in the forms completed when they were enrolled. We were informed that the majority of 
visibly Roma parents state they are of Slovak ethnic origin on these forms. Some headmasters 
refused to make ‘private’ estimations of Roma pupils and have firmly kept to the legal norm 
that – according to the mainstream reading -- does not allow ethnicity to be ascribed to people 
without their consent.21 For instance, the headmaster of school 9 Vážne solved the dilemma she 
felt between the norm and our request by writing her estimation of the number of Roma pupils 
in school in pencil while all the other data in the school data sheet were written in pen.  

In contrast to Chart 1, which is based on the combination of various data and our own 
estimation, Table 1 comprises two original sources about the share of Roma pupils in school: 
the school sheets and the data from the sampled pupils of these schools. The difference 
between school data sheet information that refers to the whole population of pupils in school 
and our sample of ninth year pupils is obvious. This was more or less expected for various 
reasons dealt with later.  

School data are miscellaneous data. Some data are headmasters’ estimations of the ‘real’ ethnic 
composition of their schools, while others reproduce the data from official statistics. School 8 
and 10 in Krásne are examples of the latter. They mention only Slovak and Hungarian pupils, 

                                                
21 As we have shown in the EDUMIGROM report Ethnic relations in Slovakia, the law also allows a more liberal 
reading.  
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since only these two ethnicities are claimed by the pupils’ parents. However, in conversation 
they note significant shares of Roma pupils in their schools.22  For instance, in the in-depth 
interview, an assistant teacher from school 8 says that the classes of the first two years consist 
solely of Roma pupils.  

Two of the twelve schools in the Krásne region have Hungarian as the language of instruction 
(weak school 1 and strong school 7) and one school has both Slovak and Hungarian sections 
(special school 2). At the same time, only one school in Krásne is considered to be ethnically 
homogeneous, school 7 with instruction in Hungarian. According to the school data sheet, this 
school has 100% ethnic Hungarian pupils. Some local experts also think that Roma pupils are 
not ‘covered’ among Hungarian pupils here.23  

In Hrdé there are three ethnically homogeneous schools: church school 21, school 24 and school 
25. Elite grammar school 28 can also be included among the group of ethnically homogeneous 
schools (99%). Schools 21 and 25 are strong schools and school 24 is a standard school. Though 
the remaining Hrdé schools also have a small percentage of Roma students, Chart 1 aptly 
documents the strong relation between school quality and the proportion of Roma pupils there. 
For instance, none of the three schools in Krásne who are considered strong according to our 
typology mention the presence of Roma pupils. (However, we have found some pupils from 
these schools who identify themselves as Roma in our sample.)  

The highest share of Roma pupils is in school 1 Ananásová which has Hungarian as the 
language of instruction. Officially, all pupils are of Hungarian ethnicity. The headmaster admits 
however that 70% of the pupils in this school are Roma. She was even willing to put this 
information on the school data sheet. In our sample, 14% of this school pupils claim Roma 
ethnicity. 

 

Table 1: Proportion of Roma pupils at schools according to school data sheets and 
proportion of self-declared Roma pupils in the sample (%) 

School 
No. 

1 2 3 4 5 6 7 8 9 10 11 12 21 22 23 24 25 26 27 28 

Proportion 
of Roma 
at school 

71 30 20 0 20 0 0 0 55 0 80 61 0 4 8 0 0 12 0 0 

Proportion 
of Roma 
in the 
sample 

14 50 0 0 7 5 10 5 100 52 73 28 0 0 3 9 0 0 5 0 

 

School 9 in Vážne officially mentions 55% Roma pupils, and 100% of the Vážne pupils in our 
sample claim Roma ethnicity. School 2 mentions 30% Roma pupils and they make up 50% of 
our sample from this school.  

                                                
22 As has been suggested, though Roma pupils predominate in several specialisations of the Secondary vocational 
school in Krásne (school 10), the school data sheet does not prove their presence in school. On the other hand, the 
school data sheet of the secondary vocational school in Vážne states that it is attended by 80% Roma pupils.  
23 All information about the ethnic composition of this school is in Table 1-4 in Annex. However, as we have 
already mentioned, two pupils out of 20 participating in our survey in School 7 have claimed Roma (mixed 
Hungarian – Roma) ethnicity. As we have commented in the first part of this chapter Hungarian – Roma ethnicity, 
Slovak – Roma ethnicity and Roma ethnicity have been merged into one ‘Roma ethnicity’ category.  
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In Hrdé, only three of eight schools in the sample confirm the presence of Roma pupils. Without 
background information, it is not always clear if ‘0’ in the other school data sheets means ‘0’ or 
‘following the law’. It is important to note that in contrast to the strong schools in Krásne, 
which state that they do not have Roma pupils when in fact they do, Hrdé strong school 22 
mentions 4% Roma pupils. However, none of the sampled pupils claimed Roma ethnicity. This 
same lack of self-identified Roma pupils was found at Hrdé weak school 26, with highest share 
of Roma pupils in Hrdé (12%).  

Differences between the shares of Roma pupils estimated by headmasters for the whole school 
and shares of self-identified Roma among the sampled pupils can also be ascribed to the 
changing ethnic composition of pupils in individual grades among many other reasons, some of 
which have already been listed. The different demographic development of Roma, Hungarian 
and Slovak communities in the Krásne region is reflected by increasingly higher shares of Roma 
pupils in lower classes. If Slovaks or Hungarians make up the majority in the ninth classes at 
school 1 and 8 in Krásne, the situation in the first classes is the opposite.  

 

Social situation of pupils 

Table 1-3 in the Annex contains information about several important characteristics of the 
schools in our sample. Besides providing such information as placing the school according the 
typology of school quality, the share of pupils coming from outside the school district, and the 
share of Roma pupils, it also states the shares of pupils with a ‘disadvantaged social 
background’ in individual schools.24 The shares of Roma pupils and shares of pupils with a 
disadvantaged social background are apparently related. However, they are not identical. Not 
every Roma pupil has a family background that is classified by the Ministry of Education as 
’disadvantaged’, and there are also non-Roma pupils that are assessed as having a 
‘disadvantaged background.’ School 9 in Vážne is an example of this ‘disparity’. 55% of Vážne 
elementary school pupils are Roma but ‘only’ 46% have a disadvantaged social background. 
Weak schools 1 and 12 also have a higher share of Roma pupils than their share of pupils from 
socially disadvantaged environments.    

On the other hand, schools more often have a much higher share of socially disadvantaged 
pupils than Roma pupils. Moreover, with the exception of strong schools 4 and 6, which do not 
mention having pupils from a disadvantaged environment, though according to the information 
from social department of local labour office they have about 5% of pupils involved in meals 
and school supplies programmes, schools in Krásne districts have a much higher share of 
disadvantaged pupils on average than schools in Hrdé. This difference corresponds to social and 
economic differences between the districts and to the significantly different economic status of 
parents from Krásne and Hrdé in our sample (see Chapter 2). For instance, Krásne school 1 notes 
that 66% of their pupils are from disadvantaged environments, school 2 has a 70% share of 

                                                
24 According to the Ministry of Education’s Resolution, pupils from a socially disadvantaged environment are those 
who 1) are in material need and live in segregated settlements 2) live in unsound household environments, those 
with unhygienic conditions and a high number of household members per dwelling, and in household environments 
where doing homework is not feasible, 3) do not speak the language of instruction, 4) are in material need and did 
not attend kindergarten and 5) are in material need and whose parents did not finish the 9 classes of compulsory 
education (MEYSSR 2006). 
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such pupils25 and this is true for 70% of the pupils from the vocational school in Vážne (no. 11) 
as well. On the other hand, the share of socially disadvantaged pupils does not exceed 15% at 
any school in Hrdé. The highest share of disadvantaged pupils is at school 26 (12%), which also 
has the highest share of Roma pupils.  

 

Teachers, their ethnicity and ability to speak a minority language 

Teachers with a minority origin practically overlap with teachers who speak a minority 
language. Eight schools have no teachers speaking any minority language, or they do not 
inquire into this matter. Three of these schools are in Krásne and five are in Hrdé. In ethnically 
mixed Krásne, these are: standard school 5, strong school 6 and school 11, which is the 
vocational school in Vážne (a Slovak village). Two of the twelve schools in the Krásne district, 
schools 1 and 7, have Hungarian as the language of instruction and 100% of their teachers 
speak a minority (Hungarian) language. In school 1, the Roma teacher assistant is trilingual 
(Roma, Hungarian, Slovak). This is not mentioned in the school data sheet. In school 2, the 
special elementary school, 60% of the teachers speak Hungarian, which is logical since the 
school has parallel Hungarian and Slovak classes (see Table 1-5 in the Annex). No one speaks 
Roma language. 

 

Commuting of pupils 

In Slovakia, elementary schools have designated school districts. However parents have the 
right to choose the school for their children. This right is extensively used and the majority of 
the sampled schools have certain proportion of pupils who commute daily and pupils who come 
from outside the school district. These two categories are not identical. The districts of some 
schools include several villages (eleven villages in case of school 9 in Vážne) and some schools 
do not have designated districts. Chart 3, on the position of the sampled schools according their 
share of pupils coming outside their district shows that there are five schools without 
designated school districts in our sample.  

  

Chart 3: Position of schools by quality and share of pupils outside school district 

School quality Town 

Low share of 
pupils outside 

the school 
district 

Average share 
of pupils 

outside the 
school district 

High share of 
pupils outside 

the school 
district 

School has no 
designated 

school district 

Hrdé - - - 28 Elite school 
Krásne - - - - 
Hrdé - - 22 , 25 21 Strong school 
Krásne 7 4, 6 - - 
Hrdé 24 - 23 - Standard school 
Krásne - 5, 8 - - 
Hrdé 26, 27 - - - Weak school 
Krásne 1, 9, 12 - 3 10, 11 

Last resort school Krásne - - - 2 

                                                
25 Broskyňová School declares 30% Roma pupils and 75% pupils from a disadvantaged environment. The reason for 
the difference between these numbers is not clear. However, it is important to note that pupils from socially 
disadvantaged environments predominate in this special school designated for pupils with mental disabilities.  
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Schools without designated districts are on both the top and the bottom of the school quality 
ladder. Although commuting from longer distances is typical for secondary vocational schools 
as well as for the only elite grammar school in the wider area, these schools have to be 
excluded from the analysis as there are no designated districts for vocational and upper 
secondary schools. Being without a designated district is not only the privilege of upper 
secondary education. It is also a principle for the way the special elementary school functions. 
This school, school 2 in our sample, provides education for pupils from a wider area. Some of its 
pupils live in a dormitory and commute home on weekends. Church schools (marked yellow in 
Chart 3) also seem to be exempt from having designated school districts. However, two of the 
three church schools did not say so. These are the weak church school 3 and strong Hungarian 
church school 7 from Krásne. However, if there are designated districts for church schools 
located in a religiously mixed area they have to be designated very loosely or broadly. It is 
plausible that if the school data sheet of school 7 says that all their pupils come from within 
the school district, this suggests that its district is set very loosely and possibly not designated 
at all.  

If we purge Chart 3 of these outliers and rank church schools 7 and 3 among to the schools 
without designated areas, then we observe an important regularity between the increasing 
quality of the school and the growing proportion of pupils coming from outside its district. As a 
rule, weak schools have a low share of pupils outside their school districts. Schools 1, 9 and 12 
from the Krásne district belong to this category, and they also have a high proportion of Roma 
pupils. On the other hand, all strong schools, with the exception of school 7, the Hungarian 
church school in Krásne, and school 21, the church school in Hrdé, have either an average or an 
above average share of pupils coming from outside their school districts. 

School 1, which is located close to a poor neighbourhood, has the smallest share of pupils out 
of its district (2.14%). Strong school 6 Figová has the average share of pupils outside the school 
district (40%). Going outside of school districts is more common in Hrdé, where three schools, 
two strong schools (22 and 25) and one standard school (23), have as many as 80% of the 
pupils who come from beyond their school district’s borders. This situation could only partly be 
the result of numerous reorganisations and mergers among the schools in Hrdé. It must also be 
noted that there is a strong tendency among parents to prefer crossing school district boarders 
and for the pupils to make a daily commute in order to secure for them a more demanding 
education and more a pro-educational atmosphere in class. However, such a tendency is typical 
almost solely for non-Roma parents or parents belonging to the ‘visibly ours’ category.  

 

Social situation of commuting pupils 

Table 1-3 in the Annex shows how headmasters characterise the social situation of commuting 
pupils (more precisely, of those coming from outside their own district). Headmasters most 
often characterise these pupils as ‘mixed by their social situation’ (9 times).  Only three schools 
mention that their commuting pupils typically come from poor families. These are the last 
resort special elementary school 2 and two weak schools (26, 11).  Weak school 26 which has a 
low share (10%) of pupils outside its school district is attended by children from a segregated 
Roma settlement that does not belong to its district. However, there is a much better transport 
connection to Hrdé than to the village in its school district. On the other hand, pupils who 
commute to strong schools 4, 6, 21 and 22 are from families ‘living at an average level,’ in other 
words safely.  The safe situation of transgressing pupils gives additional support to the finding 
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that the right to select the school is used mainly by parents with stronger educational 
ambitions concerning their children and with enough resources to follow these ambitions. 

  

Repeating a class and drop-outs 

Information about number of pupils repeating a class and number of drop-outs is an important 
additional proxy to estimate school quality. By number of drop-outs, we mean the number of 
pupils who finish their compulsory education in a lower class than the ninth class, that is, early 
school leavers. All the schools in our sample have a very small number of pupils who have 
stopped attending school in a lower class than in the ninth class.26 The highest share of those 
leaving school without having completed the full ninth year of compulsory education was at 
school 3, the church school in Krásne (100%). This tremendous share results from the fact that 
it is a new school that had no graduates last school year except one pupil who stopped 
attending school in a lower class.  

  

Chart 2: Position of schools by their quality and share of dropouts (%) 

School quality Town 0 – 5 6 -10 11–
20 20.1 –30 30 –40 

41% and 
more 

Missing 
answer 

Hrdé 28 - - - - - - Elite school 
 Krásne - - - - - - - 

Hrdé 21,22,25 - - - - - - Strong school 
Krásne 4, 6, 7 - - - - - - 
Hrdé 23, 24 - - - - - - Standard school 
Krásne - 5, 8 - - - - - 
Hrdé - 27 26 - - - - Weak school 
Krásne - - 12 1 9 3 10, 11, 

Last resort school Krásne - - - 2 - - - 

 

Chart 4 shows that in spite of a slight variation, the share of dropouts is important indicator of 
school quality in the Slovakian context. All elite and strong schools have the zero shares of 
dropouts, or these shares are less than 5%. Standard schools in Hrdé also fall in the ‘0 – 5%’ 
category. In the Krásne district, standard schools have a higher share of dropouts. 
Correspondingly, the share of dropouts grows with the decreasing quality of the school.  

The small absolute numbers of early school leavers do not allow us to make inferences about a 
pattern in the relation of gender and early school leaving. However, all six dropouts at School 1 
are boys. The only dropout at School 3 is a boy; three of the four dropouts at School 5 are boys 
and one is a girl.  Inferences about a relation between ESL and the socially disadvantaged 
environments they may come from are similarly difficult. At six schools, all dropouts were 
socially disadvantaged pupils. These are schools 3, 4, 5, 8, 9, and 12. In two schools from Hrdé, 
socially disadvantaged pupils make up one quarter of the dropouts. This proportion is a 
significantly higher share than that of their proportion among all pupils.   

                                                
26 Vocational schools were not asked this question however. On the other hand, we have been informed by 
vocational school headmasters that many Roma pupils, if not the majority, leave school in the second year of 
study. After reaching 16 years of age and finishing the tenth year of schooling, their parents apply for them to 
leave school. The usual reason is a necessity to work.   
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 A totally different ratio has been found at School 2, a special elementary school. Though three 
quarters of the pupils at this school are disadvantaged, only one tenth of the dropouts of the 
special elementary school is socially disadvantaged. Though this one-shot survey does not allow 
us to infer anything about regularities, we are tempted to draw attention to this inversed 
relation between socially disadvantaged background and school difficulties. If at standard 
elementary schools there is extensive evidence of a higher occurrence of socially disadvantaged 
pupils among school dropouts than among pupils in general, why is this proportion reversed at 
the special elementary school? Might it suggest that though pupils from disadvantaged 
environments have greater chances of entering the special school (probably on the basis of 
much smaller ‘biases’ from the standard than would be requested for proving the eligibility of a 
pupil from a standard environment for entrance), they have sufficient mental and other 
capacities to do much better than their peers from a standard environment and to avoid leaving 
school early?  

The numbers of pupils repeating a year are also very low at the sampled school. The highest 
proportion of pupils repeating a class and over-aged pupils is in the last resort special 
elementary school 2 (about 10% of the pupils), and in two weak schools. Small church school 3 
has about 7% of over-aged pupils and school 1 about 4%. All other schools have shares of 
repeating pupils lower than 1%. Four schools do not have pupils who are repeating a class: 
these are the three strong schools from Krásne (4, 6 and 7) and the only ‘elite’ school, a 
grammar school in Hrdé (28).   

Programmes for pupils 

A considerable share of the sampled schools has programmes to assist students with difficulties 
in education. 16 out of 20 schools have at least one such programme (see Table 1-8 in Annex). 
One standard elementary school (5 in Krásne) and three schools providing higher secondary 
education have no such programme.27 It is important to know that schools providing upper 
secondary education are not entitled to programmes such as the teacher assistant programme 
(school mediator).  

‘Special class’ is a category which we added to the school data sheet. Special class is an 
abbreviation for ‘specialised’, transitive or equalising class. Two schools mark this option in 
answering the question about programmes for pupils. Two more schools mention ‘special 
classes for pupils with individual/special educational needs’ in the option ‘other’.   

The most widespread programme is the teachers’ assistant programme. It is implemented by 15 
of the 17 schools which are eligible for the programme. The next most widespread programmes 
are correctional (9) and ‘other programmes’. A closer look at the answers which specify ‘other 
programmes’ reveals that several schools wrote down programmes that were actually listed as 
separate options. For instance, school 1 writes ‘special class for pupils with special educational 
needs’ under ‘other programmes’ though special class exists as a separate category in the 
school data sheet. Other schools (8, 12, 27 and 28) mention individual educational programmes 
(related to the individual integration of people with special educational needs). School 22 in 
Hrdé mentions a school psychologist and school special pedagogue and School 23 mentions the 
mentoring and tutoring of Roma pupils.  

                                                
27 However the headmaster of Egrešová has filled in the questionnaire a bit contradictorily. In question battery 2.5, 
he did not mark the teacher assistant programme (Slovak version of ‘school mediator’), while in response to Q17 (Is 
there anybody employed among the staff of the school (school unit) with the role of acting as a mediator between 
students/parents of ‘minority ethnic origin’ and the institution?), he responded positively.  
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It is important to note that some data are a bit misleading. For instance, programmes related to 
the promotion of language skills are only running at one school, special elementary school 2. On 
the other hand, some kind of programme aimed at ethnic minorities has been employed by 15 
schools. However this methodology classifies programmes as focused on ‘ethnic minorities’ even 
in those schools where there are no ethnic students. This is true of some schools in Hrdé. 
Schools without such ‘ethnically sensitive’ programmes are school 5 (which has 20% Roma 
pupils) in Krásne and school 21 in Hrdé, which has no Roma pupils.  

Half of the schools have a special programme for promoting learning abilities. This programme 
is implemented in six of the seven elementary schools in Hrdé and three of the nine elementary 
schools in the Krásne district. A programme for promoting learning abilities is also implemented 
by the strong schools.  

According to this methodology, three of the twenty schools have programmes for pupils that 
have difficulties due to their ‘cultural otherness.’28 They are weak school 1 with instruction in 
Hungarian, last resort school 2 and weak school 26. This finding seems to be a methodological 
artefact however. Programmes implemented in these schools are essentially the same as the 
programmes in other schools (for instance, teachers’ assistants). The difference is that in 
answering a question about the targets of the above programmes, headmasters from these 
three schools also marked responses indicating that the target groups are pupils of ‘minority 
ethnic origin’ and ‘students with a first language different from the language of instruction’. 
Other headmasters only marked the response naming the official target group - pupils from a 
socially disadvantaged environment. However, as we have noted above, a mother tongue 
different from the language of instruction is one of the definitional criterion of a ‘pupil from 
socially disadvantaged environment’. That means that not only are the implemented 
programmes identical, but the targets groups also overlap. The programmes for so-called 
‘culturally different’ pupils are only in schools which also run programmes for pupils from 
socially disadvantaged environments. As we have just explained, in our context this does mean 
the same programmes and same target groups.   

Four schools have not indicated the target groups of their programmes. Two of them are 
vocational schools 10 and 11 that have not run any of the programmes indicated in the 
questionnaire. Schools 3 and 5 are also without target groups. 29 According to the pre-defined 
methodology, the only school targeting a socio-culturally defined group is Hrušková church 
school with instruction in Hungarian. It acquires this position because it has an ethnic culture 
activity group among the extra activity programmes for pupils. Its target, however, is Hungarian 
culture.    

 

Selecting pupils in classes 

How pupils are selected for classes is generally considered to have a substantial impact on 
pupils’ educational chances. Our data also support this assumption. A comparison of the 

                                                
28 To us, the expression ‘cultural otherness’ does not seem suitable for labelling children that have a different 
mother tongue. Its usage only contributes to promoting their representation as ‘culturally other’. We do not want 
to participate in such a representation and for that reason we leave off using this term. 
29 Though Egrešová School (5) has a teacher assistant programme it was not mentioned. This could be both a 
simple omission and purposeful action. It seems that this school emphasises mainstream education without 
making ethnic differences salient. In interviews, two teachers from this school advocated not having special 
programmes for ethnic groups as the right way to help them integrate.   
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average school results of pupils from parallel classes of the same schools, and even a 
comparison of the average educational level of the parents of pupils from parallel classes of the 
same schools, suggests that there are significant differences that cannot emerge randomly. 

However, school data sheets do not provide clear information about how pupils are selected for 
classes. None of the schools selects pupils by lottery, according to gender or place of residence. 
None of the schools mentions mother tongue, ethnicity or language of instruction as the 
selection principle. However, school 2, a special school, which has parallel classes in Hungarian 
and Slovak, could mention this principle. Two schools have not responded to the question, 
which asks about the principles of organising parallel classes. These schools (school 21 and 28) 
have only one ninth class. On the other hand, both of them are prestigious schools and have 
their own means of selecting pupils (church affiliation and school results). More details are 
given in Table 1-6 in the Annex.   

  

The school board and its entitlements 

The school board is a standard institution in Slovak school system. Except for school no. 2, a 
special school in Krásne, parents’ school boards are active in all schools. The absence of a 
parents’ board is more often the exception than the rule. For instance, in Hrdé, the parents’ 
school board is very active and parents have a rather big say in many issues.30  

Table 1-7 (Parents’ Board – Entitlements) in the Annex suggests that parents’ boards have quite 
a bit of power everywhere. At ten schools, they have a say in financing issues and the economy 
of schools. (Possibly, the board manages that part of the school budget which was acquired by 
means of gifts/donations.) At 12 schools, they can influence school curriculum. At 14 schools, 
they can represent the school in external relations. On the other hand, the content of this 
activity cluster is not clear enough: we may suppose that the boards defend the interests of the 
schools and acquire resources for their implementation. At eight schools, the school board has a 
say in how classes are created.31 

The most salient issue dealt with by parents’ boards is the distribution of welfare assistance and 
the employment of staff. Only the parents’ board at school 3: a church school in Krásne and 
school 23 in Hrdé have an influence on staff employment. Welfare assistance is an issue dealt 
with by three schools (including school 28, an elite grammar school). All of them are in Hrdé, a 
town with a much better socio-economic situation than that which exists in the Krásne district. 
Conflicts among the staff are an issue which parents’ boards do not deal with at any school. 

 

                                                
30 In-depth interview with parents of Z.K. in Hrdé; the boy’s mother, Mrs. K. is the chair of the parents’ board at the 
special school in Hrdé. 
31 School 5 selects pupils for classes according to the kindergarten they have attended.  
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2. The Sample: Main features in a comparative perspective 
 

 

2.1 Comparison of the sample with basic communities  
The selection of towns and town schools for the survey has been already introduced in part 1.2 
of this report. The whole population of pupils at the age of finishing compulsory school 
attendance in Krásne and Hrdé schools was addressed with a request to take part in the survey.  
The only exception was the special elementary school in Hrdé. In the section ‘Where these 
children are’ of part 1.2 we have described how we approached selected schools and asked for 
the consent of parents with their children’s participation in the survey. We have suggested that 
strict compliance to the principle of informed consent in combination with the low school 
attendance of Roma pupils in the higher classes of elementary schools and the almost non-
existent habit of declaring Roma ethnic origin in written communication eventually resulted in 
a smaller proportion of Roma pupils in the sample.  

As the pupil population of Krásne and Hrdé will be often compared in the following analysis, it 
is necessary to remember that the data in the second wave of the survey were not collected 
evenly. In the second wave, aimed at increasing the share of Roma pupils in the sample, we had 
to proceed quite asymmetrically. The reason was simple: time pressure due to the coming end 
of the school year. That is why we organised the survey only within the Krásne district known 
for having more numerous Roma communities. We added two village schools and two 
vocational schools known for having Roma pupils. In the latter schools, we surveyed pupils in 
the first year of study. As vocational schools attract pupils with worse school results who orient 
themselves to blue-collar jobs, their inclusion in the sample strengthened and multiplied socio-
economic differences between pupils from Hrdé and Krásne. Though there are significant 
differences in the level of urbanisation in the Krásne and Hrdé districts (70% and 38%), by 
sampling the village schools only in the Krásne district we have further strengthened the rural 
character of its sub-sample. It is important to note that the differences that will be discussed 
this report might be, at an unknown level, the product of asymmetrically sampled schools in 
both districts. 32 

In this part we concentrate on the basic description of the sample and its comparison with 
wider population. The basic parameters of the Slovakian sample of the EDUMIGROM survey are 
the following: the sample comprises 510 pupils that come from the twenty schools in total. 242 
pupils are from the Krásne district (48%) and 268 respondents are from the town of Hrdé 
(53%). The sample is well balanced according to gender: 255 pupils are boys (50%) and 251 
respondents are girls (49%). Four pupils did not indicate their gender (1%).  

The ethnic structure of the sample mirrors all the common problems connected to ethnicity 
studies based on self-ascription. We have already mentioned that Roma parents tend to declare 
the Slovak ethnic origin of their children in school forms. Declaring Slovak ethnic origin seems 

                                                
32 We speak here about the situation and data collected in the first two waves of the survey. In the third wave of 
the survey, running in October and November 2009 solely in the Hrdé district, we have attempted to balance the 
Krásne and Hrdé samples. We have increased the sample by including Hrdé special elementary schools, two village 
schools and four vocational schools (including branches offering a graduation certificate). The aim was also to 
increase the share of Roma in the Hrdé sub-sample as only seven pupils claimed Roma identity in the 
questionnaire during the first two waves.  
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to be habitual in written communication. 382 pupils claim Slovak ethnicity (75%), 50 
respondents claim Hungarian ethnicity (10%) and 74 respondents claim either Roma ethnicity 
or Roma ethnic origin mixed with either Slovak or Hungarian ethnic origin (15%). Four pupils 
did not indicate their ethnicity (1%).  

There are several conditions that considerably complicate the comparison of our sample with 
the community population and the population of the region. First of all, there is a lack of data 
concerning the educational and economic structure of the inhabitants, not to speak about the 
ethnic structure, that are representative at the level of districts, towns and villages. The 
collection of such data is only organised as a census of the population and households and 
occurs every tenth year. The last Census was held in 2001.  

 

Table 2: Parents’ education in Krásne and Hrdé and Slovakia, 38-42 and 40-45 age cohorts 
(%) 

  None or 
incomplete 
elementary 

Elementary 
level 

Secondary 
vocational 

Secondary + 
academic 
certificate 

University 
or college 

degree 

Do not 
know/ 
missing 

Total

fathers  2 11 29 31 8 19 100 Krásne 
district mothers 2 10 28 37 7 16 100 

fathers 1 11 21 43 12 13 100 Krásne 
town mothers 1 10 23 47 12 8 100 

fathers 3 12 37 21 3 25 100 Krásne 
villages mothers 3 12 33 27 3 23 100 

fathers 0 3 15 41 30 11 100 Hrdé * 
town mothers 0 2 14 52 27 5 100 

fathers 1 9 20 36 19 14 100 Total 
sample  mothers 1 6 21 45 18 10 100 

men 1 6 43 36 14 – 100 Slovakia 
35– 39 age 
cohort 
(2006) 

women 0 9 31 47 13 – 100 

men 1 6 44 37 13 – 100 Slovakia 
40-45 age 
cohort 
(2009) 

women 0 8 31 45 16  100 

*There are not rural/urban differences in the education of parents of pupils from the Hrdé district living in the town 
or in villages. For that reason we do not make town/village distinctions for the Hrdé sub-sample.  

Source: LFS 2nd quarter 2006, p.15, LFS 1st quarter, 2009, p. 21 and EDUMIGROM database 

 

Data from the labour force survey (LFS) and from the EU-SILC are only representative at a 
regional level. It is possible to compare (complex information about) income and living 
conditions of households of different types and households living in different regions.33  

Due to these limitations, we only compare the education structure of parents in our sample 
with the education structure of the general population. To fine tune our comparison as much as 
possible, we compare the education structure of parents with the education structure of the 
age cohorts to which the parents of 15-year-old children possibly belong. The source of data on 

                                                
33 There are eight regions in Slovakia called self-government regions or Higher Territorial Units.  
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the education structure of age cohorts of the general population is the Labour Force Survey. 
Table 2 comprises the education structure of fathers and mothers from the Krásne and Hrdé 
districts and the education structure of the Slovakian population of males and females from the 
38-42 and 40-45 age cohorts. Data for parents from the Krásne district are categorised 
according to the pupils’ urban or rural residence, as it is reasonable to assume that the district 
average could cover significant differences between the population of the town and villages in 
what is a fairly non-urbanised district. Moreover, more than half of the Krásne district pupils 
live in villages.  

A comparison of the sample and the general population provided, in Table 2, is diverted by the 
two digit share of pupils in the sample who do not know the education attained by their fathers 
and mothers. The share of missing or do not know answers is significantly higher among pupils 
living in the Krásne district and especially in the Krásne district villages. 

A high share of missing information (which is distinctive for the Krásne district sub-sample) is 
not the only difference between the compared data on parents’ education. Parents in our 
sample have a significantly lower share of secondary vocational education and a significantly 
higher share of university education than the assumed parents’ age cohort of general 
population. This deviation is created by the Hrdé parents’ sub-sample. The share of university 
educated fathers in Hrdé is as twice as large as in their age cohort in the general population. 
The share of university educated mothers in Hrdé is also significantly higher than in their age 
cohort.   

There are substantial differences in the fathers’ (as well as mothers’) education in both the 
towns/districts under study. However, if the Krásne district data are broken according to pupils’ 
place of residence, we see that the differences in the education of parents living in the towns 
decrease. It is clear that it is mainly the low education of the Krásne district parents living in 
villages which brings down the district average. Moreover, as far as the shares of those with 
secondary education and an academic certificate and those with university education are 
concerned, we can see that the education structure of parents living in the town of Krásne 
corresponds much more to the educational structure of the assumed parents’ age cohort of 
general population in Slovakia than that of Hrdé parents does. This means that the education 
structure of the parents of pupils from the town of Krásne is much closer and more 
representative for the assumed general population of parents than is the education structure of 
parents of pupils from Hrdé.34  

Though the education structure of parents from the town of Krásne seems to correspond better 
to the education structure of the general population, a similar assessment cannot be made in 
relation to their socioeconomic activity and the socioeconomic activity of the general 
population. Before we look at the data, we should comment on the limits of such a comparison.  

A comparison of our sample data and more general population data on economic activity is 
complicated not only by the incompatibility of data collected by labour offices (registered 
unemployment) and data from the Labour Force Survey, but also by the fact that the average 
data for regions cover considerable diversity and disparities in employment, education and 
living conditions within the region.  

                                                
34 The above average education of Hrdé parents possibly corresponds to the concentration of university education 
facilities in the town of Hrdé and in the near regional seat and the jobs they provide. We have already noted that 
the local college is one of the five biggest employers in the town. Another big employer (health care facilities) also 
provides lot of jobs requiring university education. 
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The selected towns/districts can themselves serve as an illustration of this paradox. According 
to the labour office registers, the Hrdé district has three times less registered unemployment 
than the Krásne district (about 9% and 25%). Registered unemployment in these districts do 
not follow the regional average unemployment rate either. On the contrary! The region in which 
Hrdé belongs has one of the highest levels of unemployment in the country (17.3%); much 
higher than the region where Krásne belongs (13.4%). Both districts are so to speak distinctive 
outliers of their regions: the Hrdé district deviates positively from the regional average and the 
Krásne district deviates negatively. Thus, we can often make a mistake if we too hastily infer 
from the regional average to the situation in some of its districts.  

Table 3 comprises information about the structure of the economic activity of parents in both 
the district/towns and of the assumed parents’ age cohort of general population. Data for the 
Krásne district are also presented according to the pupils’ urban or rural residence. In this 
comparison, there is a different correspondence between the general population and our 
sample. The structure of economic activity of the sub-sample of Hrdé parents shows 
considerable similarity to the economic structure of general population. Both the assumed 
parents’ cohort of the general population and parents from the town of Hrdé have an 
employment rate above 80%. There are only differences in the employment rate of mothers and 
fathers, as mothers from the town of Hrdé have higher employment rate, although this is 
caused mainly by a higher share of do not know answers in relation to fathers.  

 

Table 3: Economic activity of parents in Krásne and Hrdé and in Slovakian 40-45 age 
cohort 

 

Gender 

Full- tim
e job 

Part- tim
e job 

Pensioner 

Childcare leave 

Unem
ployed 

Dependant 

O
ther 

N
ot applicable 

Do not know
 

Total 

fathers 65 3 0.4 29 0 0 5 1 100 Krásne district 
mothers 55 2 5 28 1 1 2 3 100 
fathers 69 2  22   4 4 100 Krásne town 
mothers 68  7 21   2 3 100 
fathers 56 3  35   5 1 100 Krásne villages 
mothers 48  8 35   2 8 100 
fathers 81 3 0.4 5 0.7 0 0.4 5 100 Hrdé town* 
mothers 87 1 4 4 1 0 0.4 3 100 
fathers 72 3 16   3 6 100 

Sample total 
mothers 72 6 16   4 5 100 
men 87   9.1     100 Slovakia 40-45 

age cohort women 82   8.1     100 

* There are not rural/urban differences in employment activity among the parents of pupils from the Hrdé district 
living in the town or in villages. For that reason we do not make town/village distinctions for the Hrdé sub-sample. 

Source: LFS 1st quarter 2009, EDUMIGROM database 

 

As was expected, the economic structure of parents from the Krásne district significantly 
deviates from that of the general population. The district average covers striking differences 
among economic statuses of parents living in the town of Krásne town and in villages. Though 
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the unemployment of parents living in the town of Krásne is also very high (it is double the 
general population average for both mothers and fathers), the unemployment of those living in 
the Krásne district villages is appalling: 35% of parents of pupils living in the Krásne district 
villages are jobless. This is almost four times higher than the unemployment of the assumed 
general population of Slovakian parents. 

As suspicions might emerge that the striking unemployment among the Krásne district parents 
in our sample can be a sort of methodological artefact resulting from sampling, it is necessary 
to note that this unemployment rate closely corresponds to the labour office data of April 2009 
(survey time). The labour office data also say that every fourth adult in the Krásne district is 
unemployed. In unemployment statistics, Krásne consistently appears among the top places. 
These top places are much distant from the Slovakian average.  

 

Housing conditions 

Table 4 comprises data about the type of housing structure in the Krásne and Hrdé districts that 
come both from our sample and from the 2001 Census files. Table 4 shows a noteworthy 
correspondence between the sample data and the 2001 Census files. Both sources also suggest 
significant differences in the housing structure between both districts. In the highly urbanised 
Hrdé district, flats in accommodations units at housing projects or in condominiums prevail. To 
the contrary, in the more rural Krásne district, family houses predominate.   

 

Table 4: Types of housing of pupils in Krásne in comparison to the 2001 Census data 

 Family 
houses 

Flats in accommodations units at 
housing projects and in 

condominiums 

Other/ 
Missing Total 

Krásne (sample) 65 30 5 100 
Census 2001 Krásne 54 46  100 
Hrdé (sample) 28 68 4 100 
Census 2001 Hrdé 
district 31 69  100 

Sample  46 50 4 100 
Census 2001 Slovakia  44 56  100 
Source: http://www.ueos.sk/mvrr.sr/isvov/s3/m5/catm.6. asp - 8.asp and database 

  

The structure of housing according to ownership in the sample oscillates around the Slovakian 
average in both districts. About 85 – 90% of flats in Slovakia are owner-occupied and rental 
flats amount to less than 5% of the housing.35 In the villages of both districts, the share of 
owner-occupied housing reaches 90% (94% in the Krásne district villages). The same proportion 
of pupils living in the towns of Krásne and Hrdé lives in owner-occupied flats (about 85%) and 
a similar share lives in rental flats (7% in Krásne town and 9% in Hrdé). 4% of pupils from the 
town of Krásne and 3% of Hrdé pupils live in more temporary conditions. 

However, contrary to commonsense assumptions, one’s ownership of a flat or family house does 
not indicate that the material conditions of these owners are good or safe. International 
comparisons suggest that a predominance of owner-occupied housing is more typical for poor 

                                                
35 Source: Housing Statistics in the European Union2005/06. Cited according to Hüfner, F. (2009:15) 
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regions than for affluent ones. A comparison of the financial and material situation of 
households from villages and towns, especially in the Krásne district (where more than one 
third of parents living in villages are unemployed), gives more support to the finding that house 
ownership is a rather fallacious marker of household situation. 

 

Household equipment  

A comparison of the household equipment of pupils’ households provides the next point against 
a potentially simplified perspective on the high shares of owner-occupied housing. Our task is 
different here: to compare the pupil’s family’s household equipment with data on the housing 
conditions/equipment of the basic population of the given districts or general population. This 
task is slightly problematic. Data that refer to household equipment are only available at the 
level of the regions to which the selected towns and districts belong. They are often rather 
obsolete, as those most reliable come from the 2001 Census. Data from the EU-SILC, which are 
very useful in many aspects, are only representative for the regions. As national statistics do not 
use comparable aggregate indexes of household equipment, the comparison should proceed 
according to individual items of household equipment. We have selected car ownership, 
computer ownership and internet access for this comparison.36  

 

Table 5a: Car ownership in the sample and in the regions  

Car ownership Yes, one Yes, more No/missing Total 
Krásne (town) 42 22 36 100 
Krásne (villages 52 16 32 100 
Krásne district sample 47 20 33 100 
Krásne (wider) region 2007 (2001 Census)  38 62 100 
Hrdé (town) 58 25 17 100 
Hrdé (village) 49 40 11 100 
Hrdé (sample) 56 28 16 100 
Hrdé (wider) region 2007 (2001 Census) 39 61 100 
2001Census Slovakia  39.2 40.8 100 
Source: Slovakia EDUMIGROM Survey; Regional Statistic Yearbook 2008 p. 307 

 

Comparison of car ownership both among the districts and according rural/urban residence and 
among the sample and basic population of the regions has led to interesting suggestions. As we 
could have expected lower level of car ownership was found in poorer district of Krásne. About 
one third of households, either living in the town of Krásne or in villages, do not own car. In the 

                                                
36 Colour TV set ownership is not included in the national statistics since 2001 as this item is almost omnipresent. 
There are only 4 households without a TV set in the sample. A similar situation is that of mobile phones, the 
number of which exceeds the number of census households. In our sample, 100% of Hrdé pupils, either living in 
villages or directly in the town of Hrdé, have their own mobile phone. The share of cell-phone owners is slightly 
lower among pupils in the Krásne district: 95% of those living in town and 90% of those living in villages. 
However, there were several indications that pupils consider the ownership of a cell-phone to be an important 
indication of their ‘membership’ or ‘inclusion’ and they have tended to claim cell-phone ownership even when they 
cannot use it. For instance, we were asked if it is allowed to mention cell-phones that are broken, without sim-
card or if they share ownership with a sibling, etc. As it was clear that pupils wish to confirm their ownership of 
this ‘must’, we did not rule out such proposals. However, we may have thus contributed to a higher saturation of 
cell-phones in our sample.  
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Hrdé district, situation is much more favourable. Moreover, there is higher share of car-owners 
among village households in the Hrdé district than among households living directly in Hrdé. 
Village households in the Hrdé district own two and more cars significantly more often than 
household living in the town. Also this finding (besides other) suggests that pupils who 
commute to Hrdé town schools from the villages have comparable or even higher living 
standard than pupils living directly in Hrdé town. It means that the urban/rural divide has 
different character in the Hrdé and Krásne region. We can say that in the Hrdé district, the 
village/town residence does not indicate any sort of disadvantage. On the other hand, we have 
already suggested – on the data about parent education, unemployment rate etc., that in the 
Krásne region, villagers have many disadvantageous characteristics. Differences in position of 
those living in villages in the Hrdé district and in the Krásne district suggest that it hardly 
would be meaningful to use ‘village residence’ as the independent variable in the next analysis.   

Striking difference between the 2001 Census data on car ownership and our data also deserves 
a comment. Though it is tempting to see this difference as the indication of economic 
development of Slovakia in the last decade, and perhaps also the evidence of the effect of the 
popular anti-crisis measure so called scrapped money (šrotovné) applied in 2009 spring to 
stimulate car buying, we should be more cautious. It seems that children also listed cars used 
by their parents in work which are not owned by their family but are in the firm ownership. 
Certainly, this comment is not intended to blame children for listing the cars which are in full 
family usage.  

 

 Table 5b: Computer ownership in the sample and in the regions 

Computer ownership 1 PC More PC None/ 
Missing Total 

Krásne (town) 56 25 19 100 
Krásne (villages 57 10 33 100 
Krásne district sample 56 18 26 100 
Households of 2 adults with children in (wider) Krásne region, 
2007 

72 28 100 

Hrdé (town) 60 37 3 100 
Hrdé (village) 42 52 6 100 
Hrdé (sample) 56 40 4 100 
Households of 2 adults with children in (wider) Hrdé region, 2007 78 22 100 
Slovakian households of 2 adults with children in tota,l 2007 74 26 100 
Source: Regional Statistic Yearbook 2008 p. 307 

 

Computer ownership and internet access clearly differentiate the Krásne and Hrdé district 
pupils and also draw a clear line between village and town pupils in the Krásne district. At the 
same time, they also make clear that at Hrdé town schools the differences in access to IT do not 
exist between pupils living directly in Hrdé and those commuting from villages.  

Table 5c also shows significant differences in internet access among families with children in 
Krásne and Hrdé and among the same type of household in the region to which they 
administratively belong. We see that the Krásne district has worse internet penetration than the 
wider region. The situation in the Hrdé district is just contrary: its internet penetration is much 
better than in the wider region. This is the same situation as we can observe in employment and 
unemployment rate, and represents a sufficient warning against the extrapolation of regional 
data to the district level and vice versa.   
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Table 5c: Internet access in the sample and in the regions  

Internet access  Yes No Missing Total 
Krásne (town) 73 20 7 100 
Krásne (villages) 48 38 13 100 
Krásne district sample 60 30 10 100 
households of 2 adults with children in (wider) Krásne region 2007  74 24 -- 100 
Hrdé (town) 89 10 1 100 
Hrdé (villages) 86 12 2 100 
Hrdé (sample) 88 10 2 100 
households of 2 adults with children in (wider) Hrdé region 2007 55 45 -- 100 
Slovak households of 2 adults with children in total 2007 60 40 -- 100 
Source: Regional Statistic Yearbook 2008 p. 307 

 

 

2.2 Main features of the sample: Socio-economic and ethnic factors  
The questions of parents’ ethnicity and immigration background37 were to be used to measure 
their possible influence on the educational career of their children. However, in our context we 
found the latter question to be irrelevant and thus chose to work only with the former. The 
main reason is that our two minority groups - Hungarians and Roma – are not immigrant 
minorities, but national minority groups who have lived in Slovakia for ages.38 Only 3% of our 
pupils’ fathers and 3% of their mothers were born abroad, mostly in the Czech Republic (former 
Czechoslovakia). Moreover, four fifths of the pupils with at least one parent who came from 
abroad were born in Slovakia (Tables 2-1 and 2-2, Annex).  

First, we will take a closer look at the data on the parents’ ethnicity cross-tabulated with the 
pupil’s ethnic self-identification. These tables (Tables 2-3, Annex) show how ethnic identity is 
declared by Slovaks, Roma and Hungarians. All pupils who declared their father’s ethnicity as 
Roma, and a vast majority of those who declared their mother’s ethnicity as Roma, identify 
themselves as Roma as well. For pupils whose parents are Hungarians, the social reproduction 
of ethnic identity is not so rigid and their self-declaration is more various. Roughly one fifth of 
them identify themselves as Slovaks. 

On the other hand, many Roma pupils give their parent’s ethnicity as Slovak (Table 2-4, Annex). 
This could lead to the assumption that the ethnic recognition of young Slovak Hungarians 
diminishes, while ethnic recognition of young Roma has a tendency to grow. However there are 
many issues which should be taken into account before such a conclusion is reached. During 
the survey, we noticed that when filling out the questionnaire, more than a few pupils had 
trouble understanding the question on ethnicity (národnost’). Some did not know the difference 
between ethnicity (národnost’) and nationality as citizenship (občianstvo) or some pupils 
hesitated about which category to choose. Besides this, many Roma pupils seem not to be used 
to declaring their Roma origin in written communication. They more easily speak about 

                                                
37 ‘The country where you were born’ 
38 For Kymlicka and Norman, Roma are the ethnocultural group, which ‘do not fit comfortably within any of the 
categories’ of minority groups. They are neither a national minority, nor an immigrant minority, partly because they 
have a homeland ‘everywhere and nowhere’ (Kymlicka and Norman 2000: 23). However, we purposefully ignore 
such typologies here and label all three groups as ethnic. 
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themselves as Roma (or Gypsy) than mark themselves as Roma in a questionnaire.39 A 
significant proportion of Roma pupils, who often call themselves ‘Gypsies’ in common 
conversation, circled ‘Slovak ethnicity’ in the questionnaire. They explained later that ‘they have 
it on their annual certificate’. It thus appears that in our context, ethnicity is a ‘variable’ 
category and people work, or as Brubaker says ‘do things’ (Brubaker 2004: 13) with it differently 
in different circumstances. We have observed two basic ways that pupils as well as teachers do 
things with ethnicity. Formally or institutionally, Roma pupils and teachers are aware of the 
fact that they all are Slovaks. On the other hand, informally or in everyday practice, all pupils 
and all teachers create ethnic categories and differentiate between Slovaks and Roma.    

The process, by which a school is selected for a pupil, or by a pupil, also makes different actors’ 
work with ethnicity visible. Schools located in the poorer districts with a higher percentage of 
socially disadvantaged families very often have a bad reputation and less favourable teaching 
conditions than schools located in wealthier districts.40 Roma pupils are mostly concentrated in 
the former type of school and teachers and parents may take a school’s reputation into account 
when choosing a school. Thus, not surprisingly, a significant correlation between parent’s 
ethnicity and school quality appeared in our survey. In both cities, but especially in Hrdé, the 
location of the school and social structure of its neighbourhood can co-determine overall 
school quality. As we have already suggested, school quality41 more reflects the socio-economic 
background of pupils and the pro-education atmosphere at school than the quality of teaching. 
Table 2-5 in the Annex shows the relation between school quality and parents’ origin. It would 
seem to support the idea that the better a school is, the fewer Roma pupils it has. More than 
three quarters of pupils whose fathers are of Roma origin attend weak schools. For pupils 
whose fathers are Hungarians, the correlation is not so strong, mainly because two Hungarian 
schools in the town of Krásne belong to the opposite school quality categories: school 1 ranks 
among weak schools and school 7 is among the top schools in town. 

 

Parents’ level of education 

Parents’ level and type of education shapes educational achievement and attainment for their 
children. The gap between the education of Slovaks and Roma is large indeed and corresponds 
with already known facts about Roma education (UNDP 2006). With regard to the parents of 
Roma pupils in our sample, 69% have not finished a secondary level of education with a 
graduation certificate, which is a ‘must’ for most of the skilled jobs in the country. Comparing 
to the parents of other pupils, only 15% of Slovak pupils’ parents and 24% of Hungarian pupils’ 
parents have not reached this level (Table 6). 

 

                                                
39 We think that we were more successful at finding Roma in vocational schools, not only because they 
predominate there, but also because, while ‘supervising’ the class that was filling in the questionnaire, we spoke 
about our research and our need to find Roma pupils who would take part in the in-depth interview. We also 
described rewards for interviewed pupils and their parents (if they would show interest and claim Roma ethnicity). 
In this way we could make claiming Roma ethnicity reasonable and by making it reasonable, we could encourage 
pupils to declare their ethnicity. 
40However, no school surrounding has been characterized as ‘wealthier’.  
41 The construction of school quality categorisation is introduced in section 1.2.1 of this report. As the top and 
bottom categories were not saturated sufficiently, we merged the variants of elite and strong school and also 
variants weak and last resort schools.  
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Table 6: Parent’s education by pupil’s ethnicity  

Parents’ highest education Pupil’s ethnicity 
 Slovak Hungarian Roma 
No parents above elementary schooling 2 6 22 
Secondary vocational - without graduation certificate 13 18 47 
Secondary level - graduation certificate 47 40 12 
University or college degree 33 16 1 
Parental educational levels are unknown (both) 5 20 18 
Total 100 100 100 

 

Pupils attending schools that belong to different quality categories are well balanced in the 
sample: 36% of pupils attend strong schools, 27% of pupils attend standard schools and 40% 
of pupils attend weak schools. 8% of pupils (43 out of 510) repeated at least one grade during 
their study.  

As noted above, most of the Roma pupils attend weak schools. Given the low education of their 
parents, this means that the better the school, the larger the share of parents with a high 
education and vice versa. Especially at strong schools, highly educated parents virtually 
dominate (Table 7). 

 

Table 7: Parent’s highest education by school quality 

Parents’ highest level of education School quality 
 Strong school Standard school Weak school 
No parents above elementary schooling 1 3 10 
Secondary vocational - without graduation certificate 4 18 31 
Secondary level - graduation certificate 47 47 32 
University or college degree 43 27 13 
Parental educational levels are unknown (both) 5 5 13 
Total 100 100 100 

 

Parents’ economic activity and type of work 

As with education, the parents of Roma pupils have a very different economic situation, which 
makes children’s education more difficult. Only 21% of the fathers of Roma pupils have full-
time employment, while 66% of them are unemployed. With regard to Slovak pupils’ fathers, 
83% work in full-time jobs and less than 10 percent are unemployed (Table 8). Since the share 
of unemployed Roma fathers and Roma families without a graduation certificate is very similar, 
the question is, to what extent do these fathers and the families of Roma pupils overlap? When 
selecting only parents with elementary education, the correlation of low educational 
attainment with unemployment status is absolute. 

 We can break down the category of parents with secondary vocational education without 
graduation according ethnic groups and thus eliminate the impact of education when 
examining the impact of ethnicity on economic activity. Within this education subgroup, the 
share of unemployed fathers of Roma pupils is two times higher than that of the Slovak or 
Hungarian pupils’ fathers. For mothers, the gap in economic activity is even higher. These 
findings support the notion that a low educational attainment is not the only hindrance to 
economic activity and that ethnicity also plays an important role. The unemployment of Roma 
parents with secondary vocational education can only be partially explained by the conditions 
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of the local labour market. On one hand, more Roma families live in the Krásne district, which 
has suffered high unemployment for almost two decades. On the other hand, the Roma 
unemployment rate is significantly higher than unemployment in Slovak families with the same 
educational level in this same district, although not as much as for the whole sample (Table 2-
6, Annex).  

 

Table 8: Father’s and mother’s economic activity status by pupil’s ethnicity 

Parents’ economic activity status Pupil's ethnicity 
 Slovak Hungarian Roma 
 Fathers mothers Fathers mothers Fathers Mothers 
in full-time employment 83 62 69 67 21 13 
working for pay in partial employment 4 2 9 0 9 6 
pensioner 2 6 7 0 3 3 
on paid childcare leave 0.3 4 0 11 2 10 
unemployed 10 26 16 22 66 69 
Total 100 100 100 100 100 100 

 

The high unemployment rate of Roma parents is linked to the disappearance of the work in 
which they were skilled or used to earn their living.42 Because of their low education, they are 
only able to obtain unskilled and temporary jobs that are not secure enough and thus are in 
bigger risk of unemployment. Concerning the fathers’ jobs, 82 percent of Roma fathers have a 
blue-collar job in contrast to only 2 having a white-collar job. Among Hungarian fathers, blue-
collar jobs also dominate, however they have less risk of unemployment. For this reason, we 
assume that other factors including ethnicity lead to a higher risk of unemployment for Roma 
parents. The proportion of Slovak fathers who have a blue-collar job and white-collar job is 
almost equal (49% and 46%; see Table 2-7 in Annex). 

 

Table 6: Mother’s job by school quality 

Mother’s job School quality 

 Strong 
school 

Standard school Weak school 

Blue-collar job 28 38 48 
White-collar job 63 49 20 
Type of job cannot be established 5 5 7 
Mother never had a job 0 1 7 
Do not know 5 8 18 
Total 100 100 100 

 

In comparison to the fathers, mothers of all ethnic categories have a higher share of white-
collar jobs. However, because of the small absolute numbers for Hungarian and Roma mothers’ 
job categories, a significant difference is recognized between Slovak fathers and mothers. Of 
Slovak mothers, 57% have a white-collar job and 35% have a blue-collar job (Table 2-7, 

                                                
42 The changing and shrinking labour market in Krásne during the last two decades cannot be ignored. Many jobs 
have ceased to exist in Krásne, due to a decline of the local mining industry and steelwork, ceasing agricultural 
production, etc. More is in chapter 1.  
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Annex). From this perspective, the mother’s job is more relevant for determining the relation 
between school quality and parents’ type of work. Table 9 demonstrates the importance of the 
mother’s type of job for school selection for their children. Whereas most pupils attending 
strong schools are children of mothers working as professionals or office workers, at weak 
schools pupils’ mothers usually have manual jobs. A large number of pupils from weak schools 
did not know their mothers’ jobs.43    

 

Family size and housing conditions 

Average Slovak and Hungarian households have 4 members and average Roma households have 
5 members (see Table 2-8, Annex). On the basis of the compare means test, we argue that 
household size significantly differs for Slovak, Hungarian and Roma families. On the other hand, 
these results do not correspond to the common view about extended Roma families with a 
‘bunch of kids.’ The mean number of siblings is 1.23 for Slovak pupils, 1.46 for Hungarian pupils 
and 2.59 for Roma pupils.44  

Most Roma and Slovak pupils stated that they live in a house with their parents, alone or with 
one sibling. Hungarian pupils live more often in extended families (44%, Table 2-9, Annex), 
usually in larger multigenerational houses with their grandparents. Living in extended family 
households is quite common for Roma and Slovak families as well and occurs more often in the 
poorer (and more rural) Krásne district than in Hrdé. In the Krásne district, some village schools 
in the wider surroundings were included, and the two vocational schools in the sample are also 
mostly attended by students from villages, where the multi-generation type of household is 
prevalent.45  

Roughly the half of these large family households (parents with 3 or more children or extended 
families) lives in a village. We assume that extended families also include single parent 
households living with a partner or grandparents. Otherwise the percentage of single parent 
households would be undervalued.   

Table 2-10 (Annex) shows that a majority of Roma and Hungarian families live in a family 
house. If they have a family house, 80% of Roma families live in a village or at the outskirts of 
town. Of these, 50% live in the large family (see Annex 2-11).   

Furthermore, we will make a deeper analysis of housing conditions in relation to ethnicity and 
school quality, eliminating the factors of place (village or outskirts of town in the Krásne 
district) and type of housing (family house). For analyzing housing conditions, we worked with 
the constructed variables ‘density’, ‘household equipment’ and ‘quality of housing’. Starting 
with density, we found no significant difference between ethnic groups living in these settings, 
although Slovak pupils live in more spacious houses than Hungarian pupils and Roma pupils 
have less space than their Hungarian classmates. Small differences are caused, not by the 
number of rooms, but by a higher number of Roma household members. The differences in 

                                                
43 In this context, information is lacking on how the parents distribute their roles and support their children’s 
learning. We would estimate that mothers more often help their children with learning and homework and that 
this support would increase with the mothers’ level of education. This hypothesis will be tested in interviews.  
44 Standard deviations for the means differ significantly: 0.877 for Slovak pupils and 2.13 for Roma pupils.  
45 However, the share of flats occupied by two or more census households had almost doubled between the 1991 
and 2001 Censuses and had grown from 10% to 19%. This is not evidence for the growing popularity of 
multigenerational housing as much as it is evidence of economic problems, restricted governmental support of 
housing construction and a lack of individual resources.   
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material equipment and overall quality of housing are statistically more relevant. Of Roma 
families, 41% are very poorly equipped and do not possess a computer or car (Table 10).  

 

Table 10: Household equipment by pupil’s ethnicity 

Household equipment Pupil's ethnicity 
 Slovak Hungarian Roma 
Excellently equipped 15 17 5 
Well equipped 61 67 33 
Partially equipped 12 17 21 
Very poorly equipped 12 0 41 
Total 100 100 100 

 

The poor household equipment of Roma households goes hand in hand with worse economic 
conditions. The major difference between ethnic groups living in similar settings is that the 
Roma people do not have jobs. The employment rate of Slovak and Hungarian mothers living in 
a village is around 60% compared to the 7% of Roma mothers who work. However, poor 
material equipment is not the most serious aspect of their living condition. The low quality of 
housing itself represents an even greater problem for Roma families.46 60% of Roma families in 
a family house in a village live under poor or destitute housing conditions. Roma from these 
settings usually live in segregated neighbourhoods or shanty villages (Table 2-12, Annex). Thus, 
in their case, owning a ‘family house’ does not constitute an advantage, but a disadvantage. 
Out of 21 Roma pupils living in town, nearly 40% live in excellently or well equipped 
households, nearly 30% live in partially equipped households and one third lives in very poorly 
equipped households.  

In general, Roma pupils’ housing is of a lower quality. If living in a village, they are very likely to 
attend ‘Roma schools’ there.47 Slovak pupils from the village are more likely to commute to 
town for school, because of a better economic situation and their parents’ unwillingness to 
send them to the local school. Thus some village schools suffer from double segregation: 
economic and ethnic. Consequently, these schools are of a worse quality, which, as we 
explained above, is more about the economic background of pupils and teachers than about the 
quality of teaching. In other words, the quality of teaching reflects pupils’ and teachers’ 
material and achievement capabilities and capacities.  

Needless to say, households in these settings are some of the poorest in our survey regardless of 
the ethnicity of their members. However, Roma families suffer from a much lower standard of 
living, which has a huge impact on school selection and the segregation of Roma pupils in the 
school system.  

                                                
46 The variable ‘quality of housing’ was constructed from these items: whether the flat/house has toilet, bathroom, 
density and heating.   
47 However, no village or town elementary school in our sample is attended solely by Roma pupils. Pupils of village 
schools situated twenty or more km from the district centre also commute. For the shares of commuting pupils see 
section 1.2  
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Neighbourhood 

A more diverse ethnic neighbourhood setting was found in Krásne, where only 23% of pupils 
described their neighbours as being mostly of Slovak ethnicity (Table 2-13, Annex). The most 
frequent variant, ‘mixed neighbourhood,’ was indicated mainly by Roma pupils. In Hrdé, 82% of 
pupils live in mostly Slovak neighbourhoods, while 16% of pupils live in mixed Slovak/Roma 
neighbourhoods. There is no Hungarian ethnic minority there.  

In both towns, the location of the school plays an indispensable role in pupils’ distribution. In 
general, the higher the school quality, the larger the proportion of pupils from outside the 
school district (Table 2-14, Annex). Weak schools are usually situated in working class 
neighbourhoods, where the proportion of pupils attending the school from outside the school 
district is very low. Thus location and the social status of the family determine to a broad 
extent the school selection of their children.   

The ethnic background and ethnic composition of a neighbourhood also matters in school 
selection. In Krásne, 44% of pupils living in mostly Slovak neighbourhoods attend strong 
schools (see Table 2-15, Aennx). Pupils from mostly Hungarian neighbourhoods most frequently 
attend weak schools, but a fairly large number also attend strong schools, which distinguishes 
them from pupils living in mixed neighbourhoods, who attend weak schools three times more 
often than strong schools. In Hrdé, school selection is similar. Pupils from mixed 
neighbourhoods attend weak schools more frequently than pupils from mostly Slovak 
neighbourhoods. Weak schools are situated at the outskirts of town in three different 
neighbourhoods.    
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3. School performance and plans for further education 
 

 

This chapter describes major differences in school performance, and deals with their potential 
causes and consequences. It also focuses on possible relations between school performance and 
the various circumstances which shape pupils’ choice for further education. 

 

 

3.1 Overall school performance 
The main indicator for overall school performance are school grades. We prefer work with the 
compound variable overall school performance, which represents the overall school 
performance by one grade. Depending on the analytical situation, we work either with the 
mean of pupils’ grades and compare their levels among different categories of pupils or we 
analyse characteristic properties of pupils differing significantly by their school grades. In 
working with indicators used for performance, we have to be aware of possible distortions. First, 
like anyone who depends on their memory, pupils are not 100% reliable in reporting their 
grades from the last year. School marks also need not be an accurate measure of pupils’ 
performance. As we know, a teacher’s assessment might include a number of elements not 
directly related to performance. 

First, we will compare the overall school performance of pupils of different ethnic origins. Then 
we will try to find out which socioeconomic factors are interrelated with ethnicity and school 
performance. We will especially closely analyse the impact that family socioeconomic 
background and impact school quality have on stimulating the educational ambitions of pupils. 

 

Ethnic origin and school performance 

Contrary to our expectation, pupils responded to the question concerning their school grades 
without any difficulties. Only 16 pupils have evaded this question. As was expected, there are 
significant differences in the school performance of pupils from different ethnic groups. Table 
11 comprises the average grades from math and science and from the humanities, as well as 
the average grade expressing overall school performance of Slovak, Hungarian and Roma pupils 
divided according to gender. The value of the mean can vary from 1 (excellent) to 4 
(satisfactory).  

Mean values in Table 11 suggest that there are both ethnic and gender differences in overall 
school performance and in the average grades from science and humanities. Pupils with an 
ethnic minority background have worse school results than Slovak pupils and Roma pupils have 
the worst. These differences go partially against the stereotypes about gender differences in 
performance in the sciences and humanities.  We can see that gender differences in the school 
grades are distinct among Slovak and Hungarian pupils. However, they vanish among Roma 
pupils. Roma girls do not perform better than Roma boys, though this tendency is very strong 
among Slovak and Hungarian girls. If there is some gendered habituation that makes Slovak and 
Hungarian girls more adaptable to school and more responsive and skilled in dealing with the 
rhythm of the education process than boys, Roma girls do not have this special quality. 

 50



 

Table 11: Average grade in sciences and humanities and overall performance by ethnic 
origin and gender 

Ethnic 
group 

gender Average grade from math and 
science 

Average grade from 
humanities 

Overall 
performance 

boys 2.18 2.31 2.07 
girls 1.84 1.79 1.64 Slovak 
total 2.01 2.06 1.86 
boys 2.31 2.73 2.31 
girls 2.00 2.22 2.00 Hungarian 
total 2.16 2.49 2.16 
boys 2.60 2.70 2.47 
girls 2.67 2.63 2.45 Roma 
total 2.64 2.66 2.46 
boys 2.25 2.40 2.15 
girls 1.98 1.96 1.80 

 
Sample 

total 2.11 2.18 1.97 

 

Mean values cover important differences in the shares of excellent and weak students among 
the students of different gender and ethnicity categories. It is important to have a view on 
these shares. The shares of ‘top of the class’ and delaying pupils are as follows: Better results 
(excellent and good) are achieved by 79% of Slovak pupils, 65% of Hungarian and only 43% of 
Roma pupils. The proportion of pupils with satisfactory performance is just opposite: it is 
achieved by less than one fifth of Slovaks (18%), more than one quarter of Hungarians (27%) 
and almost one half of Roma (47%). Sufficient performance is attained by 4% of Slovak, 8% of 
Hungarian and 10% of Roma pupils. 

Pupils repeating grades (8% of all pupils) make up different shares among different ethnic 
groups: There are 3% kept behind among Slovaks, 10% among Hungarians and 34% among 
Roma.  

 

Highest education of parents and school performance 

There are several influential explanations for the different school achievements of pupils. 
According to the PISA 2003/2006 findings, parents’ socio-economic background including level 
of education is considered to be one of the most powerful factors influencing the school results 
of pupils in Slovakia. (OECD 2007: 181-192) Our data also support this explanation. There is a 
strong correlation between the level of parents’ education and average overall school 
performance (Contingency Coefficient 0.379, approx. Sig. 0.000)   

More than 80% pupils with excellent overall school performance have at least one parent who 
has attained a secondary education with an academic certificate or a university education. 
Excellent or good overall performance is achieved by 46.1% of pupils whose parents have an 
elementary education, by 55.6% of those who have completed a secondary education without a 
certificate, by 76.1% with a certificate, and by 90.6% with a university diploma. 
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Table 12: Pupils’ average school performance (mean) by ethnic group and socio-economic 
characteristics of families  

Socio-economic characteristics of families Slovak Hungarian Roma sample 
Unknown education of parents 2.35 2.40 3.18 2.62 
None of parents above elementary schooling* 2.88 2.33 2.27 2.46 
Secondary vocational without academic certificate 2.32 2.50 2.38 2.36 
Secondary with academic certificate 1.85 2.05 2.22 1.89 
University or college degree** 1.57 1.75 3.00 1.60 
     
Families with regular monthly income 1.81 2.03 2.29 1.86 
Families without regular monthly income 2.47 3.00*** 2.61 2.61 
Sample 1.87 2.16 2.47 1.98 
* There are 8 pupils in the sample who claimed Slovak ethnicity and that none of their parents had above 
elementary schooling, so we should be careful in speaking about the more devastating impact of the low 
education of parents on Slovak pupils’ school grades. 
**There was only one pupil in the sample that claimed Roma ethnicity and the university education of one of 
his/her parents. Therefore, this datum has no explicative value. 
**There are 7 pupils in the sample that claimed Hungarian ethnicity and whose families have no regular 
monthly income so we should be careful in our interpretation of this finding. 

 

Likewise, the ratio of pupils with average and worse school results decreases with the 
increasing educational level of their parents: a sufficient performance rating is achieved by 
19.2% of those whose parents have elementary schooling but only by 1.4% of the children of 
university graduates. 

The educational performance of those pupils who did not indicate the education of their 
parents is very close to the performance of those with low educated parents.  

Table 12 comprises the means of overall school performances broken down by ethnic groups 
and the socio-economic categories of families. This type of display makes it possible not only to 
see the impact of different levels of parents’ education on the overall performance of pupils in 
the sample, but also to compare its impact among pupils differing by their ethnic origin. 

Though the value of the information displayed in Table 12 suffered from low frequencies in 
some categories (for instance, the category of Roma pupils with parents who have a college 
degree), it contains several useful hints for thinking about the relationship between the 
education level of parents and pupils’ school achievement. First, we can see relatively even 
school results of Roma pupils regardless of the level of education attained by their parents. The 
exception is the category of pupils who did not know the education of their parents. School 
results of this subgroup belong to the worst. Pupils’ ‘amnesia’ in regard to the education of 
their parents might suggest something about the family atmosphere in which these pupils have 
been brought up.  

A lack of knowledge about parents’ education might indicate that there has not been a 
habituation of memorizing, of recalling the childhood and adulthood of parents in the family, or 
that living conditions do not allow the family to be engaged in such a practice. This practice, 
and especially the habitual comparison of parents’ and children performances and 
achievements, using pieces of parents’ biographical recollections, is an important informal 
pedagogic tool for motivating or warning when speaking about difficulties and overcoming 
them. Such a practice has not only been obvious in (middle-class?) families of the goal-oriented 
era (to use Riesman’s term), but has also been scientifically studied and identified as a source of 
personal anxiety and treated by family communication therapists. Roma pupils who do not 
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know their parents’ education are apparently freed from this sort of anxiety. On the other hand, 
they also seem to lack an important source of motivation for learning.  

Table 12 also suggests that the academic certificate of parents plays important role in relation 
to the school performance of pupils. It actually equips them for a leap ahead! Having at least 
one parent with a secondary education and academic certificate warrants pupils with Slovak 
and Hungarian ethnic origin improvement of overall school performance by more than half of a 
grade. On the other hand, we see that the school results of Roma pupils are not noticeably 
influenced by an academic certificate. However, if we test it statistically, we find that this 
difference (not so noticeable as school improvement among Roma pupils whose parents have 
academic certificate in comparison to those whose parents are less educated) is not statistically 
significant. Similarly, differences among the patterns of relationship between school results, 
ethnic groups and the educational level of parents are not statistically significant (if they are 
tested by contingency coefficient). The lack of a significant difference is an important finding. It 
means that a similar level of parents’ education exerts rather similar effects on the school 
results of pupils, no matter what their ethnic background. This finding (the result of statistical 
testing) also implies that ‘visible’ differences might be fallacious and sometimes even feed 
stereotypes.  

 

Socio-economic position of families and school performance 

In order to analyse the impact of the family’s economic situation on the school performance of 
the pupil, we have decided to work with the variable ‘regularity of family income’ as our main 
indicator of the economic situation of pupils’ households. This variable has only two variants: 
having or not having a regular income. It should be noted that this divide should be understood 
as a very adequate tag in the Slovakian context and not as a literal description of the household 
situation. Having a regular income in the household means that there is at least one adult in 
the household that has a full time or part time job or receives an old-age or invalid pension or a 
parental allowance. To be without a regular income means that the family is on social 
assistance. Though it is possible that the financial situation of households living from a parental 
allowance or invalid pension need not differ from that of households living on social assistance 
(they are equally destitute), these are exceptions. While it is true that in Slovakia social 
assistance (benefits in material need and allowances connected with it) is regular (not limited 
in time) income too, its amount is not sufficient to get out of poverty (as it is less than the 
poverty threshold). To put it simply, this variable marks the divide between those pupils’ 
households whose regular income is sufficient to avoid the risk of falling under the poverty line 
and those pupils’ households whose regular income is too small to allow them to escape 
poverty. 

We prefer work with this variable in spite of its rough simplification of the variety of living 
conditions of those having regular income. However, this variable is very friendly to the rather 
small frequencies of ethnic categories we have to work with. Secondly, it most directly grasps 
the situation of living in poverty that is faced by the families of more than half of Roma pupils 
in our sample.  

Table 12 also comprises the means of average school grades for pupils of all ethnic categories 
differing by their families’ regularity of income. We see a great difference in the average overall 
performance between pupils from families with a regular income and pupils from families 
without a regular income. The difference is even bigger than the difference between lower and 
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higher secondary education.48 Again the difference in school results is less distinctive between 
Roma pupils of both categories as it is among Slovak pupils and Hungarian pupils and in the 
sample. However, statistical testing also suggests that in this case the levels of the devastating 
effects of a lack of regular income on the school grades of pupils belonging to different ethnic 
groups do not differ significantly.  

It is important to add here that not only average school performance but the experience of 
repeating class (and these go hand in hand), or being kept behind, is strongly correlated with 
the regularity of household income. However, the regularity of household income makes the 
strongest difference in the rates of pupils kept behind. 58% of the pupils living in households 
without a regular income repeat a grade, whereas 11% of the pupils whose households have a 
regular income do.  

These findings of the strong significant impact of both the education of parents and family 
basic financial security (the regularity of its income) on pupils’ school results draw our 
attention to the next, more or less obvious issue which is the capacity of the education system, 
and the school facility attended by a pupil, to mitigate, if not counterbalance, the less 
favourable (in sense of stimulating learning) conditions in her or his family. In the next part, we 
will attempt to illuminate this issue on the basis of our data.  
 

School quality and school performance 

An examination on the basis of our data of the relationship between the quality of school and 
the results pupils achieve is more complicated and even treacherous than it might seem. The 
first catch is that the constructed categorisation of schools is basically dependent on the pupils’ 
school results (for an explication and justification of the principles used, see Chapter 1.1.). In 
other words, we would be engaged in examining the relation of the same variable of school 
results with itself. Although we would surely find a very strong correlation, this finding would 
be of dubious value. 

 

Table 13: School quality and education of parents (%) 

  Parents: Highest level of education 

School quality 

No parents 
above 

elementary 
schooling 

Secondary 
vocational -

without 
academic 
certificate 

Secondary 
level - 

academic 
certificate 

University 
or college 

degree 

Parental 
educational levels 

are unknown 
(both) 

Total
 

Strong school 1 4 47 43 5 100 
Standard school 3 18 47 27 5 100 
Weak school 10 31 32 13 13 100 
Sample 5.3 18 41 27 8 100 

 

Moreover, in introducing the construction of categorisation of schools we have argued that 
pupils’ school grades might indicate a pro-education atmosphere brought about by a higher 
concentration of specifically motivated pupils than by the nature of the teaching process. Table 

                                                
48 As we have already seen in Chapter 2.2, joblessness and (lower) education level are significantly interrelated in 
Slovakian conditions.  
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9 in Chapter 2.2 suggests that there is an above-average concentration of pupils from a white-
collar background at ‘strong’ schools, which are schools whose students have above-average 
school results. Evidence for the concentration of pupils from families with well-educated 
parents at strong schools and vice versa is shown in Table 13. 

There is no doubt that the predominance of pupils from well-educated families contributes to a 
striving for knowledge and a pro-education atmosphere at strong schools. In our sample, almost 
half of the pupils at strong schools come from families with a college degree, and every fourth 
child at standard schools comes from such a family. However, at weak schools the position of 
pupils from well-educated families is rather fragile (every tenth pupil) and they have less 
chance to shape the opinion of the class and to stimulate ‘competition in striving for 
knowledge’. The position of pupils from families with a college degree is even worse at schools 
with higher shares of Roma pupils. A comparison only of schools from the Krásne district 
reveals an almost linear decrease of pupils whose parents have a college degree with an 
increase in the share of Roma pupils at school. At schools with no Roma pupils, their share is 
33%, at schools with less than 21% they account for 21% of the pupils, at schools with 22% to 
39% Roma pupils they account for 11%, and at schools with 40% to 74% Roma pupils they 
account for less than 5% of the pupils.49 This means that in schools with a high share of Roma 
pupils there is little chance that a pro-education atmosphere, imported from a well-educated 
family milieu, can develop and that a general ‘striving for knowledge competition’ would also 
absorb and affect Roma pupils who come from a family environment that is far from being 
inclined toward education.   

If the strength of the strong school is in its pro-education atmosphere, its power should also be 
reflected in better education results for pupils with an ethnic minority origin or pupils with a 
less educated family background. Certainly, the better results of pupils at better schools are 
commonplace if we consider the fact that in Slovakia, where parents have the right to select 
schools for their children, pupils with a more privileged family background are concentrated at 
some schools, and they themselves contribute to the reproduction of the overall prestige of 
these schools. 

  Table 14 presents the data on the average school results of pupils with different ethnic 
backgrounds at schools of different qualities. The impacts of schools which vary in the striving 
for knowledge atmosphere they provide is reflected in the grades of pupils regardless their 
ethnic origin. Different pro-education atmosphere of strong, standard and weak schools is 
reflected most visibly in the school results of Hungarian pupils.  

 

Table 14:  Overall performance (mean) of ethnic groups at school of different quality 

Schools according their quality Overall performance 
Strong schools Standard schools Weak schools 

Total 

Slovak pupils 1.63 1.87 2.15 1.87 
Hungarian pupils 1.74 2.17 2.50 2.16 
Roma pupils 2.00 2.13 2.55 2.47 
Sample 1.66 1.91 2.32 1.99 

 

 

                                                
49 There are no schools in our sample that can be classified as ‘segregated’ --that is, attended solely by Roma 
pupils. 
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3.2 Plans for further education 
An effort to understand the conditions and factors which lower the educational prospects of 
Roma pupils has been one of impetuses for our research. Here we try to find out how pupils’ 
educational plans are interrelated with their school performance, gender, socio-economic 
characteristics (the highest attained education of their parents and the regularity of their 
families’ income) and, last but not least, ethnic origin. We have examined whether pupils’ have 
plans to continue schooling after completing elementary school and/or their period of 
mandatory school attendance, why they plan to continue or abandon their studies, which 
circumstances affect their choice of a future school, and who is able to influence these pupils’ 
choices. 

 

Continuation of study 

It is not surprising that at about age fifteen, which is still within the age of compulsory school 
attendance, the majority (88%) of pupils plan to continue their studies. However, there are 
differences among categories of pupils. Many of them are obvious. Pupils with excellent and 
good performance ratings want to continue more often than those who perform satisfactorily 
and sufficiently (94% and 90% to 80% and 69%). Girls, whose schools results are better than 
those of boys, also plan study longer (94% to 83%). 

Since the correlation between parents’ education and their children’s school results is strong, it 
is far from surprising that pupils with parents who have an elementary education or secondary 
education without an academic certificate plan to continue their studies significantly less often 
than pupils with parents who passed the graduation certificate or who have a university 
diploma. The regularity of income makes a strong divide: 92% of children whose parents have a 
regular income want to study while the percentage of pupils planning to continue their studies 
whose parents do not have a regular income was significantly lower – 66.7%. In other words, if 
the family does not have a regular income, the pupil’s interest in continuing school decreases 
by one third in comparison to a pupil whose family has a regular income. The negative impact 
of poverty (as we have indicated, social assistance does not protect against income poverty in 
Slovakia) on the continuation of schooling is striking among Roma pupils. Only 66.2% of Roma 
from the sample want to pursue their studies next year.50 

Pupils who do not want to study could specify several reasons for their decision, including 
earning money, getting married or expecting a baby. The number of pupils who do not want to 
pursue studies for a specified reason is generally low. The highest proportion (5.5% out of 510 
respondents) intends to ‘earn money.’ This is mentioned by 28 pupils (19 boys and 8 girls --One 
respondent did not indicate his/her gender.).  

 

Choice of school 

The educational plans of pupils attending different types of schools (special elementary schools, 
standard elementary schools, grammar schools and secondary vocational schools) and schools 
differing by school quality vary significantly. When asked about the type of school where pupils 

                                                
50 In our sample of 20 schools, two out of the four schools mostly attended by Roma are vocational schools. 
Therefore, not all Roma pupils who indicate their intent to drop out would indeed discontinue their education in 
elementary school. However, their formal level of education would be considered elementary since one year of 
vocational education does not provide any certificate.  
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want to continue, technical high school (54%) is more popular than comprehensive high 
school/grammar school (31%). However, grammar school, which is a starting point for higher 
education, is preferred three times more often by pupils from strong schools than by pupils 
from weak schools. Similarly, the majority of pupils from strong schools are planning to 
continue studies in higher education (74%), whilst pupils from weak schools are more hesitant 
to do so (42%, see Annex Tables 3-11 and 3-12).  

These findings are more or less trivial. On average, pupils attending strong schools have 
significantly better school results than pupils attending standard or weak schools and they have 
significantly more educated parents than pupils from standard and weak schools. Strong 
schools are then significantly more populated by pupils who feel determined or constrained to 
conform to the norm and to follow the model of getting a graduation certificate and a college 
education. 

In spite of the triviality of these findings, there is still more to know about the impacts of 
parents’ education and pupils’ school results on the type of secondary school they select and on 
their ambitions to continue their education. There are various indications that the family milieu, 
or the level of parents’ education, might matter more than the pupils’ school results. Let us 
consider this possibility face-to-face with the data.  

(Face-to-face means here that we have compared the education plans of pupils with different 
family education backgrounds and pupils with different overall school results, while 
simultaneously taking into account (controlling) the ethnicity of pupils.)  

As could be expected, there are very sharp differences between the choices that children from 
different ethnic backgrounds make and there is a very strong relationship between education 
level of parents and these choices.  

These differences can be illustrated by the choice of secondary technical or vocational school. If 
only 9% of Slovak pupils choose schools that prepare for blue-collar jobs, this choice is made by 
30% of Hungarian pupils and 59% of Roma pupils.51  

The correlation is especially strong in case of Slovak and Roma pupils.52 33% of Slovak pupils 
have parents with a university degree (and 47% have parents with an academic certificate) and 
32% of the Slovak sub-sample choose a grammar school, which is the most direct way to 
college. Every second Slovak pupil with parents who have a college degree chooses junior 
comprehensive school (grammar school) and the next 38% choose a junior technical school, 
which also leaves the chance for university studies open. Thus almost nine of ten Slovak pupils 
whose parents have a college degree tend to reproduce their parents’ level of education. On the 
other hand, more than half of Slovak pupils who opt for a junior comprehensive school 
(grammar school) have parents with a college degree.  

In the case of Roma pupils, whose parents most often have vocational school without an 
academic certificate (47%) or elementary schooling (22%) as the highest level of attained 
education, or their parents’ education is unknown (17%), the choice of vocational school 
predominates among pupils from all family education backgrounds. About 44% of Roma pupils 

                                                
51 Among the Krásne district pupils, the distinction between Slovak and Hungarian choices of schools are not as 
sharp as in the total sample. In the Krásne district, vocational or secondary technical school is the choice of 22% 
of Slovak pupils. 
52 For the subgroup of Slovak pupils, the Contingency Coefficient is 0.530 while Approx. Sig. is 0.000 and for Roma 
pupils, the Contingency Coefficient is even 0.695, Approx. Sig. is 0.000.  
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who opt for secondary vocational school have parents with a secondary vocational education. 
Vocational school is the most frequent choice of Roma pupils and this choice seems to 
reproduce the group parents’ education level, rather than their individual parents’ education.  

 

Table 15: Shares of those planning to continue their studies at Grammar school and junior 
technical school among pupils with excellent and good overall performance (%) 

Share of Roma pupils at school* 0% ≤ 5% 6-21% 22-39% 40-74% 
Share of pupils choosing grammar school among those with 
excellent/good performance  

56 52 40 17 17 

Share of pupils choosing junior technical school among 
those with excellent/ good performance  39 45 53 61 50 

Total share of aspiring to academic certificate among 
excellent and good students  95 97 93 78 67 

* Special elementary school and vocational schools are not included here. 

 

The educational ambitions of pupils with similar school results indicated by the share of those 
who choose junior grammar school suggests that there are noteworthy (expected) differences 
among schools which vary according to their quality (their pro-education atmosphere). As the 
quality of the school increases, the share of pupils with an ambition to continue their studies at 
grammar school grows among the pupils with excellent and good school results. The same, but 
inverse correlation exists between the growing share of Roma pupils in the school and a 
decreasing ambition to study at grammar school among the pupils with excellent school results. 
Although a decreasing share of excellent pupils with a desire to continue their studies at a 
grammar school is compensated by those with a desire to continue at a junior technical school, 
Table 15 suggests that there is a point at which this compensation ceases to work. At schools 
where Roma pupils comprise more than 20% of the pupils, the education ambitions of excellent 
pupils become weaker. This finding supports our assumption that schools (and classes) with 
higher shares of Roma lack the necessary pro-education or striving-for-knowledge atmosphere 
that encourage pupils to be more ambitious in their educational plans. We had already known 
that there was a rather small share of pupils who have parents with college degree at schools 
with a higher proportion of Roma pupils, and we believe that a critical mass of such pupils 
might be necessary to give education and school performance a more important place in the 
life of the class.  

 

Impacts on the choice of school  

So far we have examined various aspects of pupils’ life to find a possible explanation for their 
differing ambitions concerning their further education. Now we will look more closely at the 
explanations for their school choice which pupils themselves gave.  

We asked pupils to judge the variety of circumstances/factors that could have influenced their 
school choice. Here we examine variations in pupils’ judgements about the importance of 
individual factors. We try to discover if there are differences in the ‘evaluation framework’ (used 
in assessing the importance of individual circumstances and aspects of choice-making) of pupils 
who are from different ethnic groups and family backgrounds and who have different school 
results. We also examine the possible impact of parents’ education, the regularity of household 
income, and the quality of the school on pupils’ choice-making.  
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Table 16: Circumstances influencing pupils’ choice of school in the total sample (%) 

Influence 

M
y interests 

Best at 
subjects 

Proxim
ity 

Reputation 

Inclusiveness 

Teaching 
religion 

Graduation 
certificate 

Vocational 
certificate 

Access to 
higher 

education 

Good job 
opportunities 

yes 70 38 33 44 48 10 78 43 62 79 

not 23 49 57 40 42 76 12 44 25 14 

missing 8 13 10 15 10 10 9 13 13 7 

 

Table 16 suggests that, except the availability of religious education, all factors of school choice 
were declared by at least one third of the pupils. Religious education is the only asset which is 
irrelevant in all examined groups of pupils. On the other hand, even factors that seem to be 
valued by a majority, such as the possibility to obtain a graduation certificate (78%) are not 
evenly considered by all groups of pupils53. Before we start to examine existing differences, we 
should note that some categories of pupils dealt rather reluctantly with this set of questions. As 
the shares are calculated from all responses, including non-response, absenting responses 
contribute in some cases to a considerably lower weight for individual factors and can give the 
impression that some important aspects are not important enough for some groups. One typical 
problematic issue is good job opportunities. Though there are lot of indices that good jobs 
opportunities are universal desired, they need not be perceived as connected with a selected 
school.  

Extremely high non-response rates are found among pupils with worse school results (whose 
average grade is ‘sufficient’). Every fourth or every third of these pupils left part or all items out. 
They did not express themselves twice to four times more than pupils with excellent and good 
results. The circumstance most frequently ‘unmentioned’ was access to higher education (38%). 
Similarly high non-response rates are found among pupils who plan to quit school.54 The Roma 
non-response rate was also very high (27% to 41%). Omitting a response is not a meaningless 
act. Though we do not wish to speculate unduly, it seems that it might be a safe, painless way 
of dealing with things that are not experienced as part of one’s conditions. This can include not 
only individual factors but also the very situation of making a choice of school.   

 

My interests 

It is possibly surprising – though not for those assuming the decisive importance of family 
background on a pupil’s education – to see that pupils differing by their school results do not 

                                                
53 The distribution of responses/assessments on the impact of these respective conditions is included in the Annex 
(Tables 3-1 – 3-10).  
54 It is important to stress that these groups are not identical. Half of those who plan to quit school next year have 
excellent or good overall (the mean) school performance. Only 14% of them have ‘sufficient’ overall (the mean) 
school performance. 
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differ in noting the influence of their own interests on school choice as much as do pupils with 
different family education backgrounds (see Tables 3-1 and 3-3, Annex). Moreover, excellent 
school results do not ‘encourage’ students to following their own interests in school choice as 
much as having parents with a university degree does. 69% of the pupils with excellent school 
results (71% of the pupils with good and satisfactory school performance) and 78% of the 
pupils who have parents with a college degree mentioned the importance of their own 
interests. Individual interests are most often emphasised by pupils of standard schools (80%), 
followed by strong (71%) and weak schools (61%).  

On the other hand, with a decreasing level of parents’ education, pupils’ emphasis on own 
interests in school choice also decreases. Decreasing emphasis on one’s interest need not 
necessarily reflect the worse school results that occur more frequently among pupils whose 
parents’ education is of a lower level. This might be the outcome feeling less encouraged to 
follow this criterion or even insist on it while making choices. A lack of regular income in the 
pupil’s household also decreases their emphasis on their own interests considerably (Table 3-4 
in Annex).      

 

Best at subjects 

The assessment of this criterion follows a similar logic to the assessment of one’s own interests, 
though it is generally less important in all groups. Less stress on special cognitive or other skills 
is meaningful as the upper secondary education, especially grammar schools and junior 
technical schools provide relatively comprehensive education that far from being narrowly 
specialised and fitting precisely to anybody. Neither technical vocational schools could ‘fit’ to 
subjects one is best at as their programmes do not copy curricula at standard elementary 
schools. 

  

Proximity of school 

Contrary to our assumptions (also inbuilt in the focus group story of Kristina whose parents did 
not allow for her study in distant town), proximity of school does not play bigger role for girls 
than for boys, but it was rather contrary (37% of boys and 28% of girls consider it). Absenting 
income does not matter either and the ethnic origin as well. However, Hungarian pupils 
mention proximity the least, possibly because they are aware that the Krásne district is too 
narrow for those seeking for quality education in Hungarian. On the other hand, proximity turns 
to be far more important for pupils whose parents education was not above elementary 
schooling (50%) than for all other categories of pupils. Pupils’ own school results do not have 
any relation to this criterion.    

 

Inclusiveness  

Inclusiveness, understood however rather as accessibility55 is equally important for all groups of 
pupils. Inclusiveness is most important for pupils with parents having only elementary 

                                                
55 Here the expression ‘inclusiveness’ is a rather technical label for the statement: ‘The school should be inclusive, 
accepting students irrespective of their social background or ethnic origin,’ as it does not comprise the word 
‘inclusive’ in the Slovak translation. We hold that the statement refers to the ‘accessibility’ of the school which can 
also be understood in terms of a school results/performance requirement. While it is true that Roma emphasise 
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education (59%) and for Roma (60%) Inclusiveness is more important for their choice than 
individual interests and graduation. 

 

Graduation certificate  

Graduation certificate is emphasised differently by pupils with different school results. As it is 
expected, pupils with better performance (excellent and good) indicate graduation certificate 
more often than those with average or worse performance (satisfactory and sufficient) and 
almost as often as pupils whose parents graduated themselves (either in secondary 
comprehensive schools or in university – 87% and 88%). Graduation certificate is less ‘the 
must’ for the children of vocational education graduates (61%) and the least important for 
children from the lowest educational group (44%). Major variation is observed especially 
between pupils from strong and standard schools on the one hand and pupils from weak 
schools on the other. The biggest differences were noted for graduation (85% and 92% for the 
former to 63% for the latter). Absenting regular income has also decisive on declining 
importance of graduation certificate: If graduation certificate is ‘the must’ for 84% of pupils 
from families with regular income, it is the sine qua non but for 48% pupils from families 
without it: it slashes this ambition by almost 36 percentage points!  

 

Vocational certificate 

Vocational certificate and graduation certificate are partly substitutes. Boys find a vocational 
certificate to be more important than girls (48% to 38%). The opportunity to obtain a 
vocational certificate is the most important school attribute for students performing 
satisfactorily. Vocational certificate is important for 56% of pupils whose parents have only 
elementary education. Interestingly, among those pupils whose parental education is unknown, 
vocational qualification is also highlighted (60%). Opportunity to obtain a vocational certificate 
also stands high on Roma ladder (55.4%). 

 

The reputation of the school  

Pupil’s considering school reputation seems to be good indication of his or her (parents’) power 
to make choices (as contrary to simple grasping chances that occur). Reputation of the school is 
most important for children of university graduates (56%) and least important for those whose 
parents have a vocational education (32%). Pupils from two income groups differ most 
significantly in school reputation: it has impact for 47% of pupils from households with regular 
income but to 29% of those from household without regular income. Reputation is important 
for approximately one half of pupils attending strong and standard schools, but only for one 
third enrolled in weak schools (Table 3-10, Annex). 

 

Good job opportunities  

Good job opportunities, similarly to graduation and individual interests are generally the most 
important for all groups of pupils. They are equally important for all groups of pupils, although 

                                                                                                                                                  

inclusiveness the most out of all compared ethnic groups, it is not possible to determine how Roma pupils 
understood this statement. 
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due to the effect of their share of non-response relatively less so for children of parents with a 
vocational education (65%). For pupils from families without a regular income good job 
prospects is the most important circumstance. Also Roma pupils mainly stress the chance to 
obtain a good job (64%).  

 

Influence of various persons on the choice of school 

Out of all the persons who may potentially influence pupils’ choice included in this study 
(father, mother, sibling, friend, teacher, priest, or other adult), priests are considered highly 
irrelevant in all dimensions and groups. The influence of friends, on the other hand, is stable in 
all socio-economic and ethnic groups and reaches one third of pupils. Friends are mentioned by 
one third of the boys (30%), but by almost one half of girls (48%) -- the only relevant variation 
by gender. The influence of friends is mentioned by all school performance groups except pupils 
who attained a sufficient performance rating and pupils who repeated at least one grade – in 
both groups these values are 10% lower than average. Friends primarily have influence on 
Roma pupils (49%), less on Slovaks (40%) and even less on Hungarians (26%). 

The influence of siblings is not group-specific as is relatively low – being mentioned by one-
fifth of all respondents. The influence of teachers is also balanced and reaches one third of all 
pupils irrespective of their performance, with the important exception of those who repeated 
a grade (10% lower ratio in comparison to the rest). 

The highest influence is attributed to parents. Fathers play a role for almost two thirds and 
mothers for three quarters of all pupils. Fathers influence both boys and girls equally, while 
mothers influence girls more than boys (3/4 to 2/3). No variation was found based on the 
parents’ education or the pupil’s ethnic origin. Interestingly, those pupils whose parents have 
attained only an elementary education cite the influence of teachers twice as much as those 
whose parents are in other educational groups, where teachers influenced one third of pupils. 
We think that this finding has specific importance as it suggests that there is certain potential 
in communication between teachers and pupils or at least, pupils from less educated family 
background are open to such communication.  

Pupils who repeated at least one grade are influenced by fathers half as much as those who did 
not repeat any grade. It is not clear if it is due to the fact that debates about school, school 
performance and opportunities are rarely the issue in pupils’ families or it is because pupils 
resist to parents’ advice. Fathers’ influence is similar in all other performance groups. 

 

 

 62



4. Attitudes towards school and interpersonal relations 
 

 

 4.1 Pupils’ daily life in schools 
Pupils’ attitudes toward school may be the cause, as well as the consequence, of various 
circumstances and ‘factors’, including interpersonal relations among pupils and/or between 
teacher and pupil. In particular, teacher-pupil relations may have a huge impact on pupils’ 
attitude toward school. It can also influence particular assessment of pupil and his or her 
school results. We assume that the school atmosphere can have impact not only on pupil’s 
attitude toward school, but also on his or her assessments and school results and thus may be a 
strong (or weak) motivational element. Attitudes toward school and interpersonal relations 
have been measured by questions about the atmosphere in class and teachers’ and students’ 
experiences of injustice. Surprisingly, good pupils from better socio-economic backgrounds have 
been more critical of interpersonal relations than their classmates. Half of the pupils in our 
sample evaluate the atmosphere in class as good, whilst one quarter expresses a negative 
attitude. Nevertheless, negative attitudes have a rather inverse relationship to the families’ 
socio-economic status. Pupils with poorer family backgrounds express the biggest comfort and 
the smallest discomfort with the class atmosphere (Table 4-1, Annex). There is also certain 
relation between the pupil’s school results and his or her assessment of the class atmosphere. It 
is usually pupils who have excellent marks in natural science that are not very happy with class 
atmosphere.  

This outcome implies that Roma pupils, originating from poorer family backgrounds, have a more 
positive attitude toward school than Slovak pupils. Only 14% of Roma pupils judge the 
atmosphere in class as negative, divided into hostile groups, compared to 32% negative 
responses by Slovak pupils (Table 17). It is also noteworthy that the pupils that intend to quit 
school assess the atmosphere in class more often as friendly and cohesive community than 
pupils planning to continue their study (63% to 48%) and much less mention hostile groups in 
class (9% to 32%). This statistically significant variation implies that for sure it is not the 
hostile atmosphere in class or school that drives children out of school prematurely.  

 

Table 17: Atmosphere in class by pupil’s ethnicity and regularity of family income (%) 

Ethnicity Income 
Atmosphere in class 

Slovak Hungarian Roma Family has regular 
monthly income 

Family does not have 
regular monthly income 

Sample 

Friendly and cohesive 
community 46 64 60 47 67 50 

Hostile groups in this 
class 

32 26 14 32 13 29 

Class is highly 
individualised 

2.1 2 5 2 4 2 

I cannot tell 19 8 20 19 15 18 

 

Responses to questions dealing with experience of injustice reveal striking gender differences. 
31% of the sample has experienced injustice due to their gender and 34% of pupils have 
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experienced injustice because of appearance (see Annex Tables 4-2 and 4-3). Good pupils and 
pupils from well-off families also tend to mention their experiences with injustice more 
frequently. However, it is gender that differentiates the types of experiences with injustice most 
strongly. Boys say that they are the target of gender injustice caused by the teacher, whilst girls 
experience injustice from schoolmates because of their appearance. The explanation for why 
boys often perceive themselves as the object of gender-related injustice from the teacher is 
quite simple. Boys usually have more troubles with discipline and more often break the rules, 
which might then be reflected in their school assessment. They are punished by the teacher, 
who is usually female, because female teachers dominate in the Slovak school system. Thus, 
boys can be much more sensitive to being criticized by female teachers than girls are. The 
teacher is a source of injustice for 44% of the boys and for 31% of the girls. In contrast, girls 
are more sensitive to being judged by schoolmates because of their appearance. 73% of girls 
(compared to 53.6% of boys) consider schoolmates as a source of injustice (Tables 4-4 and 4-5, 
Annex). 

By calculating together all the questions about interpersonal relations at school between 
teachers and pupils, we have constructed a derived/compound variable ‘feelings about school’. 
According to this variable, 26% of the pupils have strong positive feelings about school, whilst 
14% of pupils have dominantly negative feelings about school. The rest have mixed feelings. 
We define pupils with negative feelings as those who have experienced unjust treatment from 
teachers or other pupils more frequently than others. These pupils criticize unjust marking 
(74%) as the prevalent form of unjust treatment. It is mentioned more often by girls (60%) than 
boys (40%).  

By speaking about unjust marking, we are touching on a very sensitive issue. The pupils’ 
evaluation of marking seems to be crucial point in interpersonal relations at school. We assume 
that school results and feelings about school are very much interlinked. However, this relation is 
more complicated and intermediated than it is usually assumed to be. First of all, there is a 
statistically significant difference in school results by gender. Two thirds of the pupils having an 
average mark lower than 1.5 (on 1 – 5 scale, where 1 = ‘excellent’) are girls. The higher the 
average grade, the higher the proportion of boys (Table 4-6, Annex). The greatest gaps in school 
results between girls and boys are in literature and languages. The pattern of relations between 
school results and the sources of injustice experienced by pupils has certain regularity. Whereas 
excellent pupils (with 1 as their average) most often mention unjust treatment caused by 
schoolmates, very good pupils (with 2 as their average) most often stress unjust treatment caused 
by teachers (see Tables 4-7 and 4-8, Annex). This relation has its own logic. According to 
widespread experiences, girls with excellent marks are exposed to rumours and unkind 
comments from their schoolmates, while girls whose marks indicate that they have narrowly 
failed to achieve success and boys who have received only a ‘very good’ grade on average often 
feel unfairly assessed by teachers.  

However, it is important to consider how their answers regarding feelings about school can hide 
particular types of behaviour and acts. One of many possible explanations could be embedded 
in the relation between an indication of a feeling of injustice caused by schoolmates and 
bullying. The most frequent form of bullying is between-classes bullying. As described in our 
Educational Report, one very common practice of schools is to sort out pupils at the beginning 
of the fifth grade (at transition from the primary to the lower secondary stage of elementary 
school) according to their subject preferences. Usually, the ‘A’ class is focused at maths or other 
natural science and requires outstanding school results. On the other hand, one class usually 
has no preferences and pupils with lower motivation and worse school results are pooled there. 
Thus, a different level of school motivation and school results between classes can lead to some 
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kind of conflict, which can be linked to a collective identity of class, where better pupils and 
better classes are disadvantaged.56 That would explain why a more negative evaluation of 
school atmosphere and interpersonal relations has been made by pupils with better school 
performance and by those from higher status families. Contrary to the original assumption that 
pupils from less favourable social backgrounds suffer from discrimination more, the results of 
this survey say something different. It seems that for pupils in the ninth grade, ‘to be normal’ 
means to have not very good school results. Nevertheless, this is a rather tentative explanation 
that need not be generalised or taken too seriously. Pupils with worse school marks can put on 
appearances for us as well as for teachers or schoolmates. They may be under pressure from 
their group to pretend not to care about school. However, in interviews pupils admit they have 
to move between two positions. Because of their parents, they care about school, but at school 
they have to be on the side of their schoolmates.  

 

 

4.2 Interpersonal relations at schools 
This subchapter focuses on interpersonal relations between pupils and teachers and between 
the pupils themselves. It describes interactions both within the school environment and outside 
the school and deals with both the perception of cooperation and friendship as well as the 
occurrence of bullying and discrimination.57 

 

4.2.1 Relations between pupils and teachers 

Pupils’ perceptions of being liked or disliked by teachers seem suggest some differences across 
ethnic lines. However, in expressing opinion that they are liked by teachers pupils from different 
ethnic groups do not differ significantly in statistical sense. Almost two thirds of pupils in all 
groups have at least one teacher who likes them. The proportion of pupils who do not know 
approximates to one third. No such teacher is explicitly mentioned by 11% of Slovak pupils and 
less than 5% of Hungarian and Roma pupils. The feeling of being disliked by one or several 
teachers is expressed by 45% of Slovak pupils, but only by 32% of Hungarians and 27% of 
Roma. This difference is not statistically significant either. Similarities are stronger: Almost one 
third of pupils in all groups do not have such a teacher. More than one third of Hungarian and 
Roma pupils and almost 30% of Slovak pupils do not know. 

Considering different types of schools, all pupils at special schools feel that they are liked by 
one or several teachers. More than two thirds express this feeling at junior comprehensive 
schools (79%) and less than two thirds at secondary technical and standard primary schools 
(64% and 62% respectively). One quarter at standard schools and one third at secondary 

                                                
56 This consideration is based on our experiences from pupils’ focus groups and informal talks with non-Roma 
pupils. These debates indicate that ‘rebels,’ those who deliberately ignore their school duties and oppose both the 
teachers and the ‘star’ pupils, are perceived as school heroes. In the focus group Hrdé, non-Roma girls have 
apparently been teasing and tormenting their schoolmates, non-Roma top of the class boys, by telling admiringly 
about how the school bugbear Lukas has had adventures and successes with girls. Lukas is a Roma boy who has 
been kept behind for several times.    
57 As we have indicated, the Slovak translation of the questionnaire does not use the word ‘discrimination’ but 
‘injustice’. For that reason we only use the term ‘injustice’ further in this chapter. 
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technical schools do not know. The feeling of being disliked by one or more teachers is also 
more frequently mentioned by pupils attending special schools (50%), and less frequently by 
those enrolled in standard schools (43%), junior comprehensive (36%) and secondary technical 
schools (29%). Approximately one third of pupils in all groups do not know. See Table 4-12 in 
Annex. 

In relation to the quality of the school they attend, pupils at strong and especially standard 
schools indicate at least one teacher who dislikes them (40% and 53% respectively) while at 
weak schools only 34% of pupils declare this feeling. 

Interesting differences are also observable according to the highest level of education attained 
by parents. Among those whose parents have elementary or vocational education, 
approximately one quarter of pupils (26% and 29% respectively) declare that they have one or 
more teachers who dislike them. However, 47% of pupils whose parents have obtained an 
academic certificate and 46% of those with a university degree have the same feeling. The 
proportion of negative responses oscillates around one third of the respondents, except for 
those whose parents have the lowest educational level (19%). On the other hand more than 
half of the pupils in this group do not know to answer, whereas in other groups the proportion 
is lower (40% for vocational, 27% for comprehensive secondary and 26% for university 
education). How to interpret ‘do not know’ and missing answers is an ever-present difficulty. 
Although it is tempting to think that missing answers may be indicative of negative experiences 
we have no support for this idea. On the other hand, if we think of higher criticism of pupils 
having parents with academic certificate and college degree as being both the outcome of 
critical thinking cultivated in their families and of the salience of issue of education in family 
debates (the evidence of which is for instance impact of parents in school choice mentioned by 
pupils) we might infer that pupils whose parents have but low education have less experiences 
and less opportunity to develop critical thinking and are less encouraged to express critical 
attitudes. However, it still might be true that even if Roma pupils are less choosy and less used 
to reflect about teachers’ feelings and likings or disliking and some of them could have 
developed indifference to teachers’ emotional states as a form of self-defence, they can also 
actually feel fine in school.  

 

Unjust treatment 

There are neither ethnic nor gender differences in indicating experiences of unjust treatment 
among pupils. Variations among Slovak, Hungarian and Roma pupils and among boys and girls 
in the shares of those who say that they are treated unjust very often or from time to time are 
not statistically significant. Moreover, there are only weak statistical differences in experiencing 
unjust treatment by pupils from different types of schools, with different family background 
and different school results.  
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Table 18: Experiences of unjust treatment by categories of pupils (%) 

 
Yes often Yes, from 

time to time 
Never 

Do not 
know/ 
missing 

Total 

Slovak 31 53 8 8 100 
Hungarian 22 44 14 20 100 
Roma 30 42 16 12 100 
Boys 33 47 9 12 100 
Girls 28 53 11 9 100 
Parents with college degree 35 54 5 7 100 
Parents not beyond elementary schooling 22 37 15 26 100 
Family with regular income 30 53 9 8 100 
Family without regular income 29 35 16 20 100 
Pupils with excellent and good results 29 53 9 9 100 
Pupils with worse results (3 + 4) 34 43 9 14 100 
Strong schools 28 57 7 8 100 
Standard schools 35 52 7 7 100 
Weak schools 28 43 14 14 100 
Schools with 0% share of Roma 22 62 6 9 100 
Elementary schools with 40-74%  Roma 23 42 19 17 100 
Sample 30 50 10 10 100 

 

Low presence of Roma pupils in standard and strong schools in our sample (there are but four 
self-declared Roma at strong schools and 6 of them at standard schools) does not allow 
examining differences in their perceptions of injustice and make reliable conclusions about 
their character. However, it is important at least to mention that the Roma pupils studying at 
strong schools are no less (and no more) critical as their Slovak school mates58 and the Roma 
pupils in standard schools say as twice as much as their Slovak mates that they very often 
experience unjust treatment! In spite of low reliability of this finding we should consider it as 
possible signal of less favourable and less tolerant approach to Roma pupils at standard schools.  

Importantly, there are no differences between levels of experienced unjust treatments between 
Slovak and Roma pupils at elementary schools that have the highest shares of Roma pupils 
(from 39% to 74% in our sample). These schools are less demanding weak schools.  

On the other hand, there are variations in the areas of unjust treatment along gender and ethnic 
lines and also according to the level of education attained by parents. An experience of unjust 
punishment is declared by twice as many boys as girls (27% to 14%). Still, more than half of 
boys and almost two thirds of girls do not indicate unjust treatment in this regard. 
(Approximately one tenth of both boys and girls did not respond.) 

Higher education of parents apparently contributes to sharper sight and higher sensitivity 
against unjust treatment. Pupils whose parents have an elementary or vocational education feel 
that they have experienced unjust punishment less than those whose parents have an academic 
certificate or university diploma (11% and 15% compared to 20% and 28%). The highest 
proportion of pupils who do not feel that they have been punished unjustly is among those 

                                                
58 Hungarian pupils studying in strong schools say as twice less as Slovak or Roma pupils in these schools that they 
experience unjust treatment very often. As Hungarian pupils also less frequently indicate unjust treatment by 
teacher this can be the evidence of family and responsive atmosphere in a strong (church) school with instruction 
in Hungarian in Krásne town.  
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whose parents have the lowest education (70%), and the lowest proportion is among children 
of university graduates (59%). Less than one fifth of all groups did not respond.  

Dividing unjust treatment into four categories (performance, behaviour, punishment and other 
injustice) reveals interesting interethnic differences. Injustice in relation to performance is 
perceived by almost twice as many Slovaks and Hungarians as Roma pupils (62% and 64% to 
35%)59. Injustice in relation to behaviour is mentioned primarily by Roma and Slovak pupils 
(24% and 20%) and marginally by Hungarians (4%). It is important to remind that in all three 
groups the proportion of pupils who do not feel they have experienced injustice regarding 
behaviour prevailed. Concerning punishment, Slovaks indicate unjust treatment slightly more 
often than Hungarians and Roma (23% to 14% and 15%). Other unjust treatment is mentioned 
only marginally, although Roma pupils indicate it more often than Slovaks (14% to 4%)60. 
Hungarians do not mention other forms of unjust treatment at all. The proportion of pupils not 
responding is similar for all groups in all areas of unjust treatment and oscillates around 15% 
of respondents. The highest rate of unjust treatment irrespective of ethnic origin is indicated in 
regard to performance. See Table 4-13 in the Annex.  

Unjust treatment in relation to performance is mentioned primarily at strong and standard 
schools (64% and 66% respectively), while at weak schools the proportion is lower and reaches 
only 48%.  

If the data are broken down by categories of unjust treatment, standard primary schools and 
junior comprehensive high schools score negatively in relation to performance, and both 
schools, together with secondary technical schools, also score negatively in behaviour. In these 
two areas, the lowest proportion of injustice is indicated by pupils at special primary schools. 
On the other hand, pupils enrolled in this school mentioned injustice related to punishment 
more often than pupils attending the other three types of schools (See Table 19).  

 

Table 19: Areas of unjust treatment according to type of school 

Type of school (%) 
Unjust 

treatment Standard 
primary 

Special 
primary 

Junior comprehensive 
high school 

Secondary technical 
school 

Sample 

Performance 60.0 29 71 47 58 
Behaviour 18 7 21 26 18 

Punishment 21 36 7 15 21 

                                                
59 Our experiences from in-depth interviews with Roma pupils however suggest that Roma pupils tend to develop 
certain indifference or unconcern toward teachers’ assessment and older mates teach younger ones ‘to discount it’. 
They comment that they are not so ‘immersed in it’ as they non-Roma class-mates.  
60 Here is an illustration given for ‘other’ unjust treatment from Questionnaire No. 96: ‘We deepened the holes for 
the lightning conductors in the school yard. It was hot and I asked the school master to give us something to drink. 
Clean water at least. She told us that we should have bought something if we were thirsty!!!’ A closer look at this 
seemingly normal routine exchange between school master and students suggests that there is the clash between 
the school master's and pupil's expectations. The school master expects that pupils are doing their common school 
duties (digging the hole has probably been done as the part of what are called technical works, or ‘workshops,’ 
which is a regular subject) and she is sure that the school is not responsible for organising refreshment for the 
pupils. On the other hand, the pupils perceive digging the hole as doing a favour for school, doing something that 
school is benefiting from (it saves money as there is no need to pay workers for digging the ditch) and therefore 
they expect the school master to reciprocate and to do a favour too. The fact that school master refuses to 
reciprocate with ‘voluntary workers’ has been perceived as breaking the norm and for that reason justifiably 
described as an unjust experience. 
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Injustice by teachers 

Injustice by teachers is more often indicated by boys than girls (44% to 31%), although more 
than half of both groups have never experienced this type of injustice. In regard to the ethnic 
origin of pupils, Slovak and Roma pupils experienced injustice from a teacher more often than 
Hungarian pupils (39% and 34% to 28%). Again, more than half of pupils in all three groups did 
not experience any injustice by teachers. Similarly to other areas, pupils whose parents have 
obtained an elementary or vocational education perceive injustice here less often than those 
whose parents have secondary comprehensive or university education (24% and 32% to 41% 
and 41% respectively). See Annex Table 4-14. 

 

4.2.2 Relations between pupils 

Relations between pupils are examined in terms of declared friendships, the type of interactions 
between pupils, as well as the incidence of bullying and injustice.  

 

Friendships 

It has turned out that that there is not enough grounding for assumption that making friends 
can be substantially limited or facilitated by type of school. No significant variation is observed 
among groups of pupils differing by the type or quality of school they are attending in response 
to the question of whether pupils have one or several friends among their classmates. Less than 
1% of pupils in the sample have no friends among classmates and less than 1% does not 
response. However noteworthy 100% of the grammar school pupils say that they have several 
friends in class comparing to 87% of secondary technical school students and 79% of pupils 
from special elementary school. Comparison of (elementary) schools differing by rates of 
enrolled Roma pupils61 does not reveal any significant differences among the share of those 
having several friends among their school mates either. Almost all boys and girls have at least 
one friend, and the vast majority has several friends. Similar findings can be seen across ethnic 
lines, although with a slight difference in the case of Roma pupils. Roma pupils have only one 
friend among classmates slightly more often. This difference has no statistical significance 
either. See Table 4-15 in Annex. There is also neither difference in rates of those having several 
friends among pupils with parents differing by levels of attained education.  

 

Table 20: Occurrence of bullying in schools with differing shares of Roma pupils (%) 

Bullying occurs 0% ≥ 5% 6-21% 22-39% 40-74% Vocational 
technical school 

frequently 16 20 29 7 14 10 
occasionally 54 58 54 63 47 28 
never 5 6 6 7 17 24 
do not know 26 17 11 23 17 38 
total 100 100 100 100 100 100 

 

                                                
61 Vocational technical schools are not included in this classification. See section 1.1.  
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Bullying 

More than two thirds of pupils indicate that bullying (frequent or occasional) exists at their 
schools and there is no difference in terms of gender. However, variation is statistically 
significant across ethnic lines – bullying is mentioned by 77% of Slovak, 70% of Hungarian, and 
only by 49% of Roma pupils. Explicit denial of bullying is proportionally reversed and declared 
by 7% of Slovaks, 14% of Hungarians and 20% of Roma. Approximately one-fifth to one-
quarter does not know or skip the answer, and the highest proportion (slightly above 30%) of 
such no response is given by Roma pupils.  

Table 20 shows how experiences with bullying (or their reporting) vary among pupils from 
elementary schools with different rates of Roma pupils and from vocational schools which have 
from one fifth to three fifths of Roma pupils. It does not suggest increasing reporting of 
bullying with increasing rate of Roma pupils or vice versa, though there is noteworthy increase 
of those who say they did not know answer at vocational schools. There are however both 
ethnic similarities and differences in reporting bullying within some schools. The first is the case 
of weak elementary schools within which there is high consensus among Slovak and Roma pupils 
in reported bullying. The opposite is true for secondary vocational schools. Though there is 
almost identical share of those who say that bullying occurs from time to time, the difference 
between those who say that bulling occurs very often is apparent: 20% of Slovak pupils and only 
6% of Roma pupils from vocational schools say this.  On the other hand, 40% of Slovak people 
say that bullying never occurs and 46% of Roma pupils do not know.  

Similarly, though, at the first sight, there is no clear pattern in the bullying reporting among 
pupils from schools of different quality62 there are ethnic differences in bullying reporting 
within these schools. As severally mentioned, due to low numbers of self-declared Roma pupils 
among students of strong schools and schools with low shares of Roma pupils in our sample, 
we should deal with indications of bullying by Roma pupils attending these schools cautiously. 
However, it is of informative value to know that both two Roma pupils found in (strong) schools 
with ‘0 Roma pupils’ state that bullying occurs very often. If differences between Roma and 
Slovak pupils’ bullying reporting at strong and standard schools are not statistically significant 
(due to small numbers of Roma), they are highly significant at weak schools. Frequent bullying 
is mentioned by 32% of Slovak pupils and 11% of Roma pupils of weak schools. 10% of Slovak 
pupils and 23% of Roma pupils say that bullying never occurs (14% of Slovak pupils and 29% 
Roma pupils ‘do not know’). The lack of interethnic consensus about the shares of bullying at 
weak schools allows taking high shares of do no know answers as either a way of camouflaging 
or as indication of ‘interpretative uncertainty’ how to classify ‘ordinary macho teasing or 
‘friendly motions’ that appear among boys ‘normally’.63  

Interethnic variations can also be observed according to the categories of pupils among whom 
this bullying might occur. While there is no significant difference in bullying between boys and 
girls and among pupils from different neighbourhoods, some ethnic differences are obvious in 
the three remaining categories. In particular, bullying between pupils from different classes is 
mentioned more often by Slovak and Hungarian than by Roma pupils (44% and 44% to 28%). 
On the other hand, Roma pupils mention bullying between pupils from different social 

                                                
62 Frequent or occasional bullying is reported by 73% of strong school pupils, 81% of standard school pupils and 
66% of weak school pupils. Weak schools considerably overlap with vocational schools and schools with higher 
shares of Roma pupils.  
63 By similar words pupils in some classes justified their acting when we asked them stop bullying a schoolmate we 
had noted during the survey. 
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backgrounds more often than Slovak and Hungarian pupils (22% to 15% and 8%). Finally, 
Slovaks indicate interethnic bullying slightly more often than pupils from the two other groups 
(21% to 10% of Hungarians and 14% of Roma). See Table 4-16 in Annex. 

 

Table 21: Reporting the bullying by gender and different overall school performance (%) 

 Boys Girls 
Bullying 
occurs 

Excellent 
results 

(1) 

Good 
results 

(2) 

Satisfactory 
(3) 

Sufficient 
(4) 

Excellent 
results 

(1) 

Good 
results 

(2) 

Satisfactory 
(3) 

Sufficient 
(4) 

Frequently 25 19 15 19 21 27 16 0 
Occasionally 59 56 39 19 55 57 46 60 
Never 3 9 15 25 7 4 14 20 
Don’t know 12 16 31 38 16 12 25 20 
Total 100 100 100 100 100 100 100 100 
No negative 
statement 
about getting 
along with 
classmates 

93 94   91 81 92 85 84 100 

 

Bullying between boys and girls is indicated more at strong schools (29%) in comparison to 
standard and weak schools (13% and 18% respectively). In contrast, bullying between pupils of 
different ethnic origins is mentioned more frequently at standard and weak schools (25% and 
22% respectively) and much less at strong schools (10%). This finding might reflect the lower 
proportion of minority ethnic pupils at strong schools. On the other hand, this mean covers the 
fact that the half of Roma pupils attending strong schools reported bullying due to different 
ethnic origin.  

Important question is if and how occurrence of bullying contributes to clarifying puzzling fact 
that low performing pupils feel more comfortable at school than those with excellent results. 

The Contingency Coefficient test does not prove statistically significant differences in reporting 
bullying among girls with different school performance. The difference among boys with uneven 
school performance in witnessing (or even experiencing) bullying is more significant 
statistically. We suggest in that this experience does not seem to have impact on worsening 
relations of excellent pupils with their classmates.64  

 

4.2.3  Doing things together – interethnic interactions 

Character of interethnic interactions in class and schools belongs to important issues we wish 
to examine, or at least to throw some light on in this project. First important task was to find 
out if pupils are aware of the fact that they have classmates with different ethnic origin (iná 

                                                
64 However, the aggregate measure (compound variable) of getting along with class-mates that counts number of 
negative statements in relations to classmates does not support assumption that excellent pupils, if they are boys, 
have more negative experiences with classmates. See last row of the Table 22. Though 58% of boys who made 
some negative statement about getting along with schoolmates say that bullying occurs very frequently, its 
occasional occurrence does not apparently change once mind about schoolmates: more than the half of all boys 
that made no negative statement about getting along with their classmates witness bullying occasionally.  
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národnosť) at all. However, as we have suggested the used Slovak word is a tricky 
communication tool as it does not imply ‘visibly other’ at all but anybody whose mother tongue 
is not Slovak. To avoid part of confusion concerning the classmates of different ethnic origin, 
we have exclude Hungarian pupils (and as the result, schools with instruction in Hungarian) 
from the next analysis.   

 

Table 22: Visibility of pupils of ‘not our’ ethnicity in schools by shares of Roma pupils (%) 

Ethnic origin of pupil 0% ≥ 5%* 6-21% 22-39% 40-74% 
 yes No yes No yes No yes No yes No 
Slovak 43 43 14 71 30 60 89 7 61 28 
Roma 100 0 -- -- 60 30 100 0 39 39 
Sample 44 42 14 71 32 58 90 7 50 33 
* No self-declared Roma pupil occurs in this category of school and filled this response. 

 

 

Though all of Roma pupils in our sample attend the schools and classes that cannot be ranked 
as segregated what means that all sampled Roma pupils also have Slovak or Hungarian 
classmates, that is, the classmates with different ‘ethnic origin’, only the half of them admitted 
to have them. Almost one quarter of Roma pupils directly denied their presence in class. Table 
22 pertinently illustrates part of confusion with understanding ethnicity (národnosť) in 
Slovakian context. Interestingly, though at schools with 40% and more Roma pupils apparently 
increased the visibility of pupils with different ‘ethnic origin’ we see opposite trend: decline of 
understanding of this question.  Possibly, share of Slovak pupils enrolled in schools with 0 share 
of Roma pupils is asking for explanation. It is highly probable that Slovak pupils are thinking of 
their classmates with Hungarian ethnicity here or rare pupils with foreign background that 
occur in few strong schools in the sample.   

In general, comparison of Slovak and Roma assessments of interethnic interactions (that are, 
however, not necessarily theirs) are considerably symmetric. Table 4-17 (Annex) introduces the 
shares of Roma and Slovak pupils confirming that they use to do listed activities together with 
pupils of different ethnic origin. Shares are calculated out of the sum of those who admitted 
occurrence of pupils of ‘not our’ ethnic origin in schools.   

 

Table 23: Doing things together by ethnic origin and schools with different shares of Roma 
pupils (%) 

0 % ≥ 5% 6% - 21% 22% -39% 40% - 74% 
Activity 

S R S R S R S R* S R** 
Sitting together in the 
school canteen 

68 0 50 -- 38 50 56 100 25 63 

Learning together 47 50 50 --- 34 50 40 100 0 38 
Hanging out together 59 50 58 --- 61 50 52 100 42 50 
Sharing secrets 53 50 33 --- 46 33 48 100 18 75 
Visiting each other's homes 56 50 33 ---- 45 50 36 100 8 63 
* Only two Roma from this school category responded to this question for that reason we can hardly make 
inferences from diverging rates of Slovak and Roma approvals of the activity. 

** The same as above; only 8 Roma from this school category responded to this question. 

 72



 

Out of those Slovak pupils who recognise the presence of pupils with ‘not our’ ethnic origin in 
their class, 51% sit with these pupils in the school canteen, 37% sometimes learn together, 
57% use to hanging out together and 43% use to visit each other homes. Roma pupils’ 
responses are very similar, with slightly stronger memory on sharing secrets and visiting each 
other homes. Table 23 shows how the rates of doing things together are changing according 
various types of schools. However, some surprising effects are rather outcome of small 
frequencies. 
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5. Personal identity (self-regard) and ethnic identification  
 

 

In this chapter we attempt to acquire more understanding about developing personal and 
collective (ethnic) identities of pupils and about their mutual influence. We believe that 
identities are important resources of human acting and they are themselves dependent on 
various resources people have at their disposal, biographical, symbolical, relational, material, 
etc. Identities are not only source of acting but they are themselves subject of performance and 
staging. In approach to personal identities we follow here Snow and Anderson who study 
personal identities as ‘self-designations and self-attributions brought into play or asserted 
during the course of interaction’ (Snow – Anderson 1987: 1347). Relationship between personal 
identity (understood here simply as self-regard) and attributed categorical or collective 
identities are complex and open to negotiation. As we know at least since Goffman’s Stigma 
(1963) some categorical identities can inhibit personal confidence and trust in one’s future 
instead promoting their development. Stigmatisation is however not only reason for lukewarm 
binding oneself to collective ‘unit’. How people value collective units, depends on the extent to 
which they are capable to offer them opportunities for acquiring self-agency and self-efficacy 
(Couch 1988, Gecas – Schvalbe 1983, Lawler 2003). Basic idea here is simple: people tend to 
value ‘memberships’ in those collective units that do not deprive them of sources of, and 
possibilities for, agency and self-respect.  

Important question in our study of education prospects of urban youth is if and how collective 
ethnic identity, especially Roma ethnic identity is reflected and used by Roma youth as resource 
of their personal self-regard. We wish also to examine other conditions that can have an 
impact on the personal evaluation of pupils and the valuation of their ethnic identity. Of course, 
there is enormous array of such conditions and their impact can be very complexly mediated 
and reversely influenced by self-perception. For that reason, a more thorough analysis of these 
issues will be done as the crucial part of the community study research and our analysis here 
can only be a preliminary and tentative exercise. 

We will examine several ‘resources’ of self-regard. First, there are material conditions and socio-
economic status of pupils’ family that can- in complex intermediation - have an impact on the 
pupil’s self-confidence. To study impact of these resources we will use as a proxy regularity of 
family income and highest education of pupil’s parents. Then there are biographical experiences 
of self-worth. They will be represented here by pupils’ evaluations of school atmosphere, 
teachers’ relations to them and their school results. We also examine gender and ethnic identity 
as a source of self-regard. We pay attention to how pupils’ gender and their experiences with 
ethnic identity are interrelated with self-regard. In doing so, we try to keep in mind that what 
we perceive and identify as gender or ethnic salience is often the outcome of the different 
types of experiences that are available to boys and girls (or to different ethnic groups) as well 
as the ‘implementation’ or manifestation of patterns of desirable gender behaviour (and 
patterns of ethnic identity performance), including emotional behaviour and relating to the self.  

 

Methodological note  

Due to an insufficient amount of data (insufficiently saturated variants of given variables) we 
have had to give up an analysis of several relations that we assumed to be significant for the 
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study of shaping and expressing personal and ethnic identities. Such analytical restrictions 
concern the following variables and/or comparisons:   

Comparing the responses of pupils from different ethnic groups that differ by repeating or not 
repeating a class (being ‘kept behind’) turns to be problematic due to the small number of those 
in all ethnic groups who have ever repeated a class65. The same limitation concerns possibility 
to examine impact of number of friends in class on the level of self regard as there is but a few 
pupils who have one or no friends among Roma pupils66.   

The variables we are working with in this chapter are of two sorts. The first comprises variables 
that have been directly included in the questionnaire and are in fact identical with the 
questionnaire questions. The second sort comprises derived variables that have been 
constructed from several original variables. These derived or synthetic variables have been 
devised by the steering committee. We will describe their construction when necessary and in 
some cases we will dispute it.    

This chapter is divided as follows. First we describe and compare responses concerning self-
regard among pupils of different ethnic groups in their relation with the proxies for structural 
conditions and biographical/performance aspects, such as regularity of family income and 
education of parents on the one hand, and overall school performance on the other hand. As we 
assume that reputation of school can serve as source of personal self-esteem, wee also examine 
this possible interrelationship.  

Then we will examine how pupils perceive their ethnic identities. This examination is based both 
on the pupils’ recalling positive and negative experiences with one’ ethnic identity or their lack 
of such experiences. Then just as with personal self-regard, we examine possible relations 
between perception of ethnic identity and structural conditions, biographical/performance 
aspects and various kinds of experiences. As we assume the possibility of a mutual influence of 
ethnic and personal identities, we will also examine the relation between self-assessment and 
the perception of one’s own ethnic identity. We also pay attention to how pupils assess the 
importance of various factors for real friendship, dating or marriage within the same ethnic 
group.  

 

5.1 Personal self-regard  
Self regard has been measured by the battery of six self-appraising statements in EDUMIGROM 
questionnaire, such as ‘I think I have a number of good qualities’; ‘I am as smart in doing things 
as most other people’. ‘Many appreciate me’, ‘I think I look good’ or ‘I wish I could have more 
respect for myself’. Pupils have expressed their degree of approval toward these statements on 
a four point scale varying from ‘I strongly agree’, ‘I somewhat agree’, ‘I somewhat disagree’ to ‘I 
strongly disagree’. They could also answer ‘I do not know’ and also say nothing. For more 

                                                
65 The small absolute number of Slovak and Hungarian pupils (12 and 5) who have ever repeated a class excluded 
interethnic comparison. (The numbers of those who have repeated class more than once or have repeated it for 
non-academic reasons is negligible.) The highest number (and share) of pupils who have ever repeated a class is 
among Roma pupils (25). Indeed, this number is also on the edge of acceptable statistical analysis. For this reason, 
the comparison between Roma who have been kept behind and those who have not kept should be taken with 
caution.  
66 The majority of students from all ethnic groups have more friends. For instance, no Roma pupil replies that he or 
she has no friend at all. 

 75



efficient analysis, on the basis of these six variables, the compound variable SELF-ESTEEM was 
designed by the coordinator. The logic of its construction presupposes that with the exception 
of the fourth statement, approval of each of these statements positively contributes to the 
value of compound ‘self-esteem’ (through the compound variable self-worth). The logic is well 
reasoned. For instance, in the Slovakian sample, there is strong correlation among agreements 
with the individual statements. For instance, almost 50% of pupils who strongly agree with the 
statement ‘I am as smart in doing things as most other people’ strongly agree with the statement 
‘On the whole, I am satisfied with myself’. The second statement is strongly agreed with by 63% 
of those who strongly agree with the statement ‘Many people appreciate me’; and by 67% of 
those who strongly agree with the statement that they look good. Agreement with the fourth 
statement ‘I wish I could have more respect for myself’ has been analytically defined as an 
indication of deficient self-respect and designated as a negative contribution to the value of 
the synthetic variable. It seems to have some support too as there is significantly weaker 
correlation in strong agreement with this and other statement.67 The implicit assumption seems 
to be that those who agree with the statement ‘Many people appreciate me’ will not agree with 
the statement ‘I wish I could have more respect for myself’ as they have ‘enough appreciation’ 
and would not wish to have more respect for themselves. 

Our data suggest that Slovak pupils behave according to this assumption. Among those who 
strongly agree with the statement ‘Many people appreciate me’ only 9.1% agree with the 
statement ‘I wish I could have more respect for myself.’ However, Roma pupils do not see these 
statements as mutually exclusive: Almost 61% of the Roma pupils who strongly agree with the 
first statement also strongly agree with the second one. Only 13% give more assumedly ‘logical’ 
answers. (However, they are ‘somewhat disagree.’)   

It is clear that the given logic of the compound SELF-ESTEEM is at least not sensitive or suitable 
for Roma speech habits and that it ‘confiscates’ part of Roma pupils’ self-regard: their synthetic 
SELF-ESTEEM is only of average value, but as we can see in what follows (and in Table 5-1 in 
the Annex), Roma pupils have the highest agreement with all individual statements among all 
ethnic groups.  

We think there are also several other reasons for not working with this synthetic variable. The 
most important is the argument that the logic of the synthetic variable is based on an idea 
which is not substantiated enough –the idea that wishing to have more respect for oneself is an 
indication of a deficit of self-respect and that if one is appreciated by many people, one’s need 
of respect is fully saturated. This notion does not take into account the fact that people can 
have (or wish to have) respect from different categories of people, and if one enjoys 
appreciation by many people, this does not mean that he or she cannot wish to have even more 
appreciation. Thus appreciation from others could be compared to money in that nobody would 
consider the wish to have more money as an indicator of poverty.68  

On the other hand, responses to self-appraising statements follow similar pattern within ethnic 
groups and there is not strong reason to analyse them separately. We will choose three of the 
responses as sufficient for illustration of this phenomenon. Typical pattern of responding to 
self-appraising question is for Slovak pupils that they give more hesitating, precautious or 
‘colder’ answers as minority students. On the other hand, Roma typically choose strong 

                                                
67 For instance, ‘only’ 38.4% of those who strongly agree with the statement ‘I wish I could have more respect for 
myself’ strongly agree that they are as smart as most other people. 
68 We are indebted to our colleague Vladimír Krivý for this idea.  
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approvals of positively tuned statements or - and it is rather typical for majority of questions – 
have higher share of non-answering. As we have already mentioned, throughout the 
questionnaire, Roma pupils express a markedly higher share of strong approval for positively 
loaded statements in comparison with non-Roma pupils. Gender differences among Roma and 
also among Slovak pupils are significant in level of agreement with some statements, but not 
all. In average, Roma boys have agreed with this positive self-appraising statements most 
strongly and Slovak girls most cautiously. 

 

‘I am as smart in doing things as most other people’ 

Similarly to other self-appraising statements, this statement has also elicited much less share of 
strong agreements among Slovak pupils than among Hungarian or Roma pupils. Slovak pupils 
more often choose ‘circumspect approval’. Gender differences are noticeable here too. 60% of 
Roma boys but ‘only’ every third Roma girl strongly have agreed with this statement. Contrary 
to Roma and Slovak boys, Roma girls do not differ substantially in distribution of their answers 
from Slovak girls.  

There are no significant differences of responses among Slovak and Roma pupils enrolled at 
strong and standard schools in approvals of this statement. On the other hand, at weak schools 
Roma pupils as twice as often agree with it in comparison to Slovak pupils. It might suggest 
that poorer reputation of school they are enrolled might negatively contribute only to Slovak 
pupils’ self regard, while self-regard of Roma pupils seems not shaken.  

Harsh living conditions seem to stimulate Roma to even stronger approval of this statement: 
every second Roma pupil whose family is without regular monthly income strongly agrees in 
comparison to 29% of Slovak pupils in the same situation (and to 39% of Roma pupils living in 
families with regular monthly income). There are no differences in the mean agreement with 
this statement among boys attending schools of different quality. On the other hand, higher 
levels of parents’ education do not stimulate positive appraisal of one’s smartness: Roma pupils 
that do not know their parents’ education or whose parents have education not beyond 
elementary schooling approve this statement much more strongly than the Slovak pupils that 
have parents with college degree. (50%; 27%)  

School results are positively but not significantly related to Slovak pupils’ approval of their own 
smartness. Slovak pupils with worse results have slightly more frequently disagreed with this 
statement in comparison to the Slovak pupils with better results (24.7% and 15.8%). School 
results do not make difference on Roma pupils’ approval of this statement: though better pupils 
have slightly higher share of its strong approval than Roma pupils with worse results (43% and 
35%), total share of positive approvals is nearly identical in both the groups. Differences among 
Roma pupils with different experience of being kept behind or not are also considerable. 29.8% 
of Roma pupils who have never repeated class and 52% of Roma pupils who have ever repeated 
class have strongly agreed with this statement.69 On the other hand, every fourth Roma pupil 

                                                
69 Roma pupils who have never repeated class, significantly more often choose ‘more modest’ form of agreement: ‘I 
somewhat agree’ 47% contrary to 16% of Roma pupils who have sometimes repeated class. It means that their 
way of answering has been more similar to the way of answering of Slovak and Hungarian pupils. Relation 
between school achievement and self-appreciation is rather complex. This puzzle can relate to adding vocational 
schools in the sample. The occurrence of pupils who have ever repeated class is much higher there and possibility 
to get better school results is also more probable. Therefore, Roma pupils with better results and Roma pupils who 
have repeated class partly overlap.  
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who had ever repeated class and 15% of those Roma pupils who have not repeated class have 
not responded to this statement.  

  

Table 24: Agreements with self-appraising statements (the mean) by various sub-groups  

 
I am as smart 
as most other 

people 

Many 
appreciate me 

I wish more 
self-respect 

I look good 

Slovak pupils 1.95 2.28 2.44 2.33 
Hungarian pupils 1.94 2.18 1.96 2.40 
Roma pupils 1.62 1.80 1.93 1.82 
Slovak boys 1.86 2.27 2,37 2,09 
Roma boys 1.39 1.66 1.55 1.41 
Slovak girls 2,01 2.15 2,36 2.41 
Roma girls 1.66 1.61 1.67 2,0 
Strong school  1.89 2.23 2.42 2.21 
Standard school 1.85 2,37 2.42 2.41 
Weak school 1.87 1.90 1.90 2.01 
     
Slovaks: average results 1 -2  1.9 2.24 2.4 2,3 
Slovaks: average results 3 -4 2,04 2,07 2.23 2.12 
Roma: average results 1 -2 1.48 1.68 1.67 1.74 
Roma: average results 3 - 4 1.57 1.53 1.59 1.66 
Roma repeating year 1.17 1.35 1,04 1.14 
Roma who have not repeated year 1.75 1.78 2,06 2,03 
Pupils from well-off families 1.73 1.9 2,37 2.2 
Pupils from average conditions 1.93 2.27 2,31 2.27 
Pupils from poor conditions 1.76 1.78 1.75 1.81 
Total sample (without non answers)  1.87 2.12 2.20 2.17 

 

‘Many people appreciate me’ 

There are significant differences in the rate of approval of this statement among both ethnic 
and gender groups. Roma pupils have strongly agreed three times as often (31%) as Slovak and 
Hungarian pupils.  The highest rate of strong approval is again among Roma boys: yet 42% of 
Roma boys strongly agree that many appreciate them in comparison to 12% t of Slovak and 
15% of Hungarian boys. Though Roma girls show less strong self-regard in this relation as 
Roma boys, they have bigger share of strong approvals than Slovak and Hungarian girls have.  

School results are not related with Slovak pupils’ approval of this statement either. On the other 
hand, Roma pupils with better school results have slightly higher share of strong approvals of 
this statement than Roma pupils with worse school results (40% and 27.5%), however, total 
agreements do not differ between these two groups. 

Also this statement has received much higher strong approval from Roma pupils who 
sometimes repeated class than from those who have not been kept behind (44% and 27.7%). 
Similarly to pupils that have repeated class, pupils who attend ‘weak’ schools more often than 
pupils attending standard schools or strong schools express strong approval with this 
statement.  
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‘I think I look good’ 

12% of Slovak, 16% of Hungarian and yet 31% of Roma pupils have strongly agreed with this 
statement. Gender differences are however equally significant.  Slovak boys almost twice as 
often as Slovak girls have strongly agreed that they look good (15% and 9%) and Roma boys 
has three times more often than Roma girls strongly agreed with this statement (48% 
and 15%).  

Regular family monthly income: 44% of Roma pupils from families without regular monthly 
income strongly agree (and next 40% somewhat agree) that they look good. Only 17% of 
Slovak pupils in the same situation strongly agree with this statement.  

As it can be expected, school results are not related with Slovak pupils’ approval of this 
statement. Slovak pupils with different school results do not differ in level of their approval of 
the statement that many appreciate them. Relation between school results and approval of one’ 
hood looking is equally missing among Roma pupils.  

On the other hand, this statement has been strongly approved by 52% of Roma pupils that have 
ever repeated class contrary to 21% of the Roma pupils without such experience. Significantly 
higher satisfaction with one’s look among older pupils can also result from more positive 
experiences with appreciation of their own attractiveness.  

Pending query is still how to explain significant differences in the ways Roma pupils, comparing 
to the Slovak (and partially Hungarian) pupils respond to the questions concerning self-regard. 
At this stage of research, when we lean against standardised questionnaire data almost solely, 
we cannot make strong conclusions about sources of these differences. It seems that Roma 
pupils tend to use the questionnaire as a space for self-affirmation or for the affirmation of a 
positive self-concept much more often than pupils from other ethnic groups However, it seems 
to us that secret of Roma higher engagement in self-affirmation practices self-regard 
demonstrated by their answers to this part of the questionnaire need not reside in some 
‘external’ and ‘tangible’ resources they– contrary to Slovak and Hungarian pupils – have at their 
disposal and we have to look for. Already in the previous parts, we have observed Roma pupils’ 
tendency to value things more positively or to prefer positive answers. Roma pupils’ ‘habitual’ 
stressing ‘bright sides of life’ calls for sort of participant’ ‘validisation’. We have used the 
chance to launch it during the third way of the survey70. Roma pupils we have asked to help to 
explain the query of the difference in self-regard of Roma and Slovak pupils do not hesitate 
with answer. They told us (with open joy) that our finding is ‘exact’ as they themselves saw that 
Slovak pupils had rather weak and fragile self-regard. Of course, this validisation, though it is 
valuable, does not make the query straighten out.  

On the other hand, we have begun to thing that the part of this query could be our academic 
condition and specific biographical experiences that excessively value school (scholar) 
performance as sort of self-esteem .. However our recent interviewing that was more focused 
on how Roma pupils cope with bad school results and teachers’ reproaches has brought a clear. 
There are suggestions that Roma children actually learn from each other to manage bad school 
results without (or with as least as possible) losses on self-esteem and that they are 
‘acculturated’ to these practices at the beginning of the second stage of the primary school. The 
get more opportunity for such practices as in this period of their school, they have been partly 
‘released’ from the school system surveillance (the afternoon school clubs where pupils make 

                                                
70 October – November 2009 
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homework and are engaged in various education and leisure activities is only designed for 
pupils from their first to four class) and as they are rarely involved in organised extra-curricular 
activities they have been probably much more drawing on the peer-group knowledge than to 
any other socialisation practices. However, examination of Roma pupil peer-group stock-of-
knowledge and acculturation practices are still the task ahead.   

Higher self-approval among pupils without resources has also more universal explanation. It 
suggests the relevancy of Snow’s and Anderson’s framework to the study of identity work based 
on their research of identity practices of homeless people (Snow – Anderson 1987). Snow and 
Anderson followed Goffman in assumption that the face (understood as personal esteem), is 
enhancement, preservation, etc. is the crucial and universal aspect in all human encounters. For 
that account – and contrary to widespread psychological assumptions theories such as those 
embodied in Maslow’s hierarchy of human needs - they assume that people living in material 
deprivation are as much as affluent people engaged in protecting and enhancing their self-
esteem. As the former are deprived of most common tools of personal identity building such as 
procurement and arrangement of physical setting, personal appearance and selective 
associations with other persons and groups that can enhance and prove one’s value, they are 
essentially dependent on verbal construction and assertion of personal identities. It seems that 
similarly to homeless people studied by Snow and Anderson Roma pupils71 also have to pursue 
the identity talk as the ”main avenue to construct, assert and maintain desirable personal 
identities, especially if these personal identities are at variance with (their) generalised social 
identity” (Snow – Anderson 1987: 1348).    

 

Non- answering as identity issue 

If we look on non-answering from the perspective of identity work, we can assume that 
admitting ‘do not know’ is more in risk of humiliating that simple skipping problematic issue. 
Roma pupils who have repeated class are apparently more engaged in positive self-assertion in 
answering to these questions than other (Roma pupils) and they are also those who more often 
omit this question than do Roma pupils that do not have this experience. (for instance even 
ten time more: 32% and 2.1%). Those who have never repeating class more often respond ‘do 
not know – and they are apparently less prone to think that it is a sort of humiliation to answer 
this way (0 and 23.4%).  

 

 

5.2 Feelings related to ethnicity 
In this part, we examine personal experiences of pupils of different ethnic origin they have with 
their ethnic identities. Similarly to previous parts, we also consider socio-economic conditions 
of pupils’ families and their experiences from school as we suppose they might have impact  on 
their feeling related to ethnic identity imputed to them. However, as often in this survey, our 
analytical plans have been faced with small sample problems such as insufficient saturation of 

                                                
71 It is important to recall here that more than 60% of Roma pupils in our sample live in families on social 
assistance (without regular monthly income sufficient to protect household against poverty) and that 40% of 
these pupils have been kept behind.  
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variants of important variables. For the same reason, all three level cross-tabulation are 
excluded for Hungarian pupils.   

 

Table 25: Feelings related to ethnicity among Slovak, Hungarian, and Roma pupils (%) 

It happened Never felt such 
feeling 

I do not 
remember 

Missing 
answer 

Have you ever experienced  

S H R S H R S H R S M R 
Pride because of your ethnic origin? 62 34 54 13 24 16 23 38 26 2 4 4 

Sense of solidarity towards those with 
the same ethnic origin? 57 50 55 10 26 18 31 18 20 2 6 7 

Discomfort because of your ‘ethnic 
origin’? 

14 24 21 63 44 46 20 26 24 2 6 8 

That it was better to hide your ‘ethnic 
origin’? 

5 10 12 78 82 66 15 4 15 2 4 7 

Note:  Slovak (S), Hungarian (H) and Roma (R) pupils (%) 

 

Table 25 shows the distribution of answers to five questions about possible experiences related 
to ethnicity. With exception of curiously low approval of Hungarian pupils that they have 
sometimes experienced pride because of their ethnic origin,72 there are not striking differences 
(that is, of more than 10 percentage points) in the shares of Hungarian, Slovak and Roma pupils 
having certain sort of ethnic experience. Half and more pupils of all ethnicities have sometimes 
experienced sense of solidarity towards those with the same ethnic origin, and only small 
shares of them (however each tenth among Hungarian and Roma pupils) have felt that it would 
be better to hide their ethnic origin. However, difference between 5% of Slovak pupils and 12% 
of Roma pupils wishing sometimes to hide their ethnic origin is statistically significant.  

It is noteworthy that Roma pupils’ non response rate is higher considerably lower than it is in 
case of questions concerning with many other topics. Possibly these questions are felt less 
personal or, on the other hand, more obvious.   

Groups average cover gender and other differences within-the-group differences. In case of 
pride because of ethnic origin there are for instance significant differences between Slovak boys 
and girls. Former have significantly more frequently experienced the feeling of pride than 
Slovak girls (72% to 52%). They also experienced that considerably more often than Hungarian 
and Roma boys (72% to 44% and 49%). Contrary to that, Roma girls remember the feeling of 
pride most frequently (59%) of all girls (Slovak but this difference is not statistically significant. 
We can however speculate that that the opportunities for experiencing ‘ethnic’ pride might be 
‘gendered differently within different ethnic groups. For instance, collective sports such as 
football or ice hockey that offer strongest feelings of ethnic pride in the present era have still 
male audience more typically. This might explain higher share of experiences of this type among 
Slovak boys than Slovak girls. On the other hand, schematic linking of positive Roma identity 
with dance and signing as well as the fact that the most famous Slovak (or Czech) Roma are 

                                                
72 There is no logical explanation for this difference, so contradicting not only to common assumptions about 
higher pride of Slovak Hungarians on their Hungarian ethnic origin, but also to the responses of Hungarian pupils 
to next questions concerning their ethnic identity. The difference has neither emerged due to possible differences 
in translation. There is but speculation that some words of the questionnaire (based on original Hungarian-
Hungarian translation) might sound strange in Slovak-Hungarian milieu in Krásne.  
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female singers such as 2008 pop-idol winner Vierka Berkyová can facilitate more feelings of 
pride among girls (however, it is a bit speculation as there is not statistically significant 
difference between Roma girls and boys in relation of pride in their ethnic origin).     

We also observe striking gender differences are in experiences of solidarity. Among all the 
groups, Roma girls most often remember experience of ethnic solidarity (so much as 74%). 
Contrary to Roma girls, Roma boys remember such experience the least often among all the 
groups (36%). Possible explanations for this difference rest again in possibly different 
opportunities for boys and girls to have such experiences. Girls that are still more bound to and 
more intimate with the duties of family/household life and life in neighbourhood than boys are 
and could have had more experiences with mutual assistance, protection, personal sacrifices, 
etc. However, such explanation is a bit in risk of promoting gender stereotypes about female 
and male roles in family life. Possibly, it also might be that the very Slovak translation of the 
word solidarity by not very frequent word73 has sounded quite emotionally and ‘womanly’ for 
Roma boys to admit to have had this sort of experience.  

Responses to the question concerning feelings of discomfort because of one’s ethnic origin 
suggest that Slovak girls are protected from these kind of feelings the most (65%), followed by 
Slovak boys (61%) and by Hungarian and Roma girls (57% and 56%). Hungarian and Roma boys 
more often have to deal with the feeling of discomfort due to their ethnicity. Only 33% of them 
have never experienced feeling of discomfort because of their ethnic origin. Hungarian boys 
refer two times more often to the experience of discomfort on ethnic basis than Slovak boys 
(29% to 16%). The rate of Roma boys who have had such experience is similar to those of 
Hungarian boys (24%). Of course, on the basis of these answers we cannot know what kind of 
discomfort pupils could have experienced and how often such experience occurs. However, if 
we look how those pupils, who indicate experience of discomfort on ethnic basis, answer to the 
question on effects their ethnic origin (see Table 27 for the distribution of responses among 
Slovak, Hungarian and Roma pupils) we see interesting differences among Roma and Hungarian 
pupils. If 42% of Hungarian boys who remember experience of discomfort on the ethnic basis 
say that their ethnicity plays mostly positive role in their life, only 13% of Roma pupils that 
share the experience of discomfort make the same assessment. The most typical answer in this 
group of Roma pupils is that they do not know to answer (37%). and ‘do not know’ (37%). Only 
8% of Hungarian pupils (one pupil in fact) say that that the effect of their ethic origin on their 
life is mostly negative. No one of Roma pupils with experience of discomfort says this.  

When asked whether they have ever felt that it was better to hide their ethnic origin, the 
majority of pupils have claimed that they have never experienced such a thing. In this case, the 
highest degree of dissociating oneself from a need to conceal one’s ethnicity was found among 
Hungarian girls: as much as 91.3% denied having such a feeling. Roma boys and girls answered 
to this question almost identically: 68% of them denied having this experience. However, non-
Roma pupils declare not having this kind of feeling in a higher rate. On the other hand, 12% of 
Roma boys and 13% of Roma girls have already experienced this feeling.74 We have tried to 
find if there are some conditions and aspects of life in which the Roma pupils with and without 
such experiences have differed. Our attempt has not resulted in any plausible explanation. 
These two groups of Roma pupils do not differ significantly in any conditions we assume to 

                                                
73 Hungarian girls remember experience of solidarity as often as Slovak girls (56% and 55%). Difference in the rate 
of solidarity experiences between Hungarian and Slovak boys is higher (44% and 59% respectively. In general, 
however, boys and girls experience a sense of solidarity in similar rate (55% and 58%). 
74 There are eight pupils in total.  
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have some impact on available interethnic experiences. They differ neither by school 
performance, nor by education of their parents and regularity of family monthly income. They 
do not differ by the quality of schools they are enrolled in and by the share of Roma students in 
those schools either. The only difference is that majority of pupils that admitted to have had 
the feeling that was better to hide one’s ethnic origin have still been at standard primary 
schools (67%).  

 

The effect of ethnic origin on pupil’s life 

Table 26 comprises responses to the question that approaches ethnicity from a less momentary 
perspective than the previous ones. We see that the share of students who claim that their 
ethnicity affects their life in „mostly positive’ way is significantly smaller than the proportion of 
those who report that they have already experienced a feeling of  
pride on their ethnic origin. Similarly, the answer that the ethnic origin affects pupil’s life in 
mostly negative way has been chosen significantly less often than the answer confirming that 
the pupil has already felt discomfort due to her ethnicity and has had the feeling that it was 
better to hide their ethnic origin. It makes sense, since the question talks about a more 
permanent rather than about a single experience.  

Roma boys and Hungarian and Roma girls have chosen the ‘mostly positive’ answers two times 
less often than Slovak pupils do. The low percentage of negative answers among all categories 
and almost a half (46%) of Roma boys who avoided the answer to this question (I do not know, 
missing) is rather striking. It certainly distorts possibility to compare direct answers to this 
question. 

 

Table 26: Effect of ethnic origin on pupil’s life  

 Mostly 
positive 

Mostly 
negative 

Sometimes positive, 
sometimes negative 

Does not play 
any role 

I don’t 
know, 

missing 

Total 

Slovak pupils 46 2 7 27 18 100 
Roma pupils  19 1 19 26 36 100 
Hungarian pupils 34 2 24 22 16 100 

Slovak 50 2 5 22 21 100 
Hungarian 44 4 22 15 15 100 
Roma 15 3 6 30 46 100 

Boys 

Together 44 2 7 23 24 100 
Slovak 42 2 9 31 16 100 
Hungarian 11 0 26 30 22 100 
Roma 21 0 28 23 28 100 

Girls 

Together 37 1 14 30 17 100 

 

Due to the lack of a sufficiently big sample, we cannot compare ethnic experiences of pupils 
who differ in their overall evaluation of how ethnicity affects their lives. Our sample consists of 
19 Roma pupils who claim that ethnicity does not play any role in their lives, 21 of those who 
answered ‘I do not know’ and 13 of those who reported explicitly positive effect as well as of 
those who ascribed their ethnicity a „mixed’ effect. Though these numbers are too small we 
have tried to examine if and how pupils with differing experiences of impact of ethnicity on 
their lives also differ in some substantial characteristics. To our surprise, we have found that 

 83



parents’ education, regularity of family income and pupils’ school results, as well as the type of 
school (quality of school and share of Roma pupils in school) do not have any relationship with 
Roma perception of effects of ethnic origin on their life.  

 

Bases of intimate relations  

Examining pupils’ ideas about the things that contribute to friendships and partnership can also 
trough some light on their understanding of place the ethnic origin in their lives. Pupils had to 
assess importance of various things for the friendship, for dating and for successful marriage. 
These are similar social background; living in the same neighbourhood; the same taste; the 
same way of thinking; belonging to the same religion and being of the same ‘ethnic origin’. Our 
data suggest that the most stressed ‘buttresses’ of friendship are similar social background, the 
same ethnic origin and living in the same neighbourhood. Tables 5-2 and 5-3 in the Annex 
comprise distribution of answers about their importance among Slovak, Hungarian and Roma 
pupils.  

Apparently, the most striking feature of both the tables is significantly higher non-response 
rate of Roma pupils to both set of questions. One can also suspect that besides skipping 
unpleasant or boring or too complex questions Roma pupils also tend to tick or ‘circle’ the first 
positive answer in the row. As a consequence, in spite of their decimation by non-responders 
Roma pupils have the biggest share of those who emphasise the importance of ethnic identity 
and similar social background for both marriage and friendship.  

However, as it has been suggested, Tables 5-2 and 5-3 in the Annex present only the selection 
of the assessed items. If we look at other, not included items, it becomes clear that suspicion 
that Roma pupils filled questionnaire quite mechanically is not well grounded. Let us look on 
two assets of friendship that are generally valued: same way of thinking and the same taste. 
Though the issue of same way of thinking seems to be more ‘hand to hand’ and daily 
experienced aspect of friendship, there is still high rate of non-responses among Roma boys 
(21%) and Roma girls (10%).75 Variation of responses to this question is very similar among 
Roma and Slovak boys and girls. On the other hand, there is suspiciously lower share of answers 
‘it very often plays a role’ among Hungarian boys and girls (15% a 13%) in comparison to the 
sample average (30% - 33%)76.  

 Slovak boys have highest share of those who think that the same taste very often plays a role 
for friendship: 29% of Slovak, 11% of Hungarian and 18% of Roma boys say this. The shares of 
the girls of all ethnic groups who think the same are rather similar (19% in average say ‘the 
same taste very often plays a role’).   

In conclusion we would like to emphasise that though Roma pupils highlight the importance of 
the same ethnic origin most of all pupils, they stress the importance of good looking partner 
more often. If the same ethnic origin of partner is very important or has some importance for 
43% of Roma pupils, good-looking partner is important for more than 73% of Roma pupils. 
Certainly, it is difficult to estimate how elaborated, well-though or haphazard are responses of 

                                                
75 We have still to check if non-responded Roma pupils are not associated with very specific school or its type.  
76 The difference is not caused by different translation, we have made repeated checking with Timea Kardos, native 
speaker and our colleague in the community field work. She suspects that the problem might be ability of Slovak 
Hungarian pupils from weak schools to understand ‘fine Hungarian’.  
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pupils to questions of this sorts. We however think that ambiguity is quite common in such 
questions and it is not limited to this age. Also for this reason we avoid making inferences  
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 6. Ideas about adult life 
 

 

In this chapter we describe pupils’ aspirations and ideas about adult life. Our aim is more or less 
descriptive here. As experiences from the field suggest for not a few children questions 
concerning one’s idea about adult life turned to be challenge to start to think about these 
topics. Many responses might have been far from being reflections of pupils’ more or less firm 
ideas about futures. They are emergent, not yet enough crystallised realities. There is then risk 
of forcing upon it and imputing it structural characteristics that they have not. Therefore, we 
think that it is sufficient and still important task to describe this emerging ‘landscape’ of pupils’ 
ideas about future. Even simple description can be useful comparative background for the 
future analysis of the community study materials, especially in-depth interviews with Roma 
pupils.  

Besides this crucial mapping effort, we will time from time examine possible reasons for 
variation of pupils’ ideas about future. We will examine ideas about the place where they live, 
their family, work, desires, fears, and other factors in relation to pupils’ ethnic self-
identification, gender, and socio-economic conditions of their families, school performance and 
by type of school they attended. We have assumed that favourable socio-economic conditions 
and positive self-regard could have a positive impact on pupils’ ideas about adult life. In other 
words, we assume that pupils with more favourable family background and better school results 
will show more optimism, courage, and higher aspiration in their plans for adult life. 

   

 

6.1 Compared to your present situation, how will you live in your adult life? 
The last survey question can be considered as measuring pupils’ trust in the future or their 
optimism. Pupils could choose from three answers: better, the same or worse (besides ‘do not 
know’). However, not a few children from all school types demurred at this question and asked 
why we included a question that ‘is not valid’ as it cannot be answered since ‘nobody can 
predict what will happen in five or ten years’77.    

So it was surely not because of survey fatigue that more than one third of pupils (40% boys and 
almost 35% girls) did not answer this question. As usual, pupils with worse school results have 
slightly more non responses. 

As we have assumed that ideas and plans concerning future could draw their strength from (or 
could be debilitated by) specific material or biographical conditions, we have examined various 
aspects of pupils’ situations to find out what could matter more for optimistic views about 
future.  

                                                
77 It is interesting that an objection regarding ‘a lack of validity’ was raised at a weak (vocational) school. My 
answer (zk) was that I agreed with their objections and that in my view ‘I do not know answer’ is probably the 
most correct one but at least this answer should appear at skipped question is difficult to interpret.  It is possible 
that my open agreement with the objection raised at this school helped to legitimate ‘do not know’ answer that 
had been avoided in previous questions. .   
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We have found that girls turn out to be slightly more optimistic than boys, since 46% girls (in 
comparison to 33.3% boys) say that they will live better in their adult life than now. Roma 
pupils are more optimistic than Slovak pupils (51% and 39%). On the other hand, in comparison 
to Roma pupils, Slovak pupils say that they will live at the same level as now twice as often 
(13% and 22%). Certainly, noting this relation is far from the explanation.  

Roma’s optimism gives ground to assumption that was formulated aptly by Vera Messing, 
“maybe this is not pure optimism: they live under such destitute circumstances, that they can 
only imagine better” (Messing 2009). However, there is good reason to consider the answer 
‘living on the same level’ as to be optimistic too. Such self-assurance assumes, after all, one’s 
capacity to sustain present standard of life and sustainable development is optimistic concept 
indeed. After such extension of understanding of optimism, the differences between Slovak and 
Roma pupils disappear. Nonetheless we continue in examination of factors that could influence 
pupils’ prospects of future. To our surprise, there are but slight and statistically insignificant 
differences concerning shares of optimistic answers between pupils from families without 
regular monthly income and those from families that have such income. If we count up ‘better’ 
and ‘sustainable’ responses then pupils from families with regular income have even more 
optimism about future. It means that experienced misery is not the sure ground for optimism 
about future. 

Our next important assumption is that pupils with better school results have reason to be more 
optimistic about future as good students have more chance to get good job and have a good 
living standard. However, we have found that school results do not have a relation to pupils’ 
optimism about their future (understood narrowly here). At most they are related with the non-
response rate. At the same time, there are strong gender differences in this relation. There is not 
a statistically significant difference in the rate of optimistic responses among the boys 
distinguished by their school results. However, girls with better school results are significantly 
more optimistic than those with worse school results (49% and 37%). Simultaneously, Roma 
pupils with better school results are more optimistic about their future about their life in 
adulthood than are Slovak pupils with the same school results (57% and 41%). In addition, they 
have a significantly lower non-response rate (including ‘do not know’) in comparison to other 
categories of pupils broken down by ethnicity and school results.  

As our examination has not succeed in finding aspects of pupils’ present situation that could 
explain why for instance gender has significant impact on different levels of optimism in 
concern to pupils’ future, we have turned to ‘future’ for looking for answer. In the introduction 
of this chapter we have expressed the assumption that more or less significant part of 
responses concerning pupils’ future could be rather of ad hoc, emerging nature than well 
considered and deliberate. However, the part might be such. It could be then that a piece of 
explanation of sources of optimism can be found in next responses concerning future and that 
one’s trust in future is embedded in and draws from network of ideas about one’s future.  

This assumption actually holds. We have found that optimistic expectations about future 
(‘better’ and ‘sustain’) are strongly related to two ideas of pupils about future: ideas about their 
job and ideas about their place of living in future. 53% of those who believe they will live 
better plan to do white-collar jobs (and 44% of those who believe to live on same level) 
contrary to 32% of those who do not know how will they live in future. Moreover, 48% of 
those who do not know this do not have idea about their future job either. In total, 70% of 
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those who already know they would like to do white-collar jobs are optimistic about their 
future.78  

The next strong association of optimism is with the type of desire pupils have about their future 
place of living. 49% of those who wish to live abroad believe that they will live better than now 
and the next 20% think that they will live on the same level. One third of all those who think 
they will live better wish to leave Slovakia and live abroad. Small bunch of those wishing to live 
in the capital concentrates among optimists almost totally.  

These findings suggest that observed optimistic prospects of pupils rather draw on their ability 
to have ideas about their future life that are themselves the warrants and sources of 
opportunities than on various aspects of their present situation.  

 

 

6.2 Where would you like to live as an adult? 
Table 27 comprises responses of Slovak, Hungarian and Roma pupils to the question about 
desirable place of their living in future. It gives evidence of considerable variation of responses 
among the ethnic groups and also among genders within the ethnic groups. The most frequent 
answer of Slovak pupils to the question about a desirable place to live in adulthood is ‘abroad’ 
(27%) and ‘do not know’ (26%). The less frequent answer is ‘in the capital’ (2%). ‘Another town 
in Slovakia’ was chosen seven times more often than the capital.  

 

Table 27: Desirable places of living in adulthood (%) 

 Same 
neighbourhood 

Same locality, 
different 

neighbourhood 

Another 
town 

Another 
village 

In the 
capital Abroad* Do not know + 

missing Total 

Slovak all 15 11 17 1 2 29 26 100 
Hungarian all 30 4 10 10 4 14 28 100 
Roma all 18 4 7 11 0 23 38 100 
Slovak boys 21 11 12 2 1 21 31 100 
Roma boys 18 3 6 3 0 27 42 100 
Slovak girls 9 11 21 1 3 36 21 100 
Roma girls 15 5 8 18 0 21 33 100 
Sample ** 17 9 15 4 2 27 26 100 
* We merged responses concerning living abroad. ‘Abroad: in the country where my ancestors came from’ was 
chosen by a small number of students. No Hungarian pupils chose this option, as their ancestors lived in Krásne 
district), but some Roma pupils did. They mentioned Czech Republic as such country.   
** Total sample does not comprise missing responses = 496 respondents) 

 

Living abroad does not attract pupils living in villages and towns evenly. To our surprise, and 
contrary to our expectation that those living in areas with fewer opportunities would more tend 
to choose living abroad, pupils living in villages wish to live abroad less frequently than pupils 
from town centres or from the outskirts (17% and 29% or 32%). In comparison to the sample, 

                                                
78 Pupils who have already known that they would like to do blue-collar jobs are similarly (66%) however their 
share in the sample is optimistic more than three times smaller than those aspiring to white-collar jobs so they do 
not contribute to overall level of optimism so significantly. 
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villagers more frequently wish to stay in the same neighbourhood (20%) and in another village 
(6%).  

Contrary to our expectation, pupils from the town Krásne, which has been faced with a lack of 
jobs and high unemployment levels for almost two decades, plan to live ‘in the same 
neighbourhood’ slightly more often than pupils from Hrdé (21% and 14%) and they less 
frequently wish to move to a different neighbourhood in the same locality (5% and 13%). 
Pupils from Krásne also less frequently wish to live abroad than pupils from Hrdé (24% and 
30%), but this difference is not statistically significant. The type of school (strong, standard, 
weak) which the pupils attend does not have impact on their wish to live abroad.  

The living standard of pupils’ families seems to have an impact on pupils’ ideas about where to 
live in future, though the differences are not statistically significant. There is, however, a 
positive relation between living standard and the pupils’ wish to live abroad in adulthood: 
pupils from well-off families have a significantly higher interest in living abroad than pupils from 
poor families (37% and 19%). Pupils from extended families (two parents and three or more 
children) wish to stay in the same neighbourhood more frequently and pupils from two parents 
and 3 or more children and from one parent family with 1 – 2 children choose this place less 
frequently.  

Older pupils (born in 1992 and before) less frequently (below the average) wish to live abroad 
(16%). However, even 16% is not low share. They are mostly pupils of the vocation technical 
school in Vážne living in villages of the Krásne district. It is possible that it is mainly the lack of 
information about opportunities and ‘examined’ tracks that lower their ambition to leave for 
abroad (up till now). There are rather strong gender differences, and differences related to the 
pupils’ school results, in terms of where they would like to live. Boys wish to live in the same 
neighbourhood twice as often as girls (22% and 11%), and they wish to live abroad (22% and 
32%) and in another town (10% and 19%) significantly less often than girls. No significant 
gender differences are observed in terms of which pupils would choose to live in the capital. 

As we have already suggested, the relation between school results and where pupils would like 
to live is gender-mediated: the boys with worse school results are the biggest stay-at-homes. 
More than 30% of them wish to live in the same neighbourhood they are living in now (in 
contrast, the same neighbourhood as the future place of living appeals to only 20% of the boys 
with good school results. School results are mainly related with girls’ wish to live abroad: living 
abroad is the choice of 36% of girls with good school results and 19% of girls with worse 
school results.79 Ethnicity is similarly related to genders’ wish to live abroad: 36% of Slovak 
girls and 21% of Roma girls wish to live abroad. On the other hand, Roma boys wish to live 
abroad slightly more often than Slovak boys (27% and 21%). 

Interrelationship between the present places of living, school results (mediated by gender), 
ethnicity (mediated by gender) and wish to live abroad suggests that there are at least two 
different types of migration plans among the pupils. These two different patterns correspond 
with two prevailing patterns of migration from Slovakia. On the one hand, the significantly 
higher interest in living abroad of girls with excellent school performance and pupils from Hrdé, 
the town with better opportunities, corresponds to the brain drain model of migration or 
migration of enough mobile groups that can plan and shapes their lives ‘on globe scale’. On the 
other hand, the higher interest of Roma boys to move abroad closely corresponds to the 

                                                
79 There is also a significant difference in the share of ‘do not know’ answers: girls with worse school results 
answer ‘I do not know’ twice as often as girls with good school results.  
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outflow of Roma from the areas of the country that are in more or less chronic economic 
depression for two decades.  

 

 

6.3 Work 
First it should be noted that the question ‘What type of work would you like to do in your 
adulthood?’ was not answered by more than one third of pupils. Non-responses (including ‘do 
not know’) are permanently included in the total sample. In this case it is absolutely necessary 
since their omission would create a picture of incredibly decisive children. 

 

Table 28: Type of work by ethnic origin and school performance (%) 

 Blue-collar 
job 

White- 
collar job

Type cannot be 
established 

Be in 
household

Do not know + 
missing answers Total 

Slovak pupils 9 49 4 1 37 100 (382)
Hungarian pupils 18 22 4 2 54 100 (50) 
Roma pupils 22 19 8 8 43 100 (74) 
Slovak pupils with 
better results (1, 2) 5 54 4 1 36 100 (298)

Roma pupils with 
better results (1, 2) 20 20 7 13 40 100 (30) 

Slovak pupils with 
worse results (3,4) 

24 31 6 1 38 100 (81) 

Roma pupils with 
worse results (3,4) 

25 18 10 5 43 100 (40) 

Sample 12 42 5 2 39 100 

 

Differences among ethnic groups in the pupils’ orientation toward blue or white-collar jobs are 
also significant. If Slovak boys plan to have blue-collar jobs twice as often as Slovak girls do, 
they still aspire to these jobs half as often as Roma boys or girls. The option of staying in the 
household was chosen by 0.8% of Slovak boys and girls, 2% of Hungarian pupils and 8.3% 
Roma pupils. Differences between the share of Roma boys and girls that plan to stay in the 
household are not significant. All Roma pupils who have chosen the ‘household option’ live in 
Krásne.  

Slovak pupils from Hrdé plan to do white-collar jobs almost as twice as often as pupils from 
Krásne (54.5% and 28.5%) and wish to do blue-collar jobs two and half times less frequently 
(6.2% and 16%). Significant differences in orientation toward blue-collar and white-collar 
professions among pupils from both towns reflect and reproduce the occupational structure of 
the pupils’ parents to a certain degree (see Chapter 1 and 2). The size of the household has an 
insignificant relation to job selection.  

The gender difference in orientation toward blue-collar and white-collar jobs can hardly be 
overlooked. 50.8% of all girls in the sample and 34.4% of all boys hope to work in white collar 
jobs. However, this gender difference only exists among Slovak pupils.  

Gender differences among Slovak pupils’ orientation toward white collar jobs do not decrease if 
only boys and girls with better school results are compared (40.1% boys and 54.2% girls). On 
the other hand, Slovak boys with good school results are not more prone to select blue-collar 
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jobs. They only have more missing responses or ‘do not know’ responses or even ‘to be in 
household’ responses (3% boys and 1% girls with better school results).80 Roma girls hope to 
have white-collar jobs only slightly more often than Roma boys.  

Most striking difference is however the one between ambitions of Roma and Slovak pupils with 
similar school results to white collar jobs. Table 28 suggests that Roma pupils with excellent 
school results aspire more than two times less to white collars jobs than Slovak pupils with the 
same school results. This difference can be partly attributed to the fact that 70% of Roma 
pupils with excellent school results attend weak schools and the half of excellent Roma pupils 
attend special elementary school and vocational schools. However, if we control factor of 
school and only compare the job aspirations of Slovak and Roma pupils with excellent school 
results who attend standard elementary schools we still observe the difference: white-collar 
jobs are the aspiration of 56% of Slovak pupils and but 33% of Roma pupils (more than 50% of 
Roma pupils do not know in comparison to 33% of Slovak pupils). High share of do not know 
answers of excellent Roma pupils at standard elementary schools (but not necessarily standard 
in sense of quality) is noteworthy. This finding complements the findings about lower 
stimulation of Roma pupils during their school choice by their families that have been 
presented in the Chapter 3.2. This finding might also signal a not enough sufficient attention 
and support of Roma pupils in thinking and planning their future81.  

The impact of structural conditions on job aspiration is obvious: parents’ status and the quality 
of housing conditions have a significant relation to pupils’ ideas about a future job. If only 15% 
of the pupils living in destitute housing conditions and 13% of those from the low status 
families wish to do white-collar jobs, the share of pupils wishing to do white-collar jobs 
becomes proportionally stronger as family status and housing conditions improve. More than 
55% of the pupils from upper status families and 55% of the pupils living in very good housing 
conditions wish to have white collar jobs in future. (See Table 6-1 Annex) 

 

Job continuity and mobility  

Continuity and mobility has been determined by comparing parents’ jobs to those which pupils 
aspire to. This operation was made during the coding. About 12% of pupils did not give 
sufficient information for such a comparison. 35% of pupils still do not know which type of job 
they would like to do in their adulthood. Roughly 43% pupils do not want to practice either of 
their parents’ jobs. About 5% of pupils want to do their father’s job, 4% their mother’s job and 
1% wishes to practice the profession which both of their parents share. Thus, less than 10% of 
pupils wish to continue one or both of their parents’ jobs. Boys are more often decided to 
continue their father’s jobs and girls the job of their mothers. This inclination towards job 
continuity does not differ among pupils living in towns or villages, or among pupils attending 
different types of schools. The share of pupils who did not respond to the questions that form 
the basis of this variable was several times higher among older pupils (born in 1992 and 
earlier): more than 60% did not give sufficient information. 

                                                
80 The ‘in household’ response by Slovak boys with better school results could also be intended as a joke: this 
interpretation seems to be plausible, especially since none of the Slovak boys with worse school results wish to 
stay in the household. On the other hand, 5.6% of Slovak girls with worse school results choose this option.  
81 Most of Roma pupils are enrolled on standard or weak primary schools. Those two pupils who are enrolled on 
strong schools and have excellent school results have both opted for white-collar jobs. 
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Mobility has also been determined by a comparison of the parents’ jobs with the pupil’s 
intended job. Within all ethnic groups, those whose mobility aspirations cannot be determined 
due to a lack of information dominate: 49% of Slovak students, 58% Hungarian students and 
54% Roma students. The difference between these groups is not statistically significant.   

Among pupils from all three ethnic groups, there is an almost identical share of those aspiring 
to upward mobility (Slovak: 20%, Hungarian: 20% and Roma: 23%), or to downward mobility 
(from 0 to 3%). 17% of Slovak pupils, 6% of Hungarian and 10% Roma pupils exhibit ‘other’ 
mobility patterns (for instance, completely different sorts of profession that are difficult to 
hierarchise). Hungarian pupils have highest share of those who are from lower status families 
and do not have upward mobility aspirations (16%) Low status children who do not aspire to 
higher positions amount to 5% of Slovak pupils and 10% of Roma pupils. 

Roma pupils differing by school results do not differ significantly in terms of their aspirations to 
upward mobility. No Hungarian or Roma pupils wish to preserve the good status of their 
parents; only Slovak pupils do (8%). All Slovak pupils whose job selection would continue their 
good family status are from Hrdé.  

Gender differences in the mobility patterns of Slovak and Roma pupils are similar. Besides the 
recurring fact that Slovak and Roma boys have a higher rate of non-response in comparison to 
Slovak and Roma girls, girls from both ethnic groups have a higher share of upward mobility 
aspirations than the boys have (Slovak girls: 23%, Roma girls: 31%, Slovak boys: 15%, Roma 
boys: 15%).  

Living standard: The lowest share of upward mobility aspirations has been found among Slovak 
pupils from well-off families (5%, Sample 21%). The share of pupils from the families with 
medium and lower living standard who have upward mobility aspirations does not differ from 
the sample average. As it can be expected, pupils from well-off families have highest share of 
those whose chosen job would preserve the good socioeconomic position of their parents (12% 
to 8% of the sample). 

To sum up, ethnic differences in mobility aspirations are rather low and they are mainly linked 
to the unevenly distributed option ‘to preserve good status of one’s parents’. Possibilities of 
analysing the mobility aspiration of ethnic groups according to various lines are restricted due 
to the high share of missing information.  

 

 

6.4 Family 
 

Type of partner relation 

We have asked pupils if they think they will live in marriage or in a permanent relationship. 
Pupils could choose from simple responses: yes or no or do not know yet. There are rather 
significant differences in the responses to this question among different ethnic groups: while 
73% of Slovak and 72% of Hungarian pupils think they will live in marriage or a stable 
partnership, only 60% of Roma pupils think the same. The lower share of Roma thinking that 
they will live in the traditional family is not because a higher share refuses it. It is rather due to 
a higher share of missing or ‘do not know’ answers. There are not any statistically significant 
differences in the shares of pupils who explicitly refuse the family model for their adult life in 
different ethnic groups.  
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There are some differences how respondents see their future family of life among the subgroups 
of pupils who differ by the type and size of their own families. Pupils from two parent families 
with three or more children and pupils from the one-parent families with 1-2 children say that 
they wish to live in permanent partner family less frequently than the sample average (67% and 
58%). 

The nuclear family or life with a permanent partner is the unambiguously dominated preference 
for pupils of all ethnic groups and differences among them are not statistically significant. Only 
3% of the sample (and 5% of Roma pupils) prefer an extended family. 

 

Would you like your partner to have a job? 

90% of the sample would like their partner to have a job. There are differences according to 
gender and ethnic lines: significantly more Slovak and Roma girls (SG 98%; RG 95%) agree 
with this option than do Slovak or Roma boys (SB 87% and RB 73%). However, though 
significantly less Roma boys approve of the idea of having an employed partner there are not 
many outright opponents of wife employment among them (6%). Nonetheless, three quarters of 
Roma boys support wife employment. For this reason we should restrain from speaking about 
the presence of a ‘more traditional’ marriage model among Roma boys. All the pupils who 
would like to be in the household themselves (half of them are boys and half girls) want their 
partners to have a job. 82  

There are slight differences according to the economic activity of mothers (pupils with an 
unemployed mother wish their partner to have a job less frequently: 85%) but they are not 
statistically significant.  

Would you like to have children? 

84% of pupils answer yes to this question. Responses differ only very slightly in different ethnic 
groups. The greatest approval is among Hungarian pupils (96%) and the lowest among Roma 
pupils (80%). There are some differences related to the age of the pupil83: 15-year-old and 
younger pupils are more often convinced that they wish to have children than 16-year-old, 17-
year-old and older pupils (89% and 79% and 78%) but the difference is not significant. There 
are no statistically significant differences among children from families with different socio-
economic status. Pupils from families with destitute housing conditions say less frequently that 
would like to have children (73% in comparison to 84% of the sample). Differences among 
pupils from families who differing according to living standard do not follow a clear pattern: 
pupils from families with a medium living standard plan children more frequently than pupils 
from richer or poorer families (87% in comparison to 76% and 79%). 

 

                                                
82 The derived variable ‘ideas about wife’s role’ role (MARRTYPE), which synthesises four basic variables, including 
Q61, seems to amplify the previous findings: cross-tabulation by ethnicity suggests that 62% of Slovak, 58% of 
Hungarian and only 41% of Roma boys want their wife to have a job According to this measurement tool, 49% 
Roma pupils have ‘unclear’ ideas about marriage and the position of women. It is the Steering committee’s task to 
reassess the calculation/syntax for this variable.  
83 We have constructed a new variable with the variant: born 1994 and later, born 1993 and born 1992 and earlier. 
Significant differences are found between the youngest and the oldest group in several areas.  
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Number of children 

The most popular choice is two children. It is the choice of 52% of Slovak pupils, 70% of 
Hungarians and 54% Roma pupils. The three child model is second most preferred choice (14% 
of Slovak pupils, 10% of Hungarian and 18% of Roma pupils.) The third most preferred choice 
varies among ethnic groups. If Slovaks and Hungarian prefer a one-child family (8% and 4%) as 
the third most preferred choice, Roma pupils choose a four-child family (3%) as the third most 
preferred choice. The fourth most selected choice of Roma children is ‘I do not want children’ 
(3%) and a one-child family is fifth (1%). 1% of Slovak pupils do not want any children, but no 
Hungarian pupils chose this option. 13% of Slovak, 10% of Hungarian and 15% of Roma 
children do not know the answer. The share of non-responses among ethnic groups is similar 
but, Slovak and Roma boys dropped this question more frequently than Slovak and Roma girls 
(Slovak boys 30%, Roma boys 27%; Slovak girls 17% and Roma girls 10%). These findings 
suggest that Roma pupils, in fact, are not planning to have significantly more children than 
other ethnic groups.  

 

 

6.5 Desires about adulthood 
In this section, we describe the responses to the open question about the most important things 
pupil would like to achieve in their adult life.84 Our undertaking does not aspire to be analytical 
for good reasons we have formulated in the introduction to this chapter. We only occasionally 
examine possible variations in desires among pupils differing by ethnicity and gender. We 
consider our original wish to determine whether different living conditions and the various 
capabilities of pupils have some impact on their desires concerning adulthood to be too strong 
and quite inappropriate for this sort of data.  

In our description we follow a set procedure for coding. On the basis of the proposed a top-
down coding procedure with 58 desires clustered in six groups85 we have constructed original 
variables anew. We have given each of the desires from the prescribed list the status of an 
‘autonomous’ variable. These new variables have only two variants: occurrence (at least one 
occurrence on the pupil’s ‘list’) and non-occurrence.86 

 

 General characteristics of desires  

Desires have also been coded according the agreed added classification of desires examining 
their realism and positive or negative ‘mood’. Realistic desires with positive mood clearly 
dominate in all ethnic groups (S: 65%, H: 60% and R: 68%). So called ‘childish’ desires are 
absent among Hungarian and Roma pupils are of negligible among Slovaks (0.5%). Differences 
occur in the extent of realistic desires aimed at avoiding something negative: no Hungarian 

                                                
84 Pupils were invited to mention at least three desires. This possibility was not fully used.  
85 We have added the desire ‘to finish school’ as it has been relatively frequently mentioned and does not seem to 
fit into any of the prescribed categories.  
86 As is known, the data processing designed by the coordinators allows the examination of the variability of 
desires and their specific clusters. Because of the relatively small frequencies in our sample and an insufficient 
saturation of subgroups, we decided to change our method of data processing by constructing new variables. Their 
syntax is attached to this report.   
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pupils, 3% of Slovak pupils and 11% of Roma pupils express such realistic desires with a 
negative mood. This is important difference but it is all we can say as frequencies are too small 
for analysis. Desires that resist identification only occur among Hungarian pupils (8%) and can 
be imputed more to researchers.   

 

Not answering 

Q65 has a normal non-response rate but it is one of the few questions (if not the only one) 
where the share of missing and ‘do not know’ answers is lower among Roma pupils than among 
Slovak or Hungarian pupils (16%, 28%, and 28%). The lower non-response rate by Roma to this 
question may be due to the fact that one of us who supervised the survey in classes dominated 
by Roma pupils prodded them to fill in this question.87 No pupil explicitly says that he/she has 
no desires connected with adulthood. 

 

Desire categories 

As expected, the 59 coded desires of six groups have been expressed with uneven frequency. 
The group chosen least frequently is the group of desires concerning the pupil’s own health. For 
instance, no Roma pupils have expressed any desires from this cluster. Desires from the cluster 
related to social contacts are also chosen very rarely. The most frequent desire from this group 
is the desire ‘to become boss’; however, it is only expressed by Slovak pupils (3%).  

General desires occur slightly more often, but even the most frequently mentioned desires from 
this group – health, happiness and respected social standing – are rarely mentioned by 5% of 
the pupils in the sample.88 Pupils of various ethnicities do not differ in mentioning general 
desires except the fact that Hungarian pupils mention the desire to be healthy (10%) and to be 
loved by others (6%) twice as often as Slovak or Roma pupils. 

The most frequently mentioned desires are the desire to have a good marriage/life partner 
(40%), a good job (38%) and good housing (16%). These belong to the three most frequently 
mentioned desire clusters: desires with material content, desires related to work and desires 
connected to family life. Of course, not all desires in these three categories are mentioned 
sufficiently often to be effectively analysed. Here we will examine differences only in the 
desires that have been mentioned by at least 10% of the pupils. Less frequented desires are 
examined only when significant differences occur among the responses of various subgroups of 
pupils.  

 

                                                
87 She has reasoned that it would be very awkward if a cross-national comparison would show that our children do 
not have any desires and that researchers would surely be interrogated as to why this is so and would be unable to 
explain it. So if these pupils answer the question, they help the researchers avoid this difficulty. 
88 There are no ethnic differences in those responses mentioning health and happiness, but girls mention health 
twice as often as boys (8% and 4%). Desire ‘to attain respected social standing’ is expressed by 6% of Slovak and 
Hungarian pupils and but only 3% of Roma pupils. 
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Table 29: Desires with material contents (%) 

d_21 – d_29 Slovak Hungarian Roma Sample 
Be wealthy 5.0 8.0 7 6 
Earn very well 2 2.0 1 2 
Earn decently 3 10 3 4 
Escape poverty  0.3 0 0 0 
Have/build nice house/apartment 16 6 26 16 
Have satisfactory standard of living 8 8 23 10 
Have enough money for travelling  2 0 0 1 
Other material desire  2 4 0 2 

 

Desires with material content 

The desire to have a flat/build a house is the most frequent desire in this category and is evenly 
mentioned by boys and girls and by pupils of different ages. There are also no differences in the 
rates of this desire among pupils living in villages and towns, attending schools of different 
quality, or among the pupils from families of different status and of different living standards. 
However, pupils from well-off families mention it more frequently than pupils from poor 
families (21% and 15%). On the other hand, if present housing conditions are compared, pupils 
living in destitute housing conditions wish to have a flat or house of their own most frequently 
(28%).  

The desire to be wealthy is evenly expressed by all ethnic groups, boys and girls and by pupils 
from families of all statuses. On the other hand it is significantly more frequent among pupils 
from well-off families (14%) than among pupils from families of a medium level or poor 
standard (5% a 3%).89  Pupils living in villages express this desire slightly more often than 
pupils living in town (8% a 4% and 3%) 

The desire to have a satisfactory standard of living (10%) is also a gender-blind desire. This 
desire is more frequently (above the average) expressed by Roma pupils (23). Those living in 
villages mention it more often than pupils living in towns. There are no differences among the 
pupils attending schools of different qualities.  

 

Desires related to work 

The generally formulated desire ‘good work’ (39%) is the most frequently mentioned desire from 
the cluster of desires related to work and the second most frequent desire in our sample. Table 
5-2 Annex shows basic support for individual desires from this cluster among ethnic groups. 
There are not any significant differences among Slovak, Hungarian and Roma pupils in 
mentioning this desire and neither are there differences among pupils of different ages, of 
different types of household, in families with different standards of living and different qualities 
of housing, among pupils living in towns, their centres or outskirts or in villages, in Krásne or 
Hrdé districts, or among pupils attending different types of schools.90 There are, however, 

                                                
89 Pupils from well-off families also more frequently express desires which are less frequented in general, such as 
the desire to earn decently (8%; Sample 4%)  
90 Pupils attending strong schools express the general desire to have a good job slightly less often than the sample 
average (34%; Sample 39%). In comparison to Roma pupils, Slovak and Hungarian pupils express several more 
specific desires related to work. However, these frequencies are too small to warrant more than the simple 
assumption that Slovak and Hungarian pupils can better articulate their desires concerning future work.  
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significant gender differences. Girls mention good work almost twice as often as boys (49% 
a 28%) and this holds true for girls from all ethnic groups. Statistically, the most significant 
variation is between Slovak girls and boys (48%; 28%) but gender differences among Hungarian 
pupils (52%; 26%) and Roma pupils (51%; 30%) are also significant.  

Work giving one prestige (8%) is the second most frequent work-related desire. It is expressed 
mainly and almost solely by Slovak pupils (10%). There are no gender differences in mentioning 
this desire91, however, pupils from upper status and upper-middle status families mention it 
almost twice as often as pupils from low status and lower-middle status families (10% and 9%; 
5% and 3%). This desire is mentioned more frequently by pupils living in town centre than by 
pupils living in villages (13%; 5%) and it is mentioned by older pupils (4%) and by pupils from 
resort schools (4%) at a rate below the sample average.  

Work providing a good earning (4%) is mentioned slightly more often by pupils from poor 
households (8%).  Roma pupils mention it more often than Slovak or Hungarian pupils (8%; 
4%; 2%). As Table 5-2 in the Annex shows Roma desires connecting to work are limited to 
instrumental function (to provide for life) and are but negligibly connected to self-fulfilling.  

Desire to finish school (14%) is mentioned evenly by all ethnic groups but Slovak girls mention 
it more frequently than Slovak boys (18% and 12%). Pupils from well-off families mention it as 
twice as often as pupils from poor families (22% and 11%). Interestingly, there are no 
differences among pupils from families with different status. Pupils born in 1994 and later 
mention this desire more frequently than pupils born in 1992 and earlier (17%; 10%). Those 
born in 1993 do not differ from the sample average. It is noteworthy that Roma pupils who 
have been kept behind have mentioned it less frequently than Roma pupils who have not (8% 
and 17%). Pupils from different types of schools and pupils living in towns and villages do not 
differ in terms of mentioning this desire.  

 

Desires related to family life  

The most distinctive desire in this cluster and the top desire in our sample is the loosely defined 
desire ‘good marriage,’ which also covers all kinds of permanent loving relations among 
partners. This desire is expressed by 41% of Slovak pupils, 39% of Roma pupils and 32% of 
Hungarian pupils. Girls dominate: it is expressed by 54% of Slovak girls and 44% of Roma girls. 
The age of pupils, the type of school they attend, whether they live in a village or a town, and 
their degree of self-worth have no relation with the occurrence of this desire. This desire is less 
frequently mentioned by pupils from poor families and low status families (30%; 31%).   

The desire to have children (10%) is mentioned more often by Hungarian pupils (14%) and most 
seldom by Roma pupils (7%). Boys mention it two times less frequently than girls do (6%; 
14%). The proportion of those expressing this desire does not differ among pupils attending 
schools of different qualities, from families with different social status, different standards of 
living, or among pupils with different degrees of self-worth. Other desires related to family life 
were expressed rather infrequently. Table 5-3 (Annex) shows basic support for individual desires 
from this cluster among ethnic groups. 

 

                                                
91 The family standard of living has a weak relation to the rarely mentioned desire ‘work facilitating social 
advancement’ which was partly erroneously coded as we had translated this code as ‘work contributing to personal 
promotion’. The latter is more frequently mentioned by pupils from well off families  (6%, sample 3%).  
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6.6 Worries and fears 
The next open question asks pupils about the three things that they fear or worry about the 
most. ‘Do not know’ was the only fixed possibility for response. Here too, the coding, as well as 
the method of data processing, was constructed in advance.92 Just as in our analysis of desires, 
we decided to work with newly constructed variables. We have given each of the prescribed 
fear codes the status of an ‘autonomous’ variable. These new variables only have two variants: 
occurrence (at least one occurrence on the pupil’s ‘list’) and non-occurrence. These new 
variables indicate only the presence or absence of a given type of fear, and they allow us to 
examine the levels of these fears in groups differing by various (structural and achievement) 
aspects. We cannot examine the ‘intensity’ of the fear (which could – supposedly - be inferred 
from a multiple occurrence of fears from the same category on a pupil’s list). As in other cases, 
we will examine possible variations in the types of fears mentioned by pupils differing in 
ethnicity, gender, family status and living standard and by degree of self-worth. Our aim is to 
find out if and how living conditions, experiences and achievements are related to a variation in 
fears and worries of pupils concerning their future. We examine only those fears and worries 
that are shared at least by 2% of the sample.  

I do not know (35%): More than one third of the sample did not respond to the question asking 
about fears or worries. Hungarian pupils responded significantly less often than the sample 
average (50%). Boys chose ‘do not know’ much more often than girls (43% a 27%). As a 
consequence of this, rather significant gender differences in the mentioning several fears have 
occurred. (However, the very holding of one’s tongue can also be taken as a pattern of expected 
gender specific behaviour). Pupils from families with different standards of living do not differ 
in their non-response rate about fears.  

 

Table 30: Occurrence of types of fear according to ethnic groups 

Type of fear  Slovak Hungarian Roma sample 
I do not know 34 50 34 35 
Fear of unemployment 31 20 26 30 
Personal health (fear from illness, injury, etc.) 19 16 26 20 
Failures in personal relations (losing friends, no 
success in marriage) 

18 8 12 16 

Other types of fears 13 12 15 14 
Material well-being (poverty, insufficient 
income) 

13 6 16 13 

Health of family members 11 4 8 10 
Family relations (divorce, conflicts) 8 20 4 9 
General fears (war, economic crisis, spread of 
hatred) 

6 4 0 5 

Economic crisis 3 0 0 3 
Being discriminated against, lack of respect 2 0 0 2 
War 2 2 0 2 
Spread of hatred 0 0 0.2 0.4 

                                                
92 Though the first general fear was later divided into three independent fears: of war, of economic crisis and of 
the spread of hatred.  
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Fear of unemployment (30%): This is the most frequently mentioned fear in the sample. A fear 
of unemployment is most frequently mentioned by Slovak pupils and less frequently by 
Hungarian pupils but the difference is not significant statistically93.  Girls are afraid of 
unemployment much more frequently than boys (38% a 22%). Pupils from families with 
different standards of living do not differ significantly in their expression of this fear, but pupils 
from well off families mention this fear more often than pupils from poor families (33% 
and 26%) and similarly, pupils from low status families express this fear less often than pupils 
from upper status families (23% and 32%). However, this variation is not significant 
statistically. Neither is there a significant difference in mentioning this fear among pupils with 
different degrees of self-worth. 

Personal health (20%): This is one of the rare gender-blind fears. There are not significant 
ethnic differences in fears concerning one’s own health (death is often mentioned) but Roma 
pupils are slightly more afraid of health failure (26%). There are also no differences in this fear 
among pupils from families with different standards of living and different social status. Pupils 
with a strong negative self-worth are significantly less afraid for their own health (7%) than 
pupils with a strong positive self-worth (25%).94  

Failures in personal relations (16%): Slovak pupils express these sorts of fears more often. Girls 
say they are afraid of failures in personal relations almost six times more frequently than boys 
do (28% and 5%).  

Material well-being (poverty, insufficient income) (13%): Hungarian pupils have the lowest 
share of fears relating to material well-being (6%) and there are not differences between 
Slovak and Roma pupils in mentioning this fear. Boys mention this fear less often than girls do 
(10% a 16%). There are no differences among pupils with different standards of living, different 
family social status and different degrees of self-worth.  

Family relations (9%): Problems in this domain concern Hungarian pupils the most (20%) and 
Roma pupils the least (4%). Girls are afraid of failure in family relations more often than boys 
(11% a 6%) and pupils from low status families mention this fear more rarely than the average 
(3%). Pupils from poor families mention it less often than pupils from medium level families 
(3% a 11%). There are no differences among pupils with different degrees of self-worth. 

Health of family members (10%): There are no ethnic differences, but girls are worried about 
this three times more often than boys (15% a 5%). Pupils with a strong positive self-worth are 
more often afraid for the health of their family members than the sample average (14%). Pupils 
from low status families and poor families mention this fear less often than the sample average 
(5% and 5%).  

Being discriminated against, lack of respect (2%): This fear is only expressed by Slovak pupils. 
Frequencies are too small, but this fear is expressed more often by pupils from well-off families 
than pupils from poor families (5% a 1%).  

General fears (5%): There are no gender or ethnic differences and no differences among pupils 
from families with different living standards.  

War (2%): There are no gender differences. No Roma pupil is afraid of war.  

                                                
93 All Hungarian pupils and the majority of pupils claiming Roma ethnicity live in an area with high and chronic 
unemployment.  
94 There is not any Roma pupil in the subgroup of pupils with a strong negative self-worth.  
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The economic crisis (3%) is mentioned slightly more often by boys than girls and by pupils from 
well-off families than by pupils from poor families (5% a 1%).  

Other types of fears (13%): This relatively well saturated category suggests that the pre-
constructed typology is not able to grasp the variety of fears sufficiently enough. Fortunately, 
we fail to anticipate the fears of pupils of different genders, different ethnic groups, different 
degrees of self-worth, and different standards of living very evenly. However, our typology has 
missed more of the fears of pupils from well-off families than of those from poor families (18% 
and 12%). 

 

Summary 

Though there is quite a significant difference between the job prospects of pupils differing by 
ethnicity, these differences are firmly related to the differing socio-economic background of 
pupils. There are considerable similarities in Slovak, Hungarian and Roma pupils’ ideas about 
their future marriage and family and there are only slight differences in the number of children 
they wish to have. On the other hand, there are quite significant gender differences in where 
they would like to live, the work they wish to have, and their willingness to respond to 
questions relating to marriage and family. There are also significant gender relations in 
expressing (various types of) desire and fear. It is reasonable to assume that these differences 
may be related to cultural patterns of appropriate masculine or feminine communication (for 
instance ‘it is appropriate for girls but not for boys to have fears about failure in personal or 
family relations’).     

Our data also suggest that ethnic differences exist among pupils who mention desires and fears 
related to adulthood. Though all three ethnic groups are similar in their emphasis on good work, 
happy marriage and partly on adequate living standard and housing, Roma pupils put strongest 
emphasis on material safety. This difference, undoubtedly reflecting experienced pressures of 
the conditions of existence, is complemented with Roma emphasis on work solely as the tool of 
providing one’s living. On the other hand, desires connected to work are not very articulated 
among Slovak pupils either. This way or otherwise our findings suggest that ethnic differences 
in desires are mainly the outcome of the fact that the Roma pupil category significantly 
overlaps with specific socio-economic categories and conditions  
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Conclusions 
 

 

We have written this report partly as autonomous text that might serve as a window to the 
life-words of adolescents facing the moment when they should decide about the direction of 
their life. We have also considered this report partly as essential preparatory stage for the 
analysis of materials elicited during the community study which we consider to be the core of 
our research. We admit that our effort has not been always balanced and many times we have 
preferred our practical needs and favour brief and sketchy style of reporting instead of being 
responsive to a reader coming outside the sphere of collaborators of this project.  

The survey has brought about has brought specific and from several aspects almost exclusive 
insights into life of schools. In Slovakia, we are not aware of similar survey of this sort. 
Comprehensive information we acquired can hardly be sufficiently exhausted by one report. On 
the other hand we acknowledge that our valuable data might suffer from certain limitations. 
First, as it has turned out it is rather difficult to find Roma youth in town schools. Not only do 
Roma youth live more often in villages and rural areas than in towns but, more importantly, 
Roma pupils have lot of school absences and they are not easy to reach. Secondly, at it is well 
known from both the last Censuses, a significant number of Roma are not used to declaring 
Roma origin in written communication. They more easily speak about themselves as Roma (or 
Gypsies) than mark themselves as Roma in questionnaire. There is also another circumstance 
that has caused limitation on further analysis. It is the high number of schools with few 
respondents. As we have strictly conformed to the rule of informed consent, only those pupils 
whose parents gave written consent have participated in the survey. Small samples (varying 
from 9 to 48) of pupils from different schools are not significant enough for a comparative 
analysis. 

Speaking of concentration or segregation of Roma pupils at school, our selected towns give us 
different image as usually disseminated. Neither town has a large segregated community of 
Roma, but rather they are spread out through the whole town. However, there are localities in 
both towns, where concentration of Roma is higher. In Hrdé these are situated at the outskirt, 
whereas in Krásne, two Roma communities live rather close to the town centre and two next 
communities on its margins. Rather than whole districts, both towns have some streets or some 
block of flats, that are labelled by majority as Roma. Moreover, instable housing situations of 
many poor Roma families, partly caused by municipalities’ privatization policy of public 
housing, in 1990s and 2000s forced them to move out of town and settle down in nearby 
villages. Because of these characteristics, we did not find any urban school that would be 
segregated in sense of overrepresentation of Roma pupils. Such schools mostly exist at the 
villages and two of them were chosen to be part of the survey. 

Coverage of large number of schools in our sample has also some advantages. We can study 
school selection more closely, which was found to be important factor for evaluating diverged 
educational perspectives and overall prospects of Roma pupils. Most of Roma pupils in our 
survey attend schools, which do not belong to the elite or strong schools. These schools have 
some distinctive traits that lower the chances for high-quality education. One of them is much 
higher preference for vocational or technical secondary schools. This preference is closely 
interlinked with lower school performance and socio-economic and educational family 
background. Destitute living conditions (about 60% of Roma pupils in our sample lives in the 
family without regular monthly income) and parents’ expectations that children would provide 
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for household livelihood as soon as possible, seem to be the main reason why Roma pupils live 
school too early (in fact, about one third of surveyed Roma pupils intended to quit the school 
next year).  

In general, our survey has brought next support to the PISA (2007) findings concerning two 
important aspects of the school system in Slovakia. First, it is decisive impact of family 
background that is of highest attained education of parents, on the school performance of 
children. Our data also suggest particularly strong correlation between parents’ education and 
children school results. This determination implies that children with less educated family 
background are seriously disadvantaged in schools. The second important finding of PISA survey 
that has also been backed by our data is the existence of significant differences among the 
schools concerning overall school achievements of pupils enrolled in this schools. Strong 
differences among the schools are, as PISA survey also recognises, also the outcome of formal 
existence/permeability of school districts and right to choose school that is fully granted to 
pupils’ parents. Extensive application of this right mainly by more affluent, well educated 
families has gradually resulted in concentration of pupils with particular type of family 
background on specific types of schools. In our sample of all elementary schools located in two 
selected towns, named Hrdé and Krásne, there are, on the one hand, schools in which children 
of university educated parents or parents having at least graduation certificate, predominate 
and where children from blue-collar families are rather rarity. On the other hand, there are 
schools where children with parents having university degree almost absent and where children 
from families without tradition in education dominate.  

Prevailing family background of pupils seems to have strong impact on pro-education 
atmosphere in schools or classes.  

For instance our data suggest that at schools where Roma pupils make more than 20% pupils, 
education ambitions of excellent pupils become weaker. This finding support our assumption 
that schools (and classes) with higher shares of Roma lack necessary pro-education or striving-
for-knowledge atmosphere that encourage pupils to be more ambitious in their education 
plans. We have already known that there is rather small share of pupils who have parents with 
college degree at schools with higher proportion of Roma pupils and we believe that a critical 
mass of such pupils might be necessary to make education and school performance more 
important place in the life of the class.  

Besides huge differences between schools, especially the differences in their pro-education or 
striving-for-knowledge atmosphere there are also within-school differences might considerably 
shape educational perspectives of Roma pupils. At some schools, strikingly different outcomes 
concerning school results and atmosphere in class were identified between classes. These 
differences are the consequence of pupils’ streaming. From the 5th grade, classes there are 
distributed according to subject specialization, when one class, usually A class is the best one. 
Between-classes differences can also produce some kind of animosity and conflict, as approved 
by pupils themselves. Bullying between students from different classes occurs most frequently.    

As we have already suggested, pupils’ school grades might indicate pro-education atmosphere 
brought in by higher concentration of specifically motivated pupils rather than by the nature of 
teaching process. We have also found that inverse correlation might exist between the growing 
share of Roma pupils in the school and ambition to study at grammar school among the pupils 
with excellent school results. 

A bit contrary to our expectations, Roma pupils do not express a higher level of dissatisfaction 
toward school in comparison to Slovak or Hungarian pupils. Instead, the contrary is true. We are 
hoping to throw more light on this phenomenon of ‘school loving early school leavers’ through 
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a community case study. We have found that pupils from upper status families, studying in 
better schools and having better school results are more critical about interpersonal relations 
and school atmosphere than pupils from lower class families, studying in ‘weak’ schools and 
having worse school results.  

We have formulated several preliminary hypotheses to explain this. The one claims that there 
are huge differences in how teachers deal with pupils at different schools. Because teachers at 
weak schools have lower expectations from pupils, they feel happier since they do not feel that 
they are under so much pressure. According to the second hypothesis however, pupils from 
better schools having as a rule well-educated parents, are more prepared (by their family 
milieu) to openly express their views and thus are more critical than pupils from weak schools. 
This hypothesis also offers a possible explanation for the higher levels of satisfaction with 
school found among Roma pupils. These findings can indicate that the class atmosphere is far 
from ‘pro-achievement’ in a majority of classes in the Slovakian schools under study.   

There are also other tentative explanations. For instance, one can assume that the higher 
satisfaction of Roma might be indirect proof of their restricted freedom to express their own 
feeling. However this assumption is difficult to prove ore refute on the basis of the survey data. 
Moreover, this assumption can be unmasked as attempt to defend our original expectation that 
present schools in Slovakia are perceived by Roma pupils as more or less oppressive institutional 
setting.    

Our experiences from in-depth interviews with Roma pupils however suggest this original 
assumption is not completely groundless. After the transition to the second grade of elementary 
schools Roma pupils have been to a large extent released from systematic impact of the 
education system (school clubs are available only for lower classes in Slovakia and Roma pupils 
are far less engaged in extra-school activities) and much more exposed to peer-group culture 
than are for instance Slovak pupils whose after-school time is much more institutionally 
controlled. In peer-group socialisation Roma pupils learn from older school-mate ‘not to be so 
immersed’ into the teacher’s framing the situation of education process, examinations, etc. It 
seems that Roma pupils might tend to develop certain indifference or unconcern toward 
teachers’ assessment by learning to cope with bad school marks without losing one’s self-
esteem. This explanation needs however to be more elaborated on the basis of in-depth 
interviews with pupils. 

As well as ethnic and socio-economic differences, gender differences seem to be another 
division line that produce some conflict situations and injustice at schools and influence 
interpersonal relations among pupils and also between teachers and pupils. Above all, girls 
perform better than boys in almost all subjects. Various interpretations exist on this topic. 
Among them, three are the most relevant that explain why our school system favour girls. 
Firstly, teaching personnel at Slovak elementary and high school is overwhelmingly feminized. 
Secondly, our school system is based on memorizing facts and thirdly, boys have more problems 
with discipline and discipline is reflected in school assessment. Better school assessment of girls 
was also reflected by boys, who feel to be discriminated by female teachers. On the other hand, 
girls with excellent marks indicated in our survey, that they experienced more often injustice by 
schoolmates because of their appearance. We have however found that gender differences in 
the school grades are distinct among Slovak and Hungarian pupils but they vanished among 
Roma pupils. Roma Girls do not perform better than Roma boys, though this tendency is very 
strong among Slovak and Hungarian girls. If there is some gendered habituation that makes 
Slovak and Hungarian girls more adaptable to school and more responsive and skilled in dealing 
with rhythm of education process than boys do, Roma girls do not have this special quality. 
Such queries will be subject of in-depth analysis in the community study. 
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We have also examined delicate issues of personal identity and various experiences with one’s 
ethnic identity. We have found that Roma pupils, especially Roma boys, show significantly 
higher levels of strong approval for all self-appraising statements. Older boys and, 
paradoxically, both Roma pupils with better school results and those with the experience of 
repeating a grade have a significantly higher level of self-appraisal than others. However, a 
higher level of self-appraisal by Roma pupils is reflected neither in their school results, nor in 
their higher aspirations for further education or type of work. It seems that Roma pupils are 
satisfied enough to be favoured and respected among school mates they feel self-confident in 
such school milieu. We think that we should be very cautious about the interpretation of these 
findings in order to avoid any premature conclusions. Possibly, the most workable interpretative 
solution of ethnic and gender differences in self-appraisal should remain on the level of 
communicative practice and socialised patterns of speech behaviour. For instance, Roma boys 
seem to be ‘coached’ or ‘tutored’ to express more determination. On the other hand, this 
decided self-regard might also be linked with practical concerns of everyday life. Following 
Snow’s and Anderson’s research on identity practices and identity talk (1987) we can perceive 
Roma’s satisfaction and high positive self-appraisal as example of more universal practices of 
those who are deprived of other resources for building positive self understanding except talk 
(or filling questionnaire).  

Roma pupils have to invest energy in order to persuade their environment that they are good. 
Slovak pupils are living in much more stable conditions in this regard; they are not ‘forced’ to 
prove that they are ‘better’, that is, ‘not the same’ as ‘other schoolmates of the same ethnic 
origin’. Possibly, Roma pupils’ high level of self-appraisal may simply be a continuation of their 
more persistent struggle against the negative presentation of Roma in general opinion.  

In Chapter six, we present pupils’ ideas about adult life. We have found that optimism about 
one’s future is more closely connected to pupils’ next ideas about their future than to some of 
‘objective characteristics of their present situation. Plan to leave abroad and desire to do white-
collar jobs contribute to optimistic prospects on future the most. We have found that there are 
at least two types of migration strategies in pupils’ wishes. Roma boys with blue-collar 
perspectives and Slovak girls with excellent school performance and plans to do white collar 
jobs are those who are most tending to migration abroad.   

Though are but few differences in desires and fears about adulthood among ethnic groups.  
Slovak pupils more often have more specific desires and more often express the desire to have 
interesting work which brings joy and satisfaction. To the contrary, Roma pupils’ desires 
concerning work are almost fully reduced to providing enough resources for standard way of 
living. The desires of pupils from all ethnic groups are so to speak ‘self-centred’. Social desires, 
desires related to family members or the wider community, are marginal. The rule of three: 
happy marriage, good work and owning an apartment are the most frequent desires among all 
groups of pupils.  

Our survey has highlighted several important issues that have not yet been examined in 
Slovakia sufficiently. Getting to know minority pupils desires and views on school is important 
step to go beyond two prevailing discursive practices used to explain low educational level of 
Roma youth; watch-dog reports that often have in advance built cut-and-dried explanatory 
framework blaming education system on the one hand and public opinions drawing on ethnic 
stereotypes and blaming Roma pupils and their parents on the other hand. This report is a small 
contribution to this step on the way to knowing more about education prospects of Roma 
pupils. 
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Annex 
 

 

Chapter 1 
 

 

Table 1-1: Overall performance of sampled pupils by schools 

school mean Number of 
pupils 

Category of school quality 

1 2.79 14 4 

2 1.25 12 5 

3 2.5 10 4 

4 1.78 9 2 

5 2.21 28 3 

6 1.79 39 2 

7 1.7 20 2 

8 2.05 19 3 

9 2.22 9 4 

10 2.7 23 4 

11 2.82 28 4 

12 2.72 25 4 

21 1.52 21 2 

22 1.82 34 2 

23 1.78 40 3 

24 1.79 48 3 

25 1.56 32 2 

26 1.79 39 4 

27 2.13 38 4 

28 1.14 14 1 

total 1.99 502  

   



Table 1-2: Percentage of dropouts and over-aged as an indicator of school quality 

school number 
graduated number dropouts percent dropouts number all 

pupils repeated grade percent over-aged mean of dropouts, 
over-aged 

category of 
school quality 

1 29 6 20.69 214 9 4.21 12.45 4 

2 18 6 33.33 151 15 9.93 21.63 5 

3 1 1 100.00 92 6 6.52 53.26 4 

4 55 0 0.00 450 0 0.00 0.00 2 

5 58 4 6.90 382 5 1.31 4.10 3 

6 52 1 1.92 613 0 0.00 0.96 2 

7 24 0 0.00 183 0 0.00 0.00 2 

8 49 4 8.16 231 3 1.30 4.73 3 

9 37 12 32.43 327 2 0.61 16.52 4 

10 999 99  484 .  0.00 4 

11 999 99  113 .  0.00 4 

12 48 6 12.5 349 11 3.15 7.83 4 

21 30 0 0.00 174 2 1.15 0.57 2 

22 68 0 0.00 532 2 0.38 0.19 2 

23 72 1 1.39 435 1 0.23 0.81 3 

24 115 1 0.87 680 10 1.47 1.17 3 

25 99 1 1.01 710 0 0.00 0.51 2 

26 90 16 17.78 625 2 0.32 9.05 4 

27 103 10 9.71 605 3 0.50 5.10 4 

28 46 0 0.00 486 0 0.00 0.00 1 

 



Table 1-3: Schools by quality, neighbourhood and ethnic origin/social background of pupils 

No. Name Quality 
Pupils outside school district 

(%) Neighbourhood Roma pupils (%) SDP* (%) 
Target groups of special 

programmes 

1 ZŠM** ANANÁSOVÁ  4 2 - mixed Poor 71 66 ABC 

2 ŠZŠ BROSKYŇOVÁ 5 District school – poor Mixed 30 75 ABC 

3 ZŠ CIRKEV-ČEREŠŇOVÁ 4 60 - mixed Mixed 20 25 0 

4 ZŠ ĎATĽOVÁ  2 20  - average Average 0 – BC 

5 ZŠ EGREŠOVÁ 3 20 - mixed Mixed 20 25 0 

6 ZŠ FIGOVÁ 2 40 - average Average 0 0 BC 

7 ZŠM Church-HRUŠKOVÁ 2 0 Mixed 0 10 A 

8 ZŠ JABLKOVÁ 3 30  - mixed Mixed 0 officially 20 BC 

9 ZŠ VÁŽNE 4 10 - mixed Mixed 55 46 AB 

10 SZOŠ KRÁSNE MESTO 4 District school Mixed 0 officially 24 0 

11 SOŠ VÁŽNE 4 District school – poor Poor 80 70 0 

12 ZŠ MILÉ 4 2 - mixed Mixed 61 52 ABC 

21 Church school DUHOVÁ 2 80 - average Average 0 4 0 

22 ZŠ ORANŽOVÁ 2 82 - average Average 4 5 ABC 

23 ZŠ MODRÁ 3 85 - mixed Mixed 8 3 ABC 

24 ZŠ ŽLTÁ 3 2 - mixed Average 0 8 ABC 

25 ZŠ ZELENÁ 2 54 -  unknown Mixed 0 4 B 

26 ZŠ BÉŽOVÁ 4 10 -  poor Unknown 12 13 ABC 

27 ZŠ ČERVENÁ 4 13 - mixed Average 0 4 ABC 

28 GYMNÁZIUM SIVÁ 1 District school Mixed 0 1 B 

* Socially disadvantaged pupils. 

** Elementary school with Hungarian language instruction. 
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Table 1-4: Ethnic composition of schools according to the school data sheets (%) 

School 1 2 3 4 5 6 7 8 9 10 11 12 21 22 23 24 25 26 27 28 

School quality 4 5 4 2 3 2 2 3 4 4 4 4 2 2 3 3 2 4 4 1 

Slovaks 0 50 40 92 78 80 0 85 45 80 15 37 100 95 92 100 100 87 ? 99 

Hungarians 29 20 40 8 2 20 100 15 0 20 5 0 0 0 0 0 0 0 0 0 

Roma 71 30 20 0 20 0 0 0 55 0 80 61 0 4 8 0 0 12 0 0 

Other 0 0 0 0 0 0 0 0 0 0 0 2 0 0 0 0 1 1 0 1 

Σ 100 100 100 100 100 100 100 100 100 100 100 100 100 100 100 100 100 100 100 100 

 

Table 1-5: Teacher/pupil ratio at schools 

School 1 2 3 4 5 6 7 8 9 10 11 12 21 22 23 24 25 26 27 28  

No. of teachers 25 20 12 30 32 50 18 20 26 50 11 25 16 35 35 53 59 42 46 31 32 

No. of pupils 214 151 92 450 382 613 183 231 327 484 113 349 174 532 435 680 710 625 605 486 *392 

Teacher/pupil 
ratio 

9 8 8 15 12 12 10 12 13 10 10 *14 11 15 12 13 12 15 13 16 12 

No. of parallel 
classes 

1 2 1 2 2 2 1 2 1 6 2 1 1 2 2 5 3 3 3 2  

Dropouts                      
No. of teacher 
assistants 

1 1 1 1 1 1 0 1 1 n n 1 0 1 1 1 1 1 1 0  

Command in 
minority 
language ()* 

100 60 58 N 47 N 100 45 23 N 0 12** 0 3 3 2 0 2 0 0  

* Q16/Q14/00 (Indicating primarily Hungarian language). 
** Lower figures in schools of the town of Hrdé and in villages like Milé may indicate Roma language as auxiliary language of instruction and the work of teacher 
assistants. High proportions in schools of the town of Krásne indicate Hungarian speaking teachers: at two elementary schools with Hungarian language of instruction the 
proportion amounts to 100. 
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Table 1-6: Selection into classes  

School School 
quality 

Lottery Gender Residence Performance Subjects First 
language 

Ethnic origin Second 
language 

Other 

1 4 0 0 0 1 0 0 0 0  

2 5 0 0 0 0 0 1 0 0  

3 4 0 0 0 0 0 0 0 0  

4 2 0 0 0 0 0 0 0 0 1 

5 3 0 0 0 0 0 0 0 0 1 

6 2 0 0 0 0 1 0 0 0  

7 2 0 0 0 0 0 0 0 0  

8 3 0 0 0 0 0 0 0 0 1 

9 4 0. 0. 0. 0 0 0 0 0  

10 4 0 0 0 0 1 0 0 0  

11 4 0 0 0 0 0 0 0 0  

12 4 0 0 0 0 0 0 0 0  

21 2          

22 2 0 0 0 0 1 0 0 0 1 

23 3 0 0 0 0 1 0 0 0 1 

24 3 0 0 0 0 1 0 0 0  

25 2 0 0 0 0 1 0 0 0  

26 4 0 0 0 0 1 0 0 0  

27 4 0 0 0 0 1 0 0 0  

28 1          

Σ  0 0 0 1 8 1 0 0 5 
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Table 1-7: Board of  School – powers 

School School 
quality 

Principles of 
class 

organization 

School 
financing 

Employment 
of staff 

Welfare 
assistance 

distribution 
Curriculum 

Conflicts 
within 
staff 

Conflicts 
between 

teachers and 
pupils 

Conflicts 
between 

teachers and 
parents 

Representation of 
school Other 

1 4 1   0 0 0   1 1 

2 5         0  

3 4  0 1 0 0 0 1  1  

4 2  0 0 0 0 0   0  

5 3 1 0 0 0 1 0   1  

6 2 1 1 0 0 1 0 1 1 1  

7 2  0 0 0 1 0   1  

8 3  0 0 0 0 0   0  

9 4  1 0 0. 1 0.   1  

10 4  0 0 0 1 0  1 1  

11 4  1 0 0 1 0   1  

12 4  1 0. 0 1 0   1  

21 2  0 0 0 0 0   0 1 

22 2  1  1 1 0   1 1 

23 3 1 1 1 0 1 0 1 1 1  

24 3 1 1 0 0 1 0   1  

25 2 1 1 0 0 1 0   0  

26 4  1 0 1 1 0 1 1 1  

27 4 1 0 0 0 0 0  1 1  

28 1 1 1 0 1 0 0   0  

Σ  8 10 2 3 12 0 5 5 14 3 
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Table 1-8: Programmes for pupils with special educational needs, Q12 – 13  

School School 
quality 

Minority 
language billingual Lang. 

lessons 
Multi-culti 
curriculum 

Teacher 
assistant 
Mediator 

Cultural 
program 

Correction 
tutoring 

Reading 
centre 

Zero 
class 

Special 
class 

Other 
programmes 

No 
special 

Σ 

1 4 0 0 0 0 1 0 0 0 0 0 1  2 

2 5 1 1 1 0 1 1 0 0 0 0 0  3 

3 4 0 0 0 1 1 0 1 0 0 0 0  3 

4 2 0 0 0 0 1 0 0 0 0 0 1  2 

5 3 0 0 0 0 0 0 0 0 0 0 0 1 0 

6 2 0 0 0 0 1 0 0 0 0 0 0  1 

7 2 0 0 0 0 0 1 0 0 0 0 0  1 

8 3 0 0 0 0 1 0 1 0 0 0 1  3 

9 4 0 0 0 0 1 0 1 0 0 1 0  3 

10 4 0 0 0 0 0 0 0 0 0 0 0 1 0 

11 4 0 0 0 0 0 0 0 0 0 0 0 1 0 

12 4 0 0 0 1 1 0 1 0 1 0 1  5 

21 2 0 0 0 0 0 0 1 0 0 0 0  1 

22 2 0 0 0 1 1 0 1 0 0 0 1  4 

23 3 0 0 0 0 1 0 1 1 0 0 1  4 

24 3 0 0 0 0 1 0 0 0 1 0 1  3 

25 2 0 0 0 0 1 0 1 0 0 0 0  2 

26 4 0 0 0 1 1 1 1 1 0 0 0  5 

27 4 0 0 0 0 1 0 0 0 0 1 1  3 

28 1 0 0 0 0 0 0 0 0 0 0 0 1 0 

Σ – 1 1 1 4 14 3 9 2 2 2 8 4  



Chapter 2 
 

 

Table 2-1: Parents born in Slovakia 

Born in this country? Father Mother 

Missing 1 3 

Yes 95 92 

No 3 3 

Do not know 1 2 

Total 100 100 

 

 

Table 2-2: Were you born in this country? 

Were you born in this country? % 

Yes 85 

No 15 

Total 100 

 

 

Table 2-3: Pupil’s ethnicity by parents’ ethnicity (%) 

Parents’ ethnicity 

Slovak Hungarian Roma Pupil's ethnicity 

Father Mother Father Mother Father Mother 

Slovak 92 91 23 18 0 0 

Hungarian 2 3 67 70 0 5 

Roma 7 7 11 12 100 95 

Total 100 100 100 100 100 100 

 

 

Table 2-4: Father’s ethnicity by pupil’s ethnicity (%) 

Father's ethnicity Pupil's ethnicity 

  Slovak Hungarian Roma 

Slovak 96 12 37 

Hungarian 4 88 10 

Roma 0 0 53 
Total 100 100 100 

 



Table 2-5: School quality by father’s ethnicity (%) 

Father's ethnicity School quality* 
Slovak Hungarian Roma 

Strong 38 33 3 
Standard 27 24 19 
Weak 36 42 78 
Total 100 100 100 
* In case of mother’s ethnicity, the percentage distribution is very similar. 

 

Table 2-6: Parents’ economic activity status by pupil’s ethnicity (%) 

Pupil's ethnicity Parents' economic activity status 
Slovak Hungarian Roma 

father 63 57 28 full-time employment 
mother 62 67 13 
father 2 14 13 working for pay in partial employment 
mother 2 0 6 
father 5 0 0 pensioner 
mother 6 0 3 
father 0 0 0 paid childcare leave 
mother 4 11 9 
father 29 29 59 unemployed 
mother 26 22 69 
father 100 100 100 Total 
mother 100 100 100 

Note: Parents’ economic activity status: Educational category of secondary vocational education without 
graduation 

 

Table 2-7: Parents’ job by pupil’s ethnicity (%) 

Pupil's ethnicity 
Slovak Hungarian Roma Parents' job 

Fathers Mothers Fathers Mothers Fathers Mothers 
Blue-collar job 49 35 74 69 82 69 
White-collar job 46 57 14 21 2 5 
Type of job cannot be 5 6 10 5 7 9 
Never had a job 0 1 2 5 9 17 
Total 100 100 100 100 100 100 

 

Table 2-8:  Average household size by pupil’s ethnicity 

Pupil's ethnicity Mean 

Slovak 4.9 

Hungarian 5.4 

Roma 5.2 
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Table 2-9: Type of the household where the student lives by pupil’s ethnicity (%) 

Pupil's ethnicity 
Type of the household where the student lives 

Slovak Hungarian Roma 

Parents with 1-2 children 59 36 37 

Parents with 3 or more children 7 4 18 

Single parent with 1-2 children 7 2 7 

Single parent with 3 or more children 1 2 1 

Extended family (with relatives) 20 44 26 

Other arrangement 5 12 12 

Total 100 100 100 

 

Table 2-10: Type of housing by pupil’s ethnicity (%) 

Pupil's ethnicity 
Type of housing 

Slovak Hungarian Roma 

Family house 38 77 77 

Apartment in a condominium* 9 6 6 

Apartment in a housing project 53 10 14 

Other housing arrangement 1 6 3 

Total 100 100 100 

* Despite many consultations, we have not found a Slovak equivalent for this term. We translated it as an 
accommodation unit with many flats that is not part of a housing project.   

 

Table 2-11: Household size (Roma households living in family house (%) 

Type of the household where the student lives % 

Parents with 1-2 children 30 

Parents with 3 or more children 22 

Single parent with 1-2 children 6 

Single parent with 3 or more children 2 

Extended family (with relatives) 26 

Other arrangement 15 

Total 100 

 

Table 2-12: Quality of housing by pupil’s ethnicity (pupils living in family house at villages 
in Krásne (%) 

Pupil’s ethnicity 
Quality of housing 

Slovak Hungarian Roma 

Very good housing conditions 42 27 21 

Satisfactory housing conditions 24 43 19 

Poor housing conditions 24 27 31 

Destitute housing conditions 9.8 3 29 

Total 100 100 100 
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Table 2-13:  Neighbourhood by town (%) 

Town 
Neighbourhood 

Krásne Hrdé 

mostly Slovak 23 82 

mostly Hungarian 35 0 

mostly Roma 4 2 

mixed 39 16 
Total 100 100 

 

Table 2-14: School quality by percent of pupils from outside school district in school (%) 

School quality Students from outside school district 

Strong  52 

Standard  34 

Weak  22 

 

Table 2-15: Ethnic composition of neighbourhood by school quality in Krásne and Hrdé (%) 

School Quality 

Elite Strong Standard Weak Last resort 
Ethnic 
composition of 
neighbourhood Krásne Hrdé Krásne Hrdé Krásne Hrdé Krásne Hrdé Krásne Hrdé 

mostly Slovak  100 34 87 33 84 13 69 8  
mostly Hungarian  0 38 0 50 0 27 1 15  
mostly Roma  0 2 1 2 4 6 0 0  
mixed  0 25 11 15 13 52 27 77  
don’t know  0 2 1 0 0 3 3 0  
Total  100 100 100 100 100 100 100 100  
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Chapter  3 

 

 

Circumstances influencing choice of school 

      

Table 3-1: Circumstances influencing choice by overall performance (%) 

Overall performance Circumstances 
  Excellent Good Satisfactory Sufficient 

Total 

Influenced 69 71 71 62 70 

Not influenced 25 25 16 15 23 My interests 

Missing 5 4 13 23 8 

Influenced 42 42 27 31 38 

Not influenced 51 49 51 35 49 Best at subjects  

Missing 7 9 22 35 13 

Influenced 36 34 31 23 33 

Not influenced 57 59 54 50 57 Closeness 

Missing 7 7 16 27 10 

Influenced 54 47 31 31 45 

Not influenced 34 45 43 35 40 Reputation 

Missing 12 9 26 35 15 

Influenced 46 50 49 54 48 

Not influenced 47 44 33 27 42 Inclusiveness 

Missing 7 6 18 19 10 

Influenced 10 6 8 12 8 

Not influenced 78 83 68 50 76 
Religious 
education 

Missing 12 11 25 39 16 

Influenced 85 82 71 46 79 

Not influenced 8 11 17 27 12 
Graduation 
certificate 

Missing 7 7 12 27 9 

Influenced 29 47 61 35 43 

Not influenced 60 44 22 31 44 
Vocational 
certificate 

Missing 11 9 18 35 13 

Influenced 79 67 40 19 62 

Not influenced 14 23 40 42 25 
Access to higher 
education 

Missing 8 10 20 38 13 

Influenced 82 80 78 62 79 

Not influenced 13 15 12 12 14 
Good job 
opportunity 

Missing 5 5 10 27 7 
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Table 3-2: Circumstances influencing choice by gender (%) 

Gender Circumstances 
  Boys Girls Missing Total 

Influenced 37 28 50 33 
Not influenced 48 65 0 56 Closeness 
Missing  15 6 50 11 
Influenced 48 38 25 43 
Not influenced 36 51 25 44 Vocational certificate 
Missing  16 11 50 14 
Influenced 54 70 25 62 
Not influenced 27 22 25 25 Access to higher education 
Missing  19 8 50 14 

 

Table 3-3: Circumstances influencing choice by the attained education of parents (%) 

Highest level of  education of parents 

Circumstances  
No parent 

above 
elementary 
schooling 

Secondary 
vocational, 

no academic 
certificate 

Secondary, 
with 

academic 
certificate 

University or 
college 
degree 

Unknown 
Total 

Influenced 48 48 76 78 67 69 
Not influenced 30 32 20 20 17 22 My interests 
Missing  22 19 4 3 17 9 
Influenced 19 25 41 48 26 38 
Not influenced 52 46 50 46 57 49 

Best at 
subjects 

Missing  30 29 9 7 17 14 
Influenced 52 33 30 36 26 33 
Not influenced 30 40 63 61 55 56 Closeness 
Missing  19 27 7 4 19 11 
Influenced 37 31 45 56 36 44 
Not influenced 22 39 46 36 41 40 Reputation 
Missing  41 30 10 9 24 16 
Influenced 59 50 48 47 43 48 
Not influenced 19 31 44 48 43 41 Inclusiveness 
Missing  22 19 8 5 14 11 
Influenced 44 61 87 88 57 78 
Not influenced 30 13 8 10 24 12 

Graduation 
certificate 

Missing  26 26 5 2 19 10 
Influenced 56 42 42 36 60 43 
Not influenced 19 31 48 56 26 44 

Vocational 
certificate 

Missing  26 27 10 8 14 14 
Influenced 37 37 65 81 52 62 
Not influenced 30 32 27 14 26 25 

Access to 
higher 
education Missing  33 31 8 5 21 14 

Influenced 74 65 83 81 81 79 
Not influenced 11 16 12 17 7 14 

Good job 
opportunity 

Missing  15 19 5 2 12 80 
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Table 3-4: Circumstances influencing choice by the regularity of income (%) 

Regularity of income 
Circumstances  

Yes No 
Total 

Influenced 72 55 70 
Not influenced 23 17 22 My interests 
Missing  5 28 8 
Influenced 41 17 38 
Not influenced 51 43 49 Best at subjects 
Missing  8 40 13 
Influenced 35 23 33 
Not influenced 59 43 56 Closeness 
Missing  7 35 11 
Influenced 47 29 45 
Not influenced 42 27 40 Reputation 
Missing  11 43 16 
Influenced 84 48 79 
Not influenced 11 17 12 Graduation certificate 
Missing  5 35 10 
Influenced 43 39 42 
Not influenced 48 25 44 Vocational certificate 
Missing  9 36 13 
Influenced 69 29 63 
Not influenced 23 28 24 

Access to higher 
education 

Missing  8 43 13 
Influenced 82 63 79 
Not influenced 14 12 14 Good job opportunity 
Missing  4 25 7 
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Table 3-5: Circumstances influencing choice by the living standard of family (%) 

Living standard of the family  Circumstances 
well-off average poor Total 

Influenced 78 72 55 69 

Not influenced 18 24 20 23 My interests 

Missing  5 4 25 8 

Influenced 52 40 19 38 

Not influenced 40 51 48 49 Best at subjects 

Missing  8 9 32 13 

Influenced 62 46 29 45 

Not influenced 30 42 37 39 Reputation 

Missing  8 12 34 16 

Influenced 86 84 56 79 

Not influenced 10 10 17 12 Graduation certificate 

Missing  5 6 27 10 

Influenced 75 68 36 63 

Not influenced 18 23 30 24 
Access to higher 

education 
Missing  8 9 35 13 

Influenced 79 82 67 79 

Not influenced 19 13 12 14 Good job opportunity 

Missing  2 4 22 7 

 

 

Table 3-6: Circumstances influencing choice by the socio-economic position of family (%)  

Socio-economic position of the family  Circumstances  
Very Upper  Average Lower Very low 

Total 

Influenced 78 75 60 52 52 69 
Not influenced 21 23 29 24 18 23 My interests 
Missing  2 2 10 24 30 8 
Influenced 50 39 31 14 19 38 
Not influenced 45 54 57 43 40 49 Best at subjects 
Missing  5 7 12 43 41 13 
Influenced 89 88 78 52 43 79 
Not influenced 10 8 15 10 21 12 

Graduation 
certificate 

Missing  2 4 7 38 37 10 
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Table 3-7: Circumstances influencing choice by the type of neighbourhood (%) 

Type of neighbourhood  
Circumstances  Middle town - 

centre 
Middle town - 

outskirts Village 
Total 

Influenced 76 71 62 69 
Not influenced 20 21 27 23 My interests 
Missing  4 8 11 8 
Influenced 47 42 29 38 
Not influenced 46 48 51 49 Best at subjects 
Missing  7 11 20 13 
Influenced 36 32 31 33 
Not influenced 61 58 52 57 Closeness 
Missing  3 10 17 11 
Influenced 50 49 36 45 
Not influenced 39 36 44 40 Reputation 
Missing  11 15 20 16 
Influenced 85 83 68 78 
Not influenced 12 8 15 12 

Graduation 
certificate 

Missing  3 8 16 10 
Influenced 43 38 42 41 
Not influenced 51 50 38 46 

Vocational 
certificate 

Missing  6 12 19 13 
Influenced 67 70 50 62 
Not influenced 29 18 29 25 

Access to higher 
education 

Missing  4 11 21 13 
Influenced 83 82 72 79 
Not influenced 14 11 16 14 

Good job 
opportunity 

Missing  3 7 12 8 

 

Table 3-8: Circumstances influencing choice by social composition of neighbourhood (%) 

Social composition of neighbourhood  Circumstances 
Poor Average Mixed Do not know 

Total 

Influenced 50 76 67 74 69 
Not influenced 27 20 23 23 22 My interests 
Missing  23 4 11 3 9 
Influenced 23 47 32 44 38 
Not influenced 41 48 51 51 49 Best at subjects 
Missing  36 6 17 5 14 
Influenced 27 55 39 39 44 
Not influenced 32 36 42 56 40 Reputation 
Missing  41 9 18 5 16 
Influenced 46 89 74 87 78 
Not influenced 21 7 15 10 12 

Graduation 
certificate 

Missing  34 5 11 3 10 
Influenced 30 68 63 59 62 
Not influenced 32 25 22 33 25 

Access to higher 
education 

Missing  39 8 15 8 14 
Influenced 59 81 79 85 79 
Not influenced 18 14 14 8 14 

Good job 
opportunity 

Missing  23 5 7 8 8 
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Table 3-9: Circumstances influencing choice by ethnic origin (%) 

Ethnic origin  Circumstances  
Slovak Hungarian Roma 

Total 

Influenced 760 500 500 69.60 
Not influenced 19.60 420 220 220 My interests 
Missing  50 80 280 80 
Influenced 430 240 220 380 
Not influenced 490 600 420 490 Best at subjects 
Missing  80 160 370 130 
Influenced 340 220 370 330 
Not influenced 610 600 320 560 Closeness 
Missing  60 180 310 110 
Influenced 480 260 380 440 
Not influenced 420 520 230 400 Reputation 
Missing  9.90 220 390 150 
Influenced 450 520 59.50 480 
Not influenced 470 400 140 420 Inclusiveness 
Missing  80 80 270 110 
Influenced 860 680 450 780 
Not influenced 90 220 190 120 Graduation certificate 
Missing  50 100 370 100 
Influenced 420 340 550 430 
Not influenced 490 500 120 440 Vocational certificate 
Missing  90 160 320 130 
Influenced 690 500 340 620 
Not influenced 230 340 280 250 

Access to higher 
education 

Missing  90 160 380 140 
Influenced 800 880 640 790 
Not influenced 150 80 9.50 140 Good job opportunity 
Missing  50 40 270 80 
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Table 3-10: Circumstances influencing choice by school quality (%) 

School Quality  
Circumstances  

Strong Standard Weak 
Total 

Influenced 71 80 61 69 
Not influenced 26 13 25 22 My interests 
Missing  3 7 15 9 
Influenced 42 41 32 38 
Not influenced 52 50 46 49 Best at subjects 
Missing  6 9 23 14 
Influenced 32 41 29 33 
Not influenced 64 52 53 56 Closeness 
Missing  5 8 19 11 
Influenced 50 50 36 44 
Not influenced 43 37 39 40 Reputation 
Missing  7 13 25 16 
Influenced 85 92 63 78 
Not influenced 12 4 18 12 Graduation certificate 
Missing  4 4 20 10 
Influenced 39 48 43 43 
Not influenced 54 42 36 44 Vocational certificate 
Missing  8 10 21 14 
Influenced 73 76 43 62 
Not influenced 22 14 34 25 

Access to higher 
education 

Missing  5 10 24 14 
Influenced 78 84 76 79 
Not influenced 18 13 10 14 Good job opportunity 
Missing  4 3 14 8 

 

Table 3-11: Choice of school by school quality (%) 

School quality 

Where to continue schooling? Strong 
school 

Standard 
school 

Weak 
school 

total 

Junior comprehensive high school 43 35 14 31 

Junior technical high school 49 54 59 54 

Secondary technical school 4 4 16 8 

Secondary level vocational training school 0 0 5 2 

do not know 3 6 6 5 

total 100 100 100 100 

 

Table 3-12: Planning to continue studies in higher education by school quality (%) 

School Quality q44: Planning to continue studies in 
higher education? Strong school Standard school Weak school Total 
Yes 74 59 41 59 

No 8 13 27 15 

Do not know 19 28 32 26 

Total 100 100 100 100 
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Chapter 4 
 

 

Table 4-1: Atmosphere in class by socio-economic position of pupil’s family (%) 

Socio-economic position of the family 
Atmosphere in class  

Very good Upper Average Lower Very low 
Friendly and cohesive community 50 42 52 52 65 
Hostile groups in this class 34 39 22 10 13 
Class is highly individualised 2 0 2 10 5 
I cannot tell 14 20 24 29 14 

 

Table 4-2:  Experienced gender discrimination caused by … (%) 

Discrimination because of gender (%) 

Missing 5 

Teacher 12 

Schoolmate 8 

Other person 3 

Teacher and peer 3 

Teacher and other person 1 

Peer and other person 3 

Teacher, peer and other person 3 

Never experienced such discrimination 64 

Do not know 0 

Total 100 

 

Table 4-3: Experienced discrimination because of appearance caused by … (%) 

Discrimination because of appearance (%) 

Missing 7 

Teacher 2 

Schoolmate 17 

Other person 6 

Teacher and peer 1 

Teacher and other person 0 

Peer and other person 6 

Teacher, peer and other person 2 

Never experienced such discrimination 59 

Do not know 0 

Total 100 
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Table 4-4:  Discrimination by teachers according to gender (%)  

Gender 
Has discrimination by teacher occurred? 

Boys Girls 
Never occurred 56 69 
Occurred 44 31 

 

Table 4-5: Discrimination by school mate according to gender (%) 

Gender 
Has discrimination by schoolmate occurred? 

Boys Girls 
Never occurred 46 27 
Occurred 54 73 

 

Table 4-6: Overall performance by pupil’s gender (%) 

Pupil’s gender 
Overall performance 

Boys Girls 
Excellent 24 45 
Good 42 33 
Satisfactory 27 18 
Sufficient 6 4 

 

Table 4-7: Discrimination by teacher according to pupil’s overall performance (%) 

Overall performance 
Has discrimination by teacher occurred? 

Excellent Good Satisfactory Sufficient 
Never occurred 67 55 65 76 
Occurred 33 45 35 24 

 

Table 4-8: Discrimination by schoolmate according to pupil’s overall performance (%) 

Overall performance 
Has discrimination by schoolmate or peer occurred? 

Excellent Good Satisfactory Sufficient 
Never occurred 24 38 48 68 
Occurred 76 62 52 32 

  

Table 4-9:  Feelings of being liked/disliked by teachers according to the type of school (%) 

Type of school   
Standard Special primary Junior Secondary 

Total 

One or more teachers like me 62 100 79 64 64 
One or more teachers dislike 43 50 36 29 41 
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Table 4-10: Areas of unjust treatment according to age of teachers (%) 

Teacher's age 
Unjust treatment Age under 30 Age between 30-49 Age 50 or 

over 

Total 

Performance 38 62 58 58 
Behaviour 30 17 18 19 
Punishment 28 24 17 21 

Note:  Reduced sample of 481 respondents where the age of teachers is known.  

 

 

Table 4-11: Friends among classmates by ethnic origin (%) 

Ethnic origin Friends among classmates 
Slovak Hungarian Roma 

Total 

Several friends 95 98 87 94 
One friend  3 2 8 4 
Note: Missing answers account for the difference to 100.  

 

 

Table 4-12:  Feelings of being liked/disliked by teachers according to the type of school 

Type of school (%)   

Standard 
primary 

Special 
primary 

Junior 
comprehensive high 

school 

Secondary 
technical school 

Total 

One or more teachers like me 62.1 100.0 78.5 63.6 63.7 
One or more teachers dislike me 42.6 50.0 35.7 29.1 41.2 

 

 

Table 4-13:  Areas of unjust treatment according to ethnic origin 

Indicated unjust treatment  (%) 
Ethnic origin 

Performance Behaviour Punishment Other 
Slovak 61.8 18.8 22.8 4.2 
Hungarian 64.0 4.0 14.3 0.0 
Roma 35.1 24.3 14.9 13.5 
Total 58.1 18.2 20.8 5.1 
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Table 4-14: Discrimination by teachers according to gender, ethnic origin, parents’ education  

Occurrence of discrimination by teachers (%) 
  Occurred Never occurred 
Gender 
Boys 44.3 55.7 
Girls 30.9 69.1 
Total 37.6 62.4 
Ethnic origin 
Slovak 39.1 60.9 
Hungarian 27.7 72.3 
Roma 34.3 65.7 
Total 37.3 62.7 
Highest attained education of parents 
Elementary 24.0 76.0 
Secondary vocational 31.7 68.3 
Secondary comprehensive 40.6 59.4 
University 41.2 58.8 
Unknown 30.8 69.2 
Total 37.6 62.4 

 

Table 4-15: Friends among classmates by ethnic origin 

Ethnic origin (%) 
 Friends among classmates 

Slovak Hungarian Roma 
Total 

Several friends 94.5 98.0 86.5 93.7 
One friend  3.1 2.0 8.1 3.8 

 

Table 4-16: Bullying between different groups according to ethnic origin 

Ethnic origin (in %) 
Occurrence of bullying between 

Slovak Hungarian Roma 
Total 

Boys and girls 21 16 18 20 
Pupils from different classes 44 44 28 42 
Pupils of different social backgrounds 15 8 22 15 
Pupils from different neighbourhoods 8 8 10 8 
Pupils of different ethnic origins 21 10 14 19 

 

Table 4-17: Doing things together by ethnic origin and type of school (%) 

Strong school Standard school Weak school Sub-sample 
activity 

S R S R S R S S 
Sitting together in the school canteen 62 0 51 57 43 56 51 53 
Learning together 47 50 44 57 23 46 37 48 
Hanging out together 57 50 64 57 52 49 57 50 
Sharing secrets 47 50 56 43 38 59 46 56 
Visiting each other's homes 49 50 47 57 37 50 43 51 

 



Chapter 5 
 

 

Table 5-1: Index of agreement with self-assessing statements (1 = strong agreement; 4 = strong disagreement)  

 
I think I have a 
number of good 

qualities 

I am as smart as 
most other people Many appreciate me I wish more self-

respect 
I look good I am satisfied with 

myself 

Slovak boys 1.91 1.86 2.27 2.37 2.09 1.74 
Roma boys 1.38 1.39 1.66 1.55 1.41 1.48 
Slovak girls 2.08 2.01 2.15 2.36 2.41 2.11 
Roma girls 1.56 1.66 1.61 1.67 2.0 1.91 
Strong school  1.92 1.89 2.23 2.42 2.21 1.87 
Standard school 2.15 1.85 2.37 2.42 2.41 2.0 
Weak school 1.78 1.87 1.90 1.90 2.01 1.80 
       
Middle size town centre  1.9 1.94 2.14 2.16 2.32 1.86 
Middle size town  outskirt 2.04 1.99 2.26 2.36 2.28 2.02 
village 1.82 1.71 1.94 2.03 1.95 1.72 
       

Slovaks: average results 1 -2  2.01 1.9 2.24 2.4 2.3 1.95 
Slovaks: average results 3 -4 1.9 2.04 2.07 2.23 2.12 1.83 
Roma: average results 1 -2 1.21 1.48 1.68 1.67 1.74 1.79 
Roma: average results 3 - 4 1.61 1.57 1.53 1.59 1.66 1.68 
Roma repeating year 1.3 1.17 1.35 1.04 1.14 1.46 
Roma who have not repeated year 1.58 1.75 1.78 2.06 2.03 1.93 
Pupils from well-off families 1.85 1.73 1.9 2.37 2.2 1.69 
Pupils from average conditions 1.97 1.93 2.27 2.31 2.27 1.93 
Pupils from poor conditions 1.87 1.76 1.78 1.75 1.81 1.86 
Total sample (without non answers)  1.92 1.87 2.12 2.20 2.17 1.87 
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Table 5-2: Importance of same social background, same ethnic origin and residence neighbourhood for friendship by ethnic group (%) 

Q52 Very often plays  a 
role 

Sometimes plays a 
role 

Rarely  plays any role Never plays any role I cannot 
tell/missing 

Total 

Slovaks 13 19 15 47 6 100 
Hungarians 10 22 14 48 6 100 
Roma 23 14 10 28 26 100 

Same ethnic origin 

       
Slovaks 12 25 24 33 7 100 
Hungarians 12 32 18 28 10 100 
Roma 23 15 10 31 22 100 

Similar social 
background 

       
Slovaks 13 26 24 31 6 100 
Hungarians 16 26 18 32 8 100 

Living in the same 
neighbourhood 

Roma 27 19 11 22 22 100 

 

Table 5-2: Importance of same social background, same ethnic origin and residence neighbourhood for (happy) marriage or relation  (%) 

 Yes, it matters No, it definitely does not 
matter 

I cannot tell Non-response Total 

Slovaks 35 52 9 4 100 
Hungarians 28 60 8 4 100 
Roma 41 38 4 18 100 

Same ethnic origin 

      
Slovaks 16 64 15 5 100 
Hungarians 20 66 10 4 100 
Roma 22 42 15 22 100 

Similar social background 

      
Slovaks 8 81 7 4 100 
Hungarians 10 78 8 4 100 

Living in the same 
neighbourhood 

Roma 16 54 10 20 100 



Chapter 6 
 

 

Table 6-3: Orientation to blue-collar and white collar jobs by parents’ status and housing conditions (in ") 

 Blue-collar job White-collar job Type cannot be 
established 

Be in household Missing answer or do 
not know 

Total 

Upper status 6 56 3 3 35 100 
Upper-middle status 8 47 4 0 41 100 
Lower-middle status 21 32 4 4 38 100 
Low status 23 13 9 8 47 100 
Very good housing conditions 9 52     
Standard housing conditions 10 44     
Poor housing conditions 13 40     
Destitute housing conditions 23 15     
Total 12 42 5 2 39 100 

 

 

Table 6-2: Desires connected to work (%) 

Desires related to work d_30 – d_39; d_171 Slovak Hungarian Roma Sample 
‘Good job’ without specification 38 38 42 39 
Work giving satisfaction, joy 4 4 1 4 
Work providing good earning 4 2 8 5 
Work reflecting attained qualification 2 2 3 2 
Work giving one prestige 10 0 1 8 
Work facilitating social advancement 3 2 1 3 
Work that continues family tradition 0 0 0 0 
‘Clean work’ 0 0 0 0 
Avoiding unemployment (expressly) 0 0 1 0 
Other desires related to job 1 4 3 1 
Finishing school 15 10 14 14 
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Table 6-3: Desires related to family life (%) 

Desires related to family life d_40 – d_49 Slovak Hungarian Roma Sample 
Good marriage 41 32 39 40 
I want to have children 10 14 7 10 
Children’s health 1 0 3 1 
Children’s qualities 1 2 0 0 
Children’s behaviour 1 0 1 1 
Children’s future    0 
Desires for parents 0 0 3 0 
Desires for siblings 0 0 0  
Desires for other family members 0 0 0 2 
Other desires  related to family 2 0 1  
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